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PREFACE

Middle grades reform is a high priority of the California
Department of Education. This handbook, Qualitxrdlieriniat _the
ki d it ' III III I I S U.S 04 if III

Quality Review, is a manifestation of that priority. It represents the
fourth major publication effort by the Department in support of
improving middle grades schooling i the state.

The htilIdeLCurriculUM_Oligetior_liindergactraubrav-hSrrade
Eight provide an outline of the curriculum standards for we middle
grades. CaughilLsbelliddlea_Edugaticsalitigualgrffstling
Adolescents in California Public Schools is a comprehenshe
statement of what middle grades schooling should be in all respects
for all students. Although not specific to middle grades alone, the
state curriculum frameworks and handbooks also serve as major
resources for the ne west messages on curriculum and instruction for
all grades.

James IL Smith, Deputy Superintendent
Curriculum and Instructional Leadership Branch

Fred Tempes, Assistant Superintendent
Instructional Support Services Division

Wendy Harris, Manager
Office of School Improvement
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All cf these publications Itrave been used extensively by
Departmental staff, field consultants, and the hfiddle Grade Program
Quality Review Task Force in drafting this handba k. The major
messages of these publications were synthesized into eight fmrricular
and five schoolwide criteria. These criteria are intended V.:0 be
descriptions of the ideal middle grades program. Ila_krainidlith

schoLacommitaLtillfaindutd.sicoluillyity_assiaidlicam
dmigg.jimanajmulkuutex. The results of this comparison
become the bags for developing "the next best steps" !memory to
make positive changes at a given school.

We hope that this handbook will be an effective step in
comnumicating directly to school-site persennel tie current best
thinking on middle grades schooling. In that spirit this publication is
offered as a critical guide in the ongoing effort of California's
schools to arhieve excellence and equity for all middle grades
students.

4.<



INTRODUCTION

Although change of one kind or another is virtually inevitable,
significant and positive changes in a school's capacity to educate all
of its students are not automatic. The California Department of
Education has, therefore, embarked on an educational reform agenda
which can be characterized by the following three-part model (see
Fig. 1). The School Improvement Program (SIP) and its related
processes play a major role in this model.

Fig. 1 School Improvement Change Model

QUALITY Qom* .00
(HIGH STANDARDS)

SOI0cm. PERPORMANa
REPORT

WO:WM OUTCOMES)

POSITIVE CHANGE THROUGH INTENSE SCHOOL COMMUNITY
INTERACTIONS/COMMUNICADONS AROUND HIGH STANDARDS

The first component involves the establishment of educational
standards. They are reflected, in large part, in the Mixlel_Qmisitmn
Standards. Grades Nine Through Twelve, the curriculum guides for
kindergarten through grade eight, and the state's various curriculum
frameworks and handbooks. These publications are designed to help
guide local districts in their efforts to establish higher-quality
curricula for all students.

The quality criteria in this handbook are syntheses of the
Department's major curricular and schoolwide standards. They are
statements drafted by practicing educators of what an ideal program

can look like in operation. They are primarily student-centered in
that they include frequent references to what students are learning or
what they are doing in order to learn. The quality criteria, therefore,
serve as the foundation for the four SIP processes of (1) pluming;
(2) implementing; (3) self-study; and (4) program quality review
(PQR). These processes are designed to engage the school
community in schoolwide improvement activities to improve the

Mg. 2 Critena and Processes

effect of its program on all student populations enrolled at the school
site (see Fig. 2): average, gifted and talented, underachieving,
limited-English-proficient, and special education students.

In plann'7 s school compares its current program with the
quality aft& , irf uifies "matches and gaps," and develop specific
change initia. insed on its findings. The goal is to establish a
program consistent with the criteria. The criteria then serve as frames
of reference or rminders of what the program should look like
while the school community is systematically implementing the
planned changes. After approximately three years of work toward



Introduction (cont.)

realizing these ideals, the school conducts a self-study of all aspects
of its program, again, in comparison with both the curricular snd
schoolwide quality criteria. Tentative plans for how the school
might better align its progtam with the criteria are identified in the
self-study report. Fmally, a EQE, by an outside team is conducted to
review the program using these same aiteria. As with the planning
and self-study processes, the PQR process identifies "matches and
gaps" between the school's current program and the criteria. These
comparisons lead to formal suggestions by the PQR team as well as
action plans developed collaboratively by both the PQR team and the
school's leadership team. The action plans itclude a detailed
description of who, what, when, and how future changes will take
place; they represent specific imiwovement Initiatives which the
school owns and thereby commits to implement.

In the SIP change model, these four processes provide the
amen= while the quality criteria provide the dirgaign for
significant educational improvements at school sites. Taken together,
the criteria and processes are designed to generate the intensity -bt
activity necessary to trigger what have been characterized as quantum
leaps or "aha's" in the capacity of a school community to achieve
educational excellence and equity for each of its student populations.

To that end, this handbook is an invitation to California's
educators and interested community members to join together in
planning and implementing their own meaningful local change
efforts. And through the SIP processes and criteria outlined here,
they axe free to do so for the best of reasons; i.e., not because of the
external promise of reward or threat of accountability but because of
commitment to and ownership of their own local plan for positive
change.

Office of School Improvement
1990
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SUMMARY OF THE KEY CONCEPTS
IN

CALIFORNIA'S MIDDLE GRADES REFORM MOVEMENT

Students in the middle grades are in transition from childhood to
adolescence. They face pr:.cound changes in their intellectual,
emotional, physical, and social development, and these changes bring
new challenges to those who deal with thm. The particular
challenge to middle grades teachers, administrators, and parents is to
help these students to direct their energies during this period toward
achieving their optimal intellectual, social, and personal development.

To do this, students must begin to move away from learning
which is solely or largely dependent on teacher-centered schooling.
Middle grades students must begin to mice more control over and
responsibility for their own academic growth. The central quegions
of carly adolescence Who am I? Where do I belong? Who cares
about we? What do I care about? What kind of person do I want
to become? and What do I have to do to become such a person?
must provide the framework for the delivery of a comprehensive,
balanced, and dynamic curriculum that will capture and keep the
att.mtion a each student as he or she rzpares for a lifetime of
learning.

The activity level of the early adolescent must be viewed as an
asset, a resource that can be constructively utilized to supplement
and enhance the learning process through activities such as special
projects, fieldwork, peer teaching and learning, library research, and
small-group activities. Exploratory and elective courses can likewise
offer outlets for personal, social, and academic growth as students
continue to develop their abilities to think, communicate, and
develop new knowledge, skills, and values.

Attributes of a High-Qualiv Middle Grades Program

The program quality review criteria encompass le latest thinkil
about middle grades schooling. The method and the content of both
processes have been designed to reflect a well-functioning

vii

organization and strong content in curricular areas. As the school
community begins to look at the ways in which the instructional
pm-it= affects students through the self-study and program quality
review, a series of overarching themes or attributes of an effective
middle grades program become important.

StudenkCentered Schooling

Ita_Q92111ighlghtwIL2QataltsiChatirla_and_Cultzt --
Sara Lawrence Lightfoot

Corporate Cultures Terrence E. Deal and Allan A. Kennedy

In the middle grades, a student-centered philosophy provides the
framework for the el :lying culture of the school. Teachers and
administrators believe that all students can achieve high levels of
intellectual, emotional, social, moral, and ethical development. The
school's culture is carefully and deliberately promoted by the
commitment to high academic standards, high standards of personal
and social behavior, a strong belief on the part of teachers that they
can and do make a difference in the lives of their students, a
blow ledge base that includes the multiple developmental
characteristics of early adolescence, a recognition of nokms and
standards, and a strong leadership that is characterized by actions
which expross commitment to the school's common purposes and
goals.

Academic Core

Every middle grades student should pursue a common,
comprehensive, academically oriented core curriculum irrespective
of primary language or ethnic background.

Caught in the Middle
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Summaly of the Key Concepts in California's Middle Grades Reform Movement (cont.)

A basic premise of middle grades programs is that all students
pursue a common, comprehensive, academically oriented core
curriculum which prepares them for future success in high school
and which provides the foundation required to exercise subsequent
academic and career options. This supposition is based on the
current literature which suggests that all educated citizens should
possess a common core of knowledge. This core curriculum
includes cultural literacy, scientific literacy, knowledge of the
humanities, and appreciation of the values that constitute the basis of
our society. Such a curriculum empowers students to achieve a high-
quality life. In addition, it provides students with the skills of
reading, writing, speaking, listening, calculating, and thinking
critically. All students should have access to and be successful in
learning the ^ore curriculum.

Students in grades 6, 7, and 8 should study a full, balanced
curriculum that includes English-language arts, literature,
mathematics, science, health, history-social science, geography, visual
and performing arts, and physical education. In addition, they
should have the opportunity to acquire a second language and
participate in elective, intramural, cocurricular, and exploratory
currirdia. These latter areas are related to and complement or

aforce the core curriculum, allowing students to pursue current
interests and explore broad themes and topics of potential interest.

Instructional Methodology and the Early Adolescent

Instructional practice should emphasize active learning strategies
which are consistent with the goals of the core curriculum and
the developmental characteristics of young adolescents.

Caught in the Middle

The content of the core curriculum is linked to the heightened
curiosity of young adolescents. The students are approached and
challenged as active learners, busily engaged in the process of

viii

bringing new knowledge and new ways of lmowing on a wider and
Wieder range of increasingly difficult problems. All students are
challenged through the use of varied instructional strategies which
are exciting, pertinent, integrated, and diverse. Students not only
become more responsible for, but also take increasingly more control
over, their own learning.

Lamingioinra

Every middle grade student should develop a repertoire of
learning strategies and study skills which emphasizes reflective
thought and systematic progression toward the goal of
independent learning.

Caught in the Nddle

Students in the middle grades experience a change in the ways
in which they interact with the curriculum. In this transition to high
school, where learning is viewed as primarily the responsibility of
the student, they must learn how to learn for themselves. In the
middle grades, this is an organized process that includes instruction
in time management, priority setting, the use of resources, the
development a memory, self-discipline, cognitive strategies, and
study skills. Through the strategies, students "develop a conscious
control of their thinkirg and acting in response to a given
assignment" and in charting their own course for growth.

Students with Special Needs

Every middle grade student should have access to tie most
advanced levels of curricula offered during each of the middle
grades; this opportunity should be facilitated through educatiemat
policies and practices which make the highest level of content
mastery a valid and obtainable goal for vastly increased numbers
of students.

Caught in the Nfiddle

1 6
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Summary of the Key Concepts in California's Middle Grades Reform Movement (cont.)

In the middle grades, students with special needs, including
limited-English-proficient students, underachievers, and special
education students, receive assistance designed to help them succeed
in the core curriculum. The curriculum is organized around content
goals and skills instruction, which are a part of the regular classroom
program. The regular curriculum is not diluted or replaced by
remedial subject matter. Instead, the staff ensures that the
instructional program motivates, challenges, and rewards students as
they focus their attention on positive academic values and the regular
core curriculum. The entire staff of the school shares actively in
supporting die optimal development of students with special needs
and helps them to master study skills techniques, learning strategies,
communication skills, test-taking skills, and problem-s-living skills.

Organization and Skucture

The nature of the schools' organizational structure establishes
continuity in adult-child relationships and opportunities for tbe
lives of students and adults to cross in mutually meaningful
ways.

successful Schools for Young Adoksems
Joan Lipsitz

The cornerstone of the organization and structure of the school is
a highly articulated sense of mission regarding the middle grades
student. The principal and other school leaders are knowledgeable
about and provide guidance in curriculum and instruction to
maximize the success of the adolescent. Teachers and administrators
believe that all students can develop morally, ethically, intellectually,
culturally, socially, and emotionally to their fullest potential. These
fundamental beliefs are egidenced in how teacheis and administrators
care about their students and what the students are and are not
learning; how they work together, plan, conduct instructional
activities, and carry out schoolwide activities; and how they
communicate with students and among themselves. Throughout the

ix

school there is open, candid recognition and discussion of the
problems of the school on the part of the staff members. They plan
collectively and collegially to choose curricula, to plan instruction for
individual students and shared student populations, and to solve any
pioblems which might impede the effectiveness of their school
pmgram.

Summaa

These themes or attautes of a high-quality middle grade
program emerge and reemerge in the criteria contained in the Quality
Criteria for Middle Grades. They include eight curricular and five
schoolwide crituia. The criteria for English-language arts,
mathematics, science, history-social science, visual and performing
arts, physical education, English as a second language, and foreign
language reflect the major themes of the state curriculum handbooks,
frameworks, and K-it curriculum guides. The schoolwide criteria are
derived from a variety of recent books on school improvement and
reform, Caught in the middk, and the judgment of middle grades
educational practitioners.

The PQR criteria represent ideal standards toward. which school
staff members should strive as they work to improve the quality of
middle grades education as experienced by their students. Staff
members in all middle grades should find these standards essential as
a yardstick for setting specific goals and in measuring progress.
They are not meant to be so specific as to prohibit teachers from
exercising professional judgment. In short, the quality criteria for
middle grades should be perceived as tools for improving, planning,
and organizing the school's academic program.



PART I
PLANNING AND IMPLEMENTING

MANNING

Planning means deciding what you want to do in the future,
how you want to do it, by when you want to complete it, and bow
you know you have been successful. In a school, successful
planning must also involve sufficient arnement among the members
of a school community for them to have the commitment necessary
to carry out the plan. There are at least three areas related to
successful planning which deserve comment here: (1) resources; (2)
process; and (3) outcomes.

Resources

The basic resources necessary for successful plapning include
both funds and information. The School Improvenynt Program
(SIP) makes funds availa5le to schools for the express purpose of
planning and implementing significant educational improvements in
(1) curriculum and instruction; (2) auxiliary services; (3) school
organization; and (4) school climate. The goal of a school's changes
in these areas is to meet three categories of strdents' needs:
educational, personal, and occupational. In addition, the SIP school
is charged with effectively meeting these needs with all of its
students: average, gifted and talented, limited-English-proficient,
special education, and underachieving or at-risk students.

Since the focus is on improvement, a significant portion of dr,
school's SIP money should be set aside specifically for change
initiatives. The SIP budget should not be spent exclusively on the
maintenance of the status quo, even if the status quo is an
improved one compared to years past.

Status quo expenditures usually involve the annual commitment
to staff salaries for paraprofessionals, curriculum specialists, or

1

coordinators. Change expenditures, on the other hen& help the
school to grow and typically include training materials, teacher
reference materials, consultants, teacher stipends for staff
development or curricuhmt development carried out beyond the
normal workday, substitutes, travel expenses for conferences or visits
to other schools, parent training costs, one-time purchases of
supplementary matesials or equipment, evaluation costs, and expenses
related to planning, the self-study, and the program quality review.
Since there must be some provision for staff So have time away from
the everyday operations of the school for planning and implementing
change to be at all feasible, change expenditnres should also inclnde
thole which buy time (i.e., time to meet, investigate, discuss,
explore, decide, plan, monitor, evaluate, train, learn, and so on).

It is recommended, therefore, that at least 33 percent of the
school's annual SIP budget be set aside for change expenditures.
This policy guarantees that there will ;re SIP money availAble to
support the planning, implementing, and staff development activities
so vital to significant ongoing improvements at a school site.

Information is a second major resource for achieving change, and
there are at least two kind, "vide and outside. Inside information
consists ot' what the sc (=triunity already knows about
curricuhun, instruction, and its own students, staff, school culture,
and community. Outside information involves what is known in
the field of education about effective schooling, including printed
material as well as exemplar psactices or programs in operation.

Generating inside infonnation involves questions such as: What
are the effects of ("Tr program on our students, ourselves, and the
community? How do these results relate to what we are doing at
school mid in the classrooms? What are tbe unconscious rules,
norms, assumptions, expectations, or policies that make up our
school culture? The last two questions are often the most difficult



Past I Planning and Implementing (cow.)

to answer because they involve becoming conscious of the
unconscious as well as trying to understand the why's connecting
actions with outcomes. Answers will involve what is taught, how it
is taught, why it is taught that way, how the school is organia.4,
how it functions, who talks to whom about what and when, and
what schooling means for the different lrinds of students at the
school.

Typical sources of inside information include the school
performance repot, grades, criterion-referenced data on student
outcomes, student and staff attendance data, data on dropouts, indices
of student conduct, opinion and satisfaction surveys of students and
parents, face-to-face discussions, staff observations and interviews,
and other local studies.

Useful points of departute for exploring these data in relation to
the questions posed above include the quality criteria, both cunicular
and schoolwide, as well as the state frameworks, handbooks,
curricuhan guides, and model curriculum standards. By contrasting
what is currently taking place at the school with these state
standards, the school community can &mover areas it wishes to
maintain, reinforce, or change. There is little doubt, however, that
how well the school community will be able to tmderstan 1 and use
the data collected will depend on how extensively tce-to-face
discussion, observation, thought, and negotiation of conflicting points
of view and values take place during the planning process.

Since no school community is "aomogeneous, it is critical to try
to answer questions about what is and what thould be by
researching the various points of view of all of the people who make
up the school community. The program may be interpreted in one
way from the perspective of adults, such as teachers (upper and
lower grades, by department, by program specialty, and so on);
administrators; parents (by ethnicity, grade level, subject am, and so
on); categorical program staff; paraprofessionals; pupil services
personnel; and other staff. On the other hand, the school's culture

2) 2

and educational program may look very different and reflect varying
degrees of success from the point of view of different kinds of
students, depending on grade level, subject area, categorical program
participation, etimicity, language proficiency, and so on. A school
that is not effective with one of these groups or from one of these
adult or student perspectives has to consider what it can do to
change.

Outside information is also a critical resource because it involves
new knowledge, skills, and options not yet known so the school
community about what works and what does not. Again, state
publications represent an excellent synthesis of much of what is
known than high-quality curriculum, instruction, and school
organizational sanctums and practices. OtheT important sources
inchade educational journals and books; outside consultants; talented
staff from wkhin the district; staff from summoding distlicts, county
offices, and universities; and exemplary programa such as those
conducted by schools recognized by the California Distinguished
Schools Program.

In the (mai analyes, however, it is the school community's
intense interaction with the inside infatuation of wkt is and the
outside information of what could be that will lead the school to an
mnbitious vision and plan what to do next to make the most
significant improvements for all of its students.

Process

The goal of the planning process is to generate as much
interaction as mak* among all those who will have a role in
implementing the resultant decisions or plans for chmge. This
involvemeot will help not only to gaterate a comprehensive plan but
also to emiblish the commitment necessary among ;hose who must
implement ii

22..



Part I Planning and Implementing (cont.)

There are five basic steps in the planning process. The &KARI
is to establish a collective vision of what kind of school and what
kind of smdent the school community wants to develop. The wow
gal is to collect both inside and outside information. The goal here
is to describe the current probram in detail and compare it with what
could or should be happening differently at the schoot. The third
gai is to analyze and discuss the information collected to determine
its relationship and relevance to the funny vision as well as the
current practices and outcomes of the school. The fourth step is to
negotiate a consensus among all interested parties regarding the
improvement initiatives to be undertaken and their expected effects.
The fifth step is to design the improvement activities and establish
the roles necessary for canying them out.

The amount of time it will take to carry out a comprehensive
planning process, however, will vary depending on the size of the
school, the relative need for serious reform, and the format of the
plan to be generated. For example, to draw up an initial plan which
describes everything that is happening at a school, including ongoing
activities as well as changes, may take an entire school year.
However, to draft a plan for a select number of improvement
initiatives, such as the tentative suggestions and action plans
normally generated by a self-study, may only take two to four
months.

The structure currently recommended fur the self-study can also
serve as a model for initial planning. For example, a leadership
team, in cooperation with the school site council, can organize and
guide tte planning process at the school site by establishing
committees to collect information and plan using the quality criteria
as major organizers for the committee stmcture. The leadership team
is made up of representatives of the various structures within the
school (e.g., the school site council; grade-level teachers in
elementary schools or subject-area teachers at the secondary level;
categorical program staff; program specialists; other staff at the
school and district offices; and parents and students representing

3
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various student populations at the school). The leadership team
should meet with the committees to monitor their activities, provit't
support, and receive periodic reports on their progress. ilia team
should also report regularly.to the school site council and receive
direction from that group throughout the planning process because it
is this group that is charged with the ultimate responsibility of
guiding, developing, and approving the school's plan.

As mentioned previously, the quality critaia and the state
publications on which they are based should be the major organizers
for the planning process.. It should result in the identification of
matches and gaps as the affralt program and the criteria are
compared. For the curriculum criteria, in particular, the planning
process proceeds from (1) what students shonld be lemming in each
curricular area (i.e., the district's core curriculum); to (2) major
instructional strategies, organizational structures, and policies to help
studems learn that curriculum to (3) variations in the strategies,
structures, and policies necessary to ensure the success of each
student population enrolled at the school (e.g., avesage, gifted and
talented, special education, limited-English-proficient, and
underachieving students).

Outcomes

The most obvious outcome of a planning process is the plan (Lc,
a consensus of the school community's commitments for what
changes will be made in the future). It should also include a brief
statement of the collective vision of what kind of school, teachers, or
students the school community sets as its ideals.

The format of the plan should facilitate its use as a working
document. If it is too large or detailed, individuals will find it
difficult to consult or to fmd their role in implementing the planned
changes. It is recommended, therefore, that, no matter bow much
information is collected on the current program and no matter how

24



Part I Planning and Implementing (cotn.)

extensive the many positive activities or programs being carried on
at the school, there should be a separate, identifiable hnprovement
plan which includes a description of the major improvement
initiatives to be implemented in the immediate future. This is not to
say that a comprehensive plan of all programs, objectives, and
activities at the school should not be written and constitute a plan in
themselves. Rather, there should also be an improvement plan
document which is detachable from the comprehensive plan or exists
as a separate summary of the school's most current change
initiatives.

The improvement plan should not, therefore, be imposing; nor
should it be relegated to a shelf as a trophy of the planning process.
Rather, it should include (1) a limited number of improvement
initiatives (e.g., four to eight major programmatic changes that the
school is willing and able to undertake and that will have a
significant, positive impact on students); (2) the roles to be played
by the members of the school community as they carry out the
initiatives; (3) regularly scheduled planning, monitoring, and
problem-solving activities to ensure implementation of the change
initiatives; (4) an evaluation component which may include both
quantitative and qualitative measures; and (5) a budget The final
product must ultimately be approved by the school site council and
the local school board before implementation may be initiated.

IMPLEMENTING

Although it may seem obvious, impkmentation does not
necessarily occur automatically after planning. In fact, for successful
implementation to take place, it is often necessary to have the same
kind of orpnizational structures in place that were used to develop
the plan. This means that the principal, the school site council, the
leadership team, and many of the committees formed to represent the
various curricular and schoolwide interests in the school may still be

4
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required to see to it that the major change initiatives in the plan are
carried out.

Systematic and ongoing communication among all participanot in
the school's planned improvements has been shown to be absolutely
critical for the successful implementation and long-term adoption of
local innovations. Weekly, biweekly, and monthly implementation
meetings are tie moss important formal vehicles -in the schoors
organizational structure to achieve this communication. Such
meetings can accomplish several important implementation funCtionS.

First, they can focus on makecing who is doing what and the
effects of the change activities on those who are involved (e.g.,
students, teachers, administrators, classified staff, parents, and so on).
Second, staff who meet regularly can ensure the efficient and
effective =Whaling of their efforts as well as an apropriate
division of labor among all participants.

Second, coordination is particularly important in a school in
which several student populations are provided services by the same
adults, either within or outside of the classroom (e.g., limited-
English-proficient, coMpensatory education, special education,
average, or gifted and talented students). For example, intimations
which often require a substantial amount of time for teachas to meet
together might include:

Establishing a literature-based English-langage arts
program kr all students
Improving the access of compensatory echration students
to higher level.i of math and science
Implementing cooperative learning with heterogeneous
groups in science
Mainstreaming students who receive spe:ial education
services
Providing supplementary support to mipant students
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Part I Planning and Implementing (cont.)

Scheduling peer-coaching visits among teachers learning
how to use sheltered English with limited-English-
proficient students

A systematic, formal means must be provided for the adults at
the school to plan together what they will do with each other or
with 5their students, share with each other what they have been doing
with the students they serve in common, solve problems, and review
the outcomes of their efforts. This type of coordination is that
which is needed on a regular basis for relatively large numbers of
students at a school. Clearly, such coordination, or what has
sometimes been referred to as ongoing planning, should take place in
addition to what student study team meetings can accomplish for a
reladvely small number of individual students having unique
problems in the program.

Third, the time spent in implementation meetings should be
devoted mainly to the day-to-day and week-to-week grphitilliIthing
necessary to carry out the r4hool's planned innovations. Fourth, the
regular feedback shared by the participants at these meetings can also
provide the basis for any necessary modificatinns or on-course
corrections that may arise. And finally, tor those who may feel
insecure or uneasy about trying to put new ideas into practice, such
meetings should provide the geonnaLlaid.lnicsdanaimppzi needed
for people to turn planned innovations into reality.

Of all these functions which may be served by implementation
meetings, coordination and problem solving will undoubtedly
predominate, both in terms of time spent in meetings and in the
immediate effects 'Nat these communications will have on the success
of the program.

As mentioned in the planning section, time is the major
prerequisite for the successtal implementation of the school's change
initiatives. Therefore, teachers need time away from their teaching
responsibilities. Released time, short meetings before and after
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school, periodic weekend or evening meetings, minimum days, and
the release days available for schools which have in place a School-
Based Coordination Program (AB 777) or a Pupil Motivation and
Maintenance Program (SB 65) are among the options avail& 2 for
setting aside time to invest in the successful implementation of a
school%) planned improvements.

SUMMARY

Effective planning and implementation require modifications in
the organizational structure or capacity of a school beyond what is
necr 'Ty to may (Jut busineu as usuaL Time, fiscal imources,
committee structures, and communication strategies are the major
components that must be addrabed by a school that is committed to
significant change. Planning prodaces a plan for future action,
implementing produces action, and the latter does not naturally
follow from the former without deliberate leadership.

At the elementary level the principal and the school site council
are the most obvious choicr for causing both processes to happen.
At the secondary level the responsibility will more likely fall to the
department chairpersons sod assistant principal in addition to the
principal and school site council. In either came, however, structured
planning and knplementing must both occur regululy and
systematically in order to keep the school growing in its capacity for
change as well as in its ability to provide an opdmal education for
all of its students.
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PART II
GUIDE FOR CONDUCTING THE SELF-STUDY

The self-study is the foundation on which the middle grades
program quality review (PQR) is built. It is a process that is carried
out prior to the PQR and is conducted by members of the school
community who are the most knowledgeable about the school. They
must have the capacity to be objective about the quality of the
school's program and the impact it hzs on all students. The self-
study, carried out conscientiously by the school community, actually
determines the success or failure of the entire improvement process;
it should guide and shape improvements for months to come.

The self-study is an in-depth examination of the quality of the
curriculum; the effectiveness of the kistruction; and the structure,
organization, and governance of the school.

Staff Roles

The participants in the self-study must agree to engage in an
honest and candid schoolwide analysis. To do this, they must agree
to listen to and respect each other's point of view in order to put
together a clear picture of the school's program.

As individuals, members of the school community analyze their
roles in the instructional program, observe how the curriculum and
the instructional program affect various student populations, discuss
their observations with eagh other, and search for ways to improve
the effect of their program on all students. As a group, they must
reach beyond what they as individuals know, listen carefully to the
ideas and perceptions of others, and reach new levels of under-
standing about the way the instructional program works for their
students.

For the curricular areas, staff members compare their curriculum
with state and district standards and review the implementation of
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the curriculum embedded in each criterion. For the schoolwide
criteria, all individuals at the school are involved in collecting
information the shapes the input into generalizations about the
school. Each individual is responsible for going beyond his/her
particular classroom area of expertise or perspective and colla-
boratively synthesizing the points of view and contributions of
everyone involved.

ORGANIZING FOR THE SELF-STUDY

The first step in the self-study is to d xide what questions to
ask, what activities to observe, and what data to review in order to
be able to compare each aspect of the school program with the
quality criteria. In addition, decisions must be made tegarding what
courses to observe; which students to follow through the day; what
questions to ask students, staff members, administrators, and others
involved in the various parts of the program; and what records they
are to collect, including students' work samples, achievement data,
records of awards, minutes of meetings, and so forth. In the
development of procedures for collecting information, certain sets of
data should not be overlooked. They include but are not limited to:

The annual school performance reports
Locally developed indicators of success
The recommendations of the most recent program quality
review
The results of the Californt. Assessment Program mid
other norm-referenced tests analyzed for patterns of
achievement for all students as well as for specific
groups of students, e.g., GATE, average, low achieving,
bilingual, and special education students
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Part II Guide for Conducting the Self-Study (cont.)

To avoid having the self-study become an academic exercise or
meaningless paperwork, organizers must keep the fogowing in mind:

1. The organization of the self-study is shaped by the
application of the quality criteria.

2. Information collected during the self-study should be
gathered with its intended use in mind: to aid in
diagnosis, planning, and implementation of school
improvement activities.

3. Those organizing the self-study must guard against
ovaburdening individuals, committees, or the school
comnumity as a whole with too much to do in too short
a time.

If the self-study is to yield significant results and be manageable,
members of the school community must allocate time to accommo-
date it. There are a number of ways to "make" time fm a self-
study:

Designate all or a portion of each faculty meeting as a
time to review what has been learned about the school.
Use "prep" periods for classroom observations.
Rotate staff members who are not regularly assigned to a
classroom such as counselors, administrators, and other
professional staff as substitutes so that teachers may be
released to meet or observe other classrooms.
Rotate substitute teachers through classrooms in order to
free teachers to meet or observe.
Use regularly scheduled assemblies and other school
functions to free small groups of teachers to meet and
discuss their fmdings.
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The Quality Criteria for Self.Study

The self-study coati= of a two- to four-month anslysis of the
cmicolar as well as the schoolwide areas represented by the quality

Curricular Criteria

&ebb-Language Arts
Mathematics
Science
Hislory-Social Science
Visual and Performing Ms
Physical Education
English-u-a-Secand Language
Foreign Language

Schoolwide Criteria

Students in Transition:
The Culture of the Middle Grades

Instructional Practices
Student Support System
Improvement Processes

In-denth Areas

The leadessbip team in charge of planning mid monboring the
self-study must choose three of the thirteen middle grades quality
criteria for an ia-depth asalysis. Tbe Seam may choose two
curricular criteria and ose schoolwide criterks or three arricular
criteria. These critelia will be it primary focus duriag both the self-
study and the program quality review. The review team will
generate at least one suggestion for each of these areas; three of
these suggestions will then be developed into acdon plans by the



Part II ( ;de for Conducting the Self-Study (cont.)

leadership team and the review team. The school is encouraged to
develop at least tentative suggestions for bnprovemen: and action
plans before the program quality review in aft b facilitate the
review team's work when it arrives. Although the review team has
the prerogative of developing the fina1 suggestions for the report of
findings, developmental week by the leadership team beforelimd will
help ensure that the suggestions and action plans that renit from the
review are more thorough, well-conceived, and ambitious than would
otherwise be possibk.

The Committees and Leadership Team

The self-study is conducted by the principal, faculty, students,
parents, school site council members, and interested community
mambas. Committees are formed in order to provide a framework
for the self-study. The chairpersons from the miens committees are
part of an overall leadership team which pities and monitors the
self-study activities, considers all the information gathered during the
self-study, and sets the direction for the action plans. The action
plans, which are written during the PQR, describe tbe evidence that
leads to Ingle:lions for improving the effectiveness of the
instruc!!anal program.

The self-study committees should parallti the quality criteria.
The following is one possible configuration:

Curricular Committees

1. English-Language Arts or a immunities core balding
English-Language Arts aid theory-Social Science or
Visual and Performing Arts

2. English at_ a .Second Language and Foreign Language
3. Mathematics and Science (and Physical Education)
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Note: Each cusricular committee also applies the Interactional
?maces Criterion

Schoolwide Comadtkes

1. Students in Transidon: The Culture of the Middle Grades
2. Student Support System
3. Improvement Processes
4. The Curriculum of the Middle Grades and Instructional

Practices

APPLY3NG THE QUALITY CRITERIA

When applying the quality criteria, members of the school
community should find the following suggestions helpful:

1. All staff members engaged in the self-study should
become bollix with all the quality criteela by reading
each criterion carefully and discussing questions about the
major thanes mid key ideas.

2. Those applyisg the criteria should daennine what
precedence they will use and what specific information
they wish to collect from their observations. What
develop* these procedures, per-study participasts might
ulc How will we follow kdivithial students Mush
their day at school? Mick students should we foVow?
What classes should we observe md for how bag?
What, specifically, *odd we look for? Who should we
talk b and about wkt? What modems will be selected
for shadow*? Shadowing ill a 11140f avenue for
collect* beamed= to determine the effect of the
instructional program on student learning.
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Pait II Guide for Conducting the Self-Study (coot.)

3. The quality abed& should be used as a guick when
determining what infornntion to collect and bow that
information is to be collected.

4. The leadership team should select three quality criteria
for an in-depth review, e.g., three auricular criteria or
two curricular criteria and one schoolwide criterion.

5. When self-study participants have collecteu their
information, they should pool their findinp in order to
develop a common paspective of tbe program in
operation and its impact on students.

6. As common perspectives have been shared and compared
with the criteria, areas of the pros= that reflect each
criterion are identified as "matches" or strengths; those
that do not match the criteria are noted as "gaps" or
areas for which improvements may be suggested and
evennially developed into action plans.

7. When all areas of improvement are identified, agreement
must be reached regarding changes that will become a
top priority for at action plan for school improvement.
Questions to ask at this stage might inclnde: Which
suggestions would have the greatest impact on the
instructional program as a whole? Which would offer
the greatest potential for success in the short rim or in
the long run? What changes are needed for specific
groups of students, e.g., &dted-English-proficient,
underachieving, and special Aucation students? In what
P.Auence should they be appeosched?

8. The conclusions me shared with the school community as
a whole as well we with the membas of the outside
review team during the next PQR.
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To establish a "whole-school perspective,* me leaden** Seam,
which is typically made vp of the cperson of each ot the
respective committees, the principil, and, if appropriate, a
representative frost the district office asd/or school site council,
reviews the findings of the commitmes and limbos saggestioms for
*memento relative so the school as a whole. The most eifficult
tasks facir the leadenldp team are (1) to synthesize the information
and perspectives developed by the committees; (2) to deeming the
"next best steps" the school community is to take based on the
quality after* and (3) to oeganize en data iMo tentative
suggestions and action plans so that a self-Wady mammy can be
shared first with the school's community and later with the visiting
review team.

The Scheel Data Summary

Each school has a wealth of data which, when organized and
presented for comparison mid inteepretation, constitute the school data
summary. These data provide a memisgfid base of objective
information on whkh to build judgments about school program
(FAIRY-

The organization and interpretation of data in the school data
summary should be guided by educated hunches, open-minded
exploration oir patterns, confirming interpretations with supporting
evidence, and common sense. It is a prnctical process that niakes
the best use of available information but retains a healthy skepticism.

ladicaters

The following indices= are suggested elements of the data
summary because they are commonly available in schools and
provide data valuable to program review and school planning. The
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Part 11 Guide for Conducting the Self-Study (cont.)

SchaarafounamItzpolt both the locally produced and state-
produced sections, may already include some of these elements.
Each school should examine its own available data and select the
best data for its summary.

Outcome indicators include:

California Msessment Program data (third, sixth, and
eighth grades)

Trends in raw scores
Percentile rank
Comparison to predicted score
Percent of students above Q3 and below Q1 over
time
Skill area report comparing subareas of
curricuhun
Subgroup repor lowing trends over time

Norm-referenced tests

Trends
Comparison to national norms
Curricular uta comparisons
Percent of students above Q3 and below Q1 over
time

Criterion-referenced tests (including proficiency tests)

Percent of students achieving criterion levels
Trends
Work samples
Holistic critek.:
Grade level standads
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Attendance and tardies

- Attendance penes= of all students
.. Attendance patterns of specific groups
- Tardiness patterns for all students
- Tardiness patterzr for specific groups
- Staff attendaoce

Number of books read

Number of writing assignments completed

Library/media use

Students' opinions of school climate

Number of students referred to principal

Program indicators include:

Instructional time

Total saool day
Allotted time by subject and by grade

- Tune engaged in learning (from observation)
Homework by grade

Extracurricular activities

Number of students in spcds
Number of studans in music
Number rol 'indents in drama
Nor:doer of students in academic clubs
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Part II Guide for Conducting the Self-Study (cont.)

Student indicators include:

Enrollment patterns

AFDC countincreasing/decreasing

LEP countincreasing/decreasing

Parents' occupations

Mobility/transiency of students

A combination of open-mindedness, common sense, and expert
advice should be used in selecting data to include in the summary.
The format should display information to facilitate making
comparisons. Too much information can be just as confusing as too
little. The summary should not cover every possible comparison
among available data. Most data should be left in their natural
forms, available for reference.

Data must be compared to some frame of reference. The most
common comparisons useful to schools are:

Previous program quality review results and programs

Criterion levels based on rational goals

Past years' levels for the same school

Other cwricular areas or subcomponents within a
curricular area

Groups of students

Other grade levels

District, state, and national syerages

One of an most useful means for intesproting data is a
knowledge el trends over time. It is helpful to have data for as
many years (or other time points) as poshible so that program effects
can be distinguished from random fluctuations. Steady movement up
or down over three or more years is usually an indication of teal
change. A one-year spurt is usually difficult to Wart and should
not be reliod on. Om way of validating an apparent trend is to look
for paralhl pawns in related data. If reading aehieventent is
improvkig scrims several different measures (e.g., CAP tests, district
criterion-related tests, and number et books read), then k is safe to
interpret these results as real improvement. If, on the other hand,
results on only one meanwe are moving ap sad those on the others
are constant or going down, altetnative explanations must be
seriously considered. l'he policy significance of trends can be
illuminated by comparing these trench to the trends in other schools
and in district, state, and national avemps. Schools with assessment
data that are not consisteat with state and national trends are likely
to be schools with powerfid and unique programmatic or
demographic influences on student outcomes.

In the development of strategies for improving the proven', it is
often useful to compare data among curricular areas or sub-
comments of curricular areas. By themselves, these comparisons
can be misleading, so it is advisable to tie them to a reference point
by using trends; that is, by comparing trends among curricular areas.
National, state, district, or even school test score averages can be
used. Data from comparison schools can be used in the same way.
Criterion levels established as school objectives can also provide a
standard of comparison between areas. But since these criterion
levels are difficult to justify empirically, their use for other
comparisons is questionable.
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Evaluating the performance of groups of students is very
important for program planning. Comparison by groups can also be
misleading when viewed in isolation. These same types of reference
points can be used to tie down student group interpretations in the
manner suggested for curricular areas. Trends can be compared for
the high, middle, and low quartiles; for LEP students; and for the
disadvantaged. Counts and proportions are often more useful than
averages in looking at specific groups. Very often, a comparison of
program data among different groups reveals differences in tbe
treannent of students. These program differences can be evaluated to
determine whether they are intentional or are the result of inadvertent
inequities.

Comparisons with national, state, and district distributions and
averages can be useful by themselves. Data from schools with
similar background factors are sometimes available. Although
comparisons with these schools can provide a sense of relative
standing, matching is very dangerous and frequently misleading.
These overall comparisons are more useful for setting goals and
measuring progress than for discovering clues to program
improvements.

The measures employed should be evaluated to determine how
well they focus on program goals. It is easy to overvalue what is
measured and undervalue what is truly important An excellent
assessment of an unimportant goal should not weigh as much in the
decision-making process as a merely adequate assessment of a very
important goal.

A very important consideration in inteipreting data in curricular
areas is the alignment of what is measured with what is taught or
intended to be taught Many tests overemphasize low-level skills
and facts, while the current trends in curriculum are toward higher
level skills, ideas, and concepts. State and national test developers
are making changes in their tests to reflect this shifting emphasis in
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the curricuhnn, but each school should make sure the available claw
cover lie curriculum as it is intended to be taught.

A related issue is the match of assessment method to what it
being assessed. For example, an analysis and holistic judgment of
work samples, demonstrations, and student presentation are often the
best methods for aedressing higher order thinking and communication
skills. Teacher and textbook-related assessments generally match
curriculum very well, although comparative data ate not readily
available. State and national tests provide excellent comparative
information, although their fit to the school program is only general.

The Self-Study Report

Once all necessary information has been gathered, analyzed,
discussed, and compared with the quality criteria, a summary of the
self-study is developed. This report should convey a thoughtful and
professional review of tbe schoolwide program and the curriculum
areas defmed in the quality criteria.

It should not be too lengthy, since a very large document may
be filled with too much detail and may be too cumbersome to be
meaningful to the school community.

The self-study report should include the following:

1. A written record of the result of comparing the school
program with the issues, concepts, Or ideas in each of the
paragraphs of the quality criteria

2. A summative value judgment about the results of the
above comparison

3. Identification of tentative suggestions and a tentative
calendar for their implementation
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4. Tentative action plans based on three of the suggestions
developed in the three in-depth areas chosen for review

5. Recognitions of program strengths including aspects of
the program in which there has been significant
improvement

6. An analysis of the implementation of suggestions and
assistance/action plans from any previous reviews

7. A summary of the strengths and weaknesses of the
current self-study

The report will include the results of the self-study for each of
the thirteen quality criteria. The section that includes the results of
the self-study in the three areas selected by the school for in-depth
review, i.e., two curricular and one schoolwide or' three curricular
criteria, should be more thorough than those for:the other twelve
areas. The conclusion reached in the other areas, however, will be
of great value to each department in planning curricula., instruc-
tional, and organizational improvements.

Using the Self-Study During the Review

During the program quality review, the school's self-study is
used as a basis for discussion about the school's program in
operation at te site. It is sert to each member of the review team
before the review so that it can be used to develop review strategies
and ensure that important points are covered. As the review
progresses, the review team will use the self-stud y as a guide in
reviewing the school's program, validating the resAs of the
self.study when the findings of the review team confirm the results,
and seeldng additional information when the self-study results and
the team fmdings differ.
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When tbe analytical portion of the review is complete, the
leadership team and the review team will consider the identified
areas of improvement within the self-study as they make
recommendations for improving the effectiveness of the program and
recognize areas of program strength.



PART III
THE MIDDLE GRADES PROGRAM QUALITY REVIEW PROCESS

GENERAL OVERVIEW

A school's program quality review (PQR) is a process by which
the effectiveness of tne curriculum, instnctional program, and
schoolwide organizational strxtegies is diagnosed by means of a set
of standards that describe a high-quality pogrom. This process
allows judgments to be made about the effect of the program on the
student populations at the school. The review, conducted by a team
of educators not employed by the school district, typically occurs
once every three years. Information about the school's program and
its effect on the students is gathered by this visiting team primarily
through observation of instruction; interviews with teaehm, students,
administrators, other instructional staff, and parents; and a review of
pertinent documents. The team members then compare the
infomation they gather with the state's quality criteria to determine
the extent to which the program received by the student matches the
descriptions of a high-c_ Aity program in the criteria.

The program quality review yields information that is essential to
the effective development of the school's curriculum and instructional
programiocormation about what is working well, why, and what
should be changed. Program review is a valuable part in the
improvement cycle of planning, implementing, evaluating, and
modifying the planned program.

Purpose of the Program Quality Review

The ,iximaly purpose of PQR is to improve the quality of curriculum
and instruction; it is a means for developing and sustaining a high-
quality educational program for all students. For tbe school staff
and parents, the review is a period in which to observe and discuss
the effectiveness of the programs received by the students. The
immediate benefits of this process are the decisions and plans to

15

make specific improvements in the curriculum, instrxtion, and
schoolwide organization.

The three major goals for the program quality review are:

Goal 1: Process. Improve student outcomes by stimulating a school
community to do an analysis of its program through a self-study, use
this information together with the results of the program quality
eview to plan for improvements, and knpkment the suggestions and

hction plans generated by the review.

Goal 2: Standards. Promote a high-quality curriculum, effective
instruction, and a responsive school organization through the use of
the quality criteria u standards of effective schooling for all student
populations at the school.

Goal 3: Statewide Networking and Professionalism. Prcmote the
networking of educators throughout California for the purpose of
sharing successful practices and problem solving, developing
collegiality, and supporting educaticsal profethionalism by giving
them a critical role in the statewide school improvement effort

The goals are accomplished when a school goes through the
three phases of a program review, including the self-study that is
carried out by the school community prior to the visit of an external
review team; an intensive visit by an external review team, including
review of the findings of the self-study; and planning and imple-
menting future improvements based on the combined findings of the
self-study and the external program quality review.
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Pan 111 The Weddle Grades Program Quality Review Process (cont.)

The Scope of the Program QUa1jy Review

The Fograni quality review described in this handbook focuses
on the exter., io which the school curriculum, instructional
methodologies, and schoolwide organization contribute toward a high-
quality educational program for each student.

The quality criteria used in the PQR &Mess die two major
aspects of a school programcurriculum and instruction and the
schoolwide policies, practices, and procedures that shape and support
the program.

Curricular criteria have been developed for the following subjects:

English-language Ans
Mathematics
Science
History-Social Science
Visual and Performing Ans
Physical Education
English as a Second Language
Foreign language

The schoolwide criteria include:

Students in Transition:
The Culture of the Middle Grades

The Curriculum of the Middle Grades
Student Support System
katructional Practices
The Improvement Processes
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Theirrogram Quality Review Team

The review team is made up of three to seven educators who
have been certified by the California Department of EdtrItion as
qualified reviewas. Reviewers are selecied for their knowledge of
curriculum, instructional methodologies, and special programs as well
as for their outstanding interpersonal skills.. Typically, they are
teachers, depanmental chairpersons, counselors, principals, or
coordinatocs/dbectors of instroction from school districts, institutions
of higher education, offices of candy superintendents of schools, or,
in some cases, the community. The msdority of the team members,
including the lead reviewer, must be from outside the school district
that is requesting the review. Reviewea wott together using the
quality criteria to guide them in (1) gathering igormadon about the
school's program and the effects of the program on students; (2)
forming a point of view about the workings of die school as
compared to the quolity criteria; and (3) developing a report to to
school that includes findings, suggestions for increasing tbe
effectiveness of the program, recognition of the piogram's strengths,
and action plans outlining the school's immediate next best steps for
improvement.

Review Strategies

The review strategy is based on the quality criteria contained in
this handbe,ok. Through a combination of observations of the
instructional probiam and its impact on students, inteniews with
studentv and staff at the school, and documented evidence presented
to the rtview team, reviewers develop an understanding of the nature
of the ached program and its current effectiveness. Then, by
comparirag this understanthug with the high-quality standards of the
quality criteria, the reviewers can determine the matches and gaps
between the quality criteria and the khool's program.
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Establishing an understanding a the school program requires an
organized effort. Tbe understanding is developed by having a clear
ides of the school curriculum by observing a sample of students
through a cue study approach; by analyzing a broad sample of
current students' wor by summing up the COMM= of the
instructional staff, the counseling staff, administratore, parents, sod
die students themselves as to their cunent and past meriting mid by
reviewing instnictional and management material used throughout the
school. This knowledge forms the basis for the reviewers'
judgments of the effects of instruction on various student populations
enrolled in the school.

Responsibilities of the Reviewers

Tbe responsibilities of the reviewers are:

To conduct the review thoroughly enough for the
development of a clear and accurate understanding of the
effectiveness of the instructional program

To use that knowledge to make suggestions for increasing
or sustaining the effectiveness of die program

In order to fulfill these responsibilities, each reviewer must also:

Be fully conversant with the quality criteria and the
process of program quality review.

Review thoroughly the curriculum frameworks,
handbooks, K-8 curriculum guides, and literature related
to the areas to be reviewed.

Put aside any bias toward any particular program or
method.
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Use the school data summary and the self-study findings
to facilitate discussion with school staff and parents.
These discussions should cover the cvericulum and
Junctional program; determine bow well the program hi
working, and provide evidence sufficient to verify,
emend, clwify, emich, or repudiate those findings.

Be able to reflect back to the schoolas a mirrcrthe
picture be or she has developed of the cunent
effectiveness of the school program.

Recognize and support the program improvement efforts
of the school community.

As the revimers begin to inderstatd what is happening for the
students, they also seek to find out what processes at the school
have coatributed to what is actually occurring. The reviewers seek
explanations nom the school staff members as to why they do things
as they do, bow curriculum decision are made, how the instructional
program was developed, bow it is supported and improved, bow
plans are knplemented, and so forth. This analyt.4 forms the basis
of the reviewers' suggestions for improving iestruction and guides
the development of the action plans.

As the reviewez complete tbe review, a report findings is
prepared and shared with selected staff members ad the principel
who make up the leadership team The repott provides two types of
findings: (l) the Meat to which le talky of each aspect of the
reviewed program snatches the standmd of the quality criteria; and
c4 identification of areas that appear to be ready ior improvement.

After the initial report of findings is shoed, the final repott is
prepared by the review team. It includes concrete luggestions for
improvinf or sustaining the effectiveness of the inetructioui program
and recovizes practices of high quality. In developing action plans
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with the leadership team, the rviewers identify those areas that need
improvement and both the school staff and the reviewers
collaboratively plan the school's next best steps for improvement.
Local, county, regional, and state resources are conside.zd in the
development of the action plans. High-quality programs and
practices are also noted in a section of the report entitled
"recognition of program strengths."

Responsibilities of the Leadership Team. The leadership team, a
group of school representatives involved in the instructional program,
is revonsible for establishing a link between the review team and
the school comniunity. Members of the leadership team provide
information to the review team in a way that enhances the
development of a complete and cohesive picture of the school's
curriculum and instructional programs.

The leadership team, usually five to seven in number, is
designated by the principal. Members of the team are selected
representatives from the classroom, curriculum or grade-level
chairpersons, program coordinators, resource or specialist teachers, or
any other school staff members who are a significant part of the
school's planning process. District personnel, school site council
(SSC) chairpersons, other committee or PTA chairpersons, and
parents who are knowledgeable about the school's program may be
included.

The leadership team members assist the school community and
reviewers in all aspects of the program quality review. They also
serve as leaders in the school's self-study process and assist the team
in its information-gathering efforts during the review preparation
meeting and other formal and informal ongoing meetings. Their
responsibilities also include (1) building, in a collaborative effort
with the review team, three suggestions into action plans; and (2)
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providing active leadership in the school's implementation of these
plans after the team leaves.

Respoestlialities of the School Community. While the review team
is responsble for learning as much about the program as can be
learned in a limited period of time, the school community is
responsible for making sure that the team is gaining accurate and
complete information about the program. A school commtmity
prepares for its program quality review by conducting a required
self-study (Part I). A thorough review of its program, using the
quality criteria, will enable the members to know how well their
program is working and why. With this knowledge, the school
comnnmity will be able to assist the reviewers in gathering accurate
information about the program so that the findings of the review,
especially the suggestions for increasing the effectiveness of the
instructional program, will be complete.

The responsibilities of the staff, parents, and community members
involved in a program quality review are:

To know the curriculum and planned instructional
program and how they affect the students

To be familiar wird the program quality review process
and the quality criteria

To be involved as a total staff in the self-study and in
identifying program strengths and areas in need of
improvement in relation to the quality criteria by spelling
out activities that a rc working aid those that are not

To be ready to share this knowledge with tbe review
team and to be able to direct reviewers to the
information they need to fulfill their responsibilities
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METHODOLOGY

The methods used in gathering information about the program
include observation, interview, and documentation. Informalion
gathered through each method is verified by information from one or
both of the other sources. When combined, the data gathered from
the three methods shoul& form a complete picture of the program.
The use of Acific procedures should ensure that the review will be
thorough and consistent. This view of the program is then compared
with the quality criteria. From that comparison come the suggestions
or recognitions of program strengths.

The criteria used for judging program quality describe the
curriculum, instructional methodologies, and effectiveness strategies
and their effects on the students. Each criterion contains features of
a high-quality program. The reviewer-s job is to determine to what
extent each aspect of the program being reviewed matches the
description of a high-quality program.

Throughout this process the reviewer will be guided by the
quality criteria that identify areas of the program to be investigated
and provide directions to reviewers for collecting information about
the school program.

The Case Study Approach

As previously mentioned, the middle grade setting is a complex
one for students as well as staff. To facilitate the ease with which a
clear picture of the students' path through school is obtained, the
review team will include a small sample of students as part of a
case study. Through studying the activities and programs of the
selected students, reviewers get a firsthand look at how all the
elements of the middle grades setting c 'me together for the student.
From this vantage point the reviewer can deteinine what, out of all
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that the programs have to offer, is actually received by the student.
Further, the case study provides information on what effects the
curriculum, instructional methodologies, and organizational strategies
have on students' learning. And, finally, through these case studies
the reviewer will be able to make some projections about how the
students' total program will come together by the time they become
high schoolers.

Classroom Observation

Through classroom observations, the reviewers gather information
about how the various instructional methods, the curriculum, and
effectiveness strategies operate in the classroom setting. This
information is collected to develop a complete understanding of the
program and its effect on the student. Insight into the effects of the
staff development activities, as well is instructional support and
planning activities, also emerges through classroom observations. On
entering the classroom, reviewers should spend a few minutes
observing what is happening, remembering that they are putting
together an initial picture rather than making a judgment at this
point; that each impression will need to be verified through further
observation and informal interview as well as through othei +tures;
and that first impressions may be influenced by personal bias.

These initial observations should include:

What the students are doing: Receiving instruction?
Applying skills? Practicing newly acquired skills?
Synthesizing and evaluating information? Waiting?
Playing? Causing a disturbance?

How the classroom is being managed: Is it
task-eriented? Conducive to learning?
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Range of acthities taking place from acquisition of
knowledge to higher-level learning skills

How students are gm.. ped and how individual assistance
is pry vided

How mucE time the students actually spend on the
assigned activity: Do they know what to do?

How students are applying the skills being learned

How students with special needs are participating and
performing in the classroom axtivities

How the instructional settings are varied according to the
needs of the student and/or what is to be learned

Any evidence of balance ir the curriculum; i.e., visual
and performing arts, history-social science, and science

The information gained through these observations is built on
using the curricular and schoolwide criteria. Classroom obserntion
includes informal interviews with students and staff, based on what
has been observed, as well as the observation of activities.

Interviews

The basic information gained through reviewing the self-study
and classroom observations is verified, clarified, and expanded
through interviews. Interviews enable the reviewers to learn how the
program :ante to be the way it is, as well as to bet.er understand the
program as it is.

r-
t
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By using what is known about the curriculum and instructional
program thus far, reviewers conduct both informal and formal group
interviews. Examples of informal interviews include asking questions
of the students and teachers in the classrrom, talking with
instructional 'Is while they wott with . :,tnts, talking with
teachers in the teachers' lounge, and so forth. Fermi group
interviews =ducted with teachers, instructional aides,
councils/commitiees, district personnel, support staff, and volunteers.

The interviews serve several major purposes:

Verifying data obtained from other sources

Collecting data that have not been gathered from ,T

MIMS

Resolving conflicts in data collected

Giving people the opportunity to share past experiences,
present conditions, or future plans which the reviewers
might not have uncovered

Offering an opportunity for people to ask questions of
the review team

Conversations with students who are part of the case study occur
over the course of the review. They begin on the first day and
provide an initial glimpse of the school through the language and
experience of *at student. AL more of the plogram unfolds &ming
the comae of the review, the students will be called on again to
offer additional information and perceptions to the reviewas. The
object of these interviews is to k-..sn as much as possible about the
students' activities from the time they arrive at school until they
leave, including extracurricular activities. Students are expected to
describe daily activities rather than merely answer questions.
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The reviewer will receive a copy of each student's daily schedule
so that the reviewer can observe as many of the student's classes as
possible during the course of the review. A general impression of
the effect of the school on the student and the path be or she
chooses can be formed from these observations. Additional
information should include pertinent background information on the
student, teachers' names, extracurricular activities, and other activities
that occupy the student's time.

After the initial student interviews and during visits to the
classrooms, the reviewer will continually relate what the student is
doing to the program goals and objectives, course outlines,
curriculum guides, and the students' own goals and future plans.
During this process reviewers will again interview and continue to
observe the selected students to help complete the picture.

The group interview in the middle grades setting allows the
review team to discuss with similar groups (e.g., teachers in the
mathematics and English departments) the key issues of curriculum,
instructional methodology, the students' paths through the courses
offered, staff development, and the school improvement process. As
in the indhidual interviews, the team should base its questions on
what has been learned so far. The interview should provide
evidence to verify or modify the team's preliminary views and
extend its knowledge of the situation at the school. Croup
interviews generally are scheduled for 30 to 45 minutes; however,
the interviews with the teaching staff should last an hour or more.

Review of Data, Policies, and Other Documents

Documentation helps to verify, expand, and clarify what is
learned through classroom observations and interviews. The
information in the "School Data Summary" forms an initial base for
the review since it contains a broad sample of information about the
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student population, adult and student expectations, the curricular
point of view, achievement information, and other data. Reviewers
should not rPoi documents for the sake of establishing that such
recordkeeping exists but rather for the purpose of developing a
complete understanding of what the program in action is really him.
A school, on the other hand, should not create documents for the
review team but should share meaningful data, policies, and other
records that are useful to staff and parents in forming the program
and helping it to move forward.

PROCEDURES BEFORE THE REVIEW

Making the Arrangements

Scheduling, mailing of materials, and establishing liaisons
between reviewers and the school district take place at the local
level. Most districts will be affiliated with other districts with which
they share persamel to provide a pool of trained, independent
persons required for review teams. Most offices of county
superintendents of schools provide coordination services to assist
districts in the formation of a consonium or other types of
affiliation. Although there will be a variety of such arrangements,
for the sake of simplicity in explanation, this section will assume the
existence of a consonium of districts and the existence of a person
designated to coordinate program quality review activi ies in the
consortium. The reader should make appropriate analogies to the
circlunstances of the particular district being reviewed.

The lead reviewer's involvement with the review of a particular
school is initiated by the consordum's program quality review
coordinator. The coordinator will orient the lead reviewer to the
procedures being used in the consortium, to materials and in-service
training the school staff has received, and to responsibilities for
contacting district and school personnel.

n
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Contacting the School

Consistent with the consortium's procedures, the lead reviewer
will telephone the school principal to set up the program quality
review. Ibis call, usually a month before the review, should cover
the following topics:

Confirmation of schedule of eventstimes and dates of
visits to the school by the lead and the full team

Information the school should send to the reviewers
ahead of time

Information the school will receive ahead of time and
how to get it

Proposal of an agenda for the review preparation meeting
by the reviewers, the principal, and the leadership team

The three curricular criteria or two curricular criteria and
one schoolwide criterion the school has chosen for an in-
depth review

Procedures used by the school in preparing for the
review, including a mandatory self-study

Procedures used by the team before, during, and after the
review

Clarification of any concerns or questions
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Meeting of the Review Team

Prior to the review, the lead reviewer should contact other team
members to conclude all arrangements of time, place, and materials.
The lead reviewer should discuss with each team member his or her
background and experience with program quality revicw. Expecta-
tions for review preparation should be claaed and the overall
schedule of events and review strategies determined. Fmally, the
plans and expectations for the review preparation meeting with the
leadenhip team should be discussed.

Preparing for the Program Quality Review

A successful program quality review depends on a thorough
preparation on the part of the review team. In addition to
completing the necessaty arrangements, the team will read, study,
and discuss a variety of materials prior to the initial meeting with
the school principal rld the ieadenhip team. Some of these
materials will be obtained through the consortium coordinator, while
othen will be obtained directry frau the school. The basic set of
materials includes:

Middle Grades Program tallality Review Training Manua
QUAlitL.Clittlilliffiballiddlo_gradallanning.
ImilkalcaliauStIESindx.AndhatIOLQUilitaratE
California Department of Education's handbooks,
frameworks, and R-8 curriculum guides in the curriculum
areas selxted as a focus cfrf the review
Curriculum assessment results, goal statements,
expectation statements, books in use, leading lists,
achievements, and other materials as determined by the
school and the district
School plan

6 0



Part III The Middle Gades Program Quality Review Process (cont.)

School data summary including results from the previous
program review
Logistic information such as maps, schedules, staff roster,
and so on

Study the curriculum materials. The curriculum materials prepared
by the California Department of Education include state curriculum
handbooks, frameworks, and K-8 curriculum guides. These materials
will be reviewed by the team. The purpose of this revitw is to
ground the review team in what state and national curriculum leaders
believe makes a quality program in their area and to provide the
background standards which will frame the discussions between the
review team and the leadership team on curriculum issues. In
addition, the review of the curriculum materials will help the team in
the analysis and assessment of the school's curriculum and in the
formulation of suggestions which will have the best results for
school improvement.

The cuniculum materials sent to the reviewers by the
schoolsuch as the goals and expectations, the school's curriculum
assessment, the books in use in the classroom, required and elective
reading lists, and so forthshould provide a sense of the curriculum
offered by the school. It is important for the team members to be
able to demonstrate a basic understanding of the curriculum offered
when they first meet with the leadership team.

The reviewers will analyze how the curriculum offered by the
school compares to the standards of the quality criteria and the
exl:stctations conveyed by the guides and handbooks in the
curricultan materials prepared by the Department of Education.
Cmicular :ssues to be discussed at the review preparation meeting
with the leaiership team should be identified and framed for
discussion.
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In preparing for the discussion on curriculum, reviewers should
ask the following questions:

What is the balance of subjects taught every student?

Are there major gaps in the curriculum?

What kind of balance is there between sldlls development
and content in each curricular area?

What books are the students reading?

How are writing and oral presentation incorporated in
each curricular area?

How are the skills of interpretation, inference, critical
thinking, problem solving, evaluation, and other higher-
order skills incorporated into all curricular areas?

Evaluating the materials with respect to these questions will help
identify the curricular issues to discuss at the review preparation
meeting. The discussion will help resolve some of the issues and
provide an indication of strengths and areas of improvement to be
confirmed by observation and interview.

Read the school plan. A careful review of the school plan
(including the school budget), especially those curricular areas
selected for in-depth review, helps the reviewers understand what the
school priorities are, what the planned program is to accomplish, and
how it will be accomplished.

Study the school data summary. The organization and
interpretation of data in the school data summary should include
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demographic trends over time; student achievement patterns over
time; attendance and other climate patterns over time; program
evaluation reports; results from the previous program review; and
district and school policies related to curriculum, instruction, staff
development, and school planning. This information will provide a
picture of trends in student achievement, student enrollment, and
school climate. In addition, reviewers will learn something of what
the district and school philosophy is and what leadetship priorities
and practices are by reading policy documents requested from the
school.

PROCEDURES DURING THE REVIEW

Review Preparation Meeting with the Leadenip Team

The meeting held to prepare for the review takes place the day
befcee the review. The purpose of this meeting is to establish a
common understanding among reviewers, thc principal, the leadership
team, and apropriate district staff of what to expect during the
review. The meeting is chaired by the lead reviewer. The lead
reviewer and the principal should discuss in advance the purpose,
roles, and process of the meeting. The agenda should include the
frllowing items:

lamolkackgjond. The priocipal briefs the team on the
historical and social context of die school. Recent events
that have had a significant impact on the school's life arc
described.

Erggram_gwalityjraim jacksigypd. The lead reviewer
briefs school staff on tbe history and purpose of program
quality review. The basic review methodology is
explained, and the roles of the team members are
clarified.
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SaligglyAiscgaliga. This is the most substantial item
on the agenda and usually requires the most time. The
discusskiu shi.r11 move through five steps:

1. Discussion of the highlights of the curriculum
documents, tbe local materials, die model
curriculum standards, and the quality criteria
provided by the Califvnia Department of
&Wades

2. Discussioe of the school's self-study process,
including the results of the self-study in selected
areas of the cnrriculum

3. General discussion of the curriculum offered.by
the school and specific discussion of the two or
more curriculum areas selected by tbe school for
review

4. Discussion of issues identified by the review team
5. Establishment of expectations for the curriculum

focus and strategy of the review

If the local view as to curriculum differs substandally from the
view contained in the quality criteria or the model curriculum
standards, the differences should te discussed. Prom this discussion
should come a shared understanding of how curriculum differences
will be managed during the review. Note: Because the quality
criteria were developed with the help of major state and national
curriculum organizations, representatives of local districts, and
eminent scholars, substandve differences should be rare.

Zchool_plan. The plan is discussed in order to determine
how agreements about cnrricular instruc 'Jowl metho-
dologies, the school's goals, and other issues were
developed and are expected to be implemented.
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School performance report. The leadership team and the
review team discuss their interpretation of the data and
information in the report, including past trends and future
aspirations. The analytical values of data are discussed
as to what areas are to be focused on and what strategy
is to be used.

Agreement on strategy and focus. Next, agreement is
reached on the basic strategies the team will follow and
the three areas where an in-depth review wM be
conducted.

Schedule of events. Final scheduling and logistics are
worked out.

Introductory Meeting with the School Staff

If the principal and leadership team believe it would be
advantageous to the review process, arrangements can be made for a
short, informal meeting of the school staff and the reviewers prior to
the beginning of classes on the first morning of the review.

During this meeting the reviewers would:

Share the purpose of the review

Compare the school program with the quality
criteria to determine the effectiveness of the
instructional program.
Recognize the program's strengths.
Make suggestions for increasing the effec-
tiveness of the instructional program.
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Alert staff members to the procedures that will be
followed.

Observe each classroom included in the r !Mew,
have informal discussions with students and staff
members, and review smdents' work.
Review the instructional program received by a
sample of :tridents.
Conduct group interviews with teachers,
counselors, support staff, paraprofessionals,
councils/committees, parents, and the district's
office staff, as appropriate.
Review the curricuhin materials, the results of
the self-study, student achievement and other
outcome data, schoolwide policies and procedures,
and the school plan.
Issue the report of findings.

Visits to the Classroom

The reviewers work with the school staff to ensure that all
appropriate classrooms are visited and that resource specialist rooms,
learning laboratories, media centers, and other areas where regular
and special learning aztivities occur are visited when appropriate.

Through classroom observation, which includes informal
interviews with students and staff, the reviewers gather information
about how the curriculum, instructional methods, and organizational
strategies operate in the classroom setting. Such observation car
also provide insight into the effects of staff development,
instructional support, and planning activities. On entering the class-
room, reviewers sbould spend a few minutes observing what is
happening, rememt that they are fonning an initial picture
rather than making a pdgnient; that eakh impression will need to be
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verified through further observation and informal interviews as well
as through other sources; and that fust impressions may be nfluenced
by personal bias.

Questions that might be asked include the following:

What are the students doing? Receiving instruction?
Applying skills? Synthesizing and evaluating
information? Waiting? Causing a disturbance?

How is the classroom being managed? Is it cenducive to
learning? Is it academically focused? Is instructional
time wasted?

What is the range of activities--from acquisition of
knowledge to higher-level learning skills and application

How is assistance being provided?

How much time do the students spend on the assigned
activity? Do they know what to do? Are homework
assignments done in class?

How are different student populations in a classroom
being addressed? To what degree are they participating
and performing compared to their peers? Are they all
learning the core curriculum?

To what extent are instructional settings varied according
to the needs of the student and/or what is to be learned?
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Intervicvs

Collecting information requires cross-validating observations,
interviews, and documentation to verify, clarify, and expand
information gained about the school program and how it impacts
students. In addition, interviews provide opportunities for district
and school staff and community members to ask questions of the
review team and share additional experiences--past, present, and
future--to form a better perspective of the school's vis'ons and
progress.

Documentation

The use of documents such as statistical data, school policies,
schedules, and results of the previous review, form an initial base of
information that can be used to further verify, clarify, and expand
findings throughout the review via observations and interviews.

Application of the Quality Criteria

The quality criteria are of two Vindsthose that address specific
curricula areas and those that address schoolwide program elements.
Reviewers will note e,at while each criterion focuses on a specific
part of the program, there are common themes that thread through
each of the sets of criteria. In applying the curricular criteria,

viewers will observe instruction, review students' work, and talk to
students and Instructional staff members to determine for each
curricular area being reviewed:

Malt constitutes the curriculum. incLiding:

What is to be learned (as documented by the
written goals and objectives of the curriculum)
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What is being taught
Wnat students are learning

The extent to which lessons and assiguments, including
instructional strategies, material, media, equipment, and so
forth, are appropriate to:

The curriculum to be learned
The needs of the students

The extent to which lessons and assigoments:

Extend beyond rote learning to application of
what is being learned.
Employ the fundamental basic skills in acquiring
curricular knowledge.
Challenge students to think and communicate
their thoughts.
Enable students with special needs to succeed in
the core curriculum.

Application of the Schoolwide Criteria

In applying the schoolwide criteria, reviewers will talk to staff
members, observe them at work, observe the interactions among staff
member and students, and observe the operations of the school
program to determine schoolwide effects on learning. Reviewers will
determine.

ne extent to which the culture of the school revolves
around the joy and importance of learning
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The degree of alignment of the allocation of human and
material resources, including staff development efforts,
with curricular and instructional goals

The extent to which the school is actively engaged with
the parents and the wider school community in COMMOlt
support of school and community goals

The piesence of a viable, ongoing school improvement
prOCeSS

Development of Suggestions, Action Plans, and Recognitions of
Program Strengths

Suggestions for increasing the effectiveness of the school's
program will be framed by the teview team members as they
compare what has been learned about the program and its impact on
students to the quality criteria. These suggestions will be reviewed
by the leadership team. Both teams will select three suggestions
from the three in-depth critaia to be developed into action plan:.
These plans will identify comprehensive activities that will have the
greatest impact on the program and will lead to improved
effectiveness in many areas. In addition, these plans will include a
variety of strategies for implementation, inclusion of resontces
(human, material, fiscal), designation of responsible person(t) for
implementation of activities, ongoing monitoring and evaluation, and
time frames or completion dates.

A calm& of impkmentation for the remaining suggestions will
be developed collaboratively by the PQR team and the school's
leadership team. Activities may or may not be incluoed, depending
on available time at that point in the review.
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In developing recognitions of program strength, the review team
will consider the following criteria:

A program or an aspect of a program that reflects the
high quality in the quality criteria

An aspect of dm ptogram in which significant
improvement has occurred

A high-quality progmm that is in place for all students

Collected information that supports and warrants the
recognition

These criteria make it possible to recognize outstanding programs
or aspects of programs that me in place at a school. The term
tragilitiQU-si4=filliall=glk is used in lieu of OMMentilLiOn and
requires supporting evidence related to the quality criteria.
Individuals should not be s:agled out for this recognition.

Cautions About Applying the Quality Criteria

No matter how well designed the procedare or how well
prepared the reviewer, there will always be difficulties in judging
program quality. Reviewers should be aware of these difficulties and
the potential consequences of each.

Overgeneralizing. Necessarily, the review is limited to a sample of
situations for a given point in time, curriculum content, students, and
so on. Merely assuming that this limited sample is typical is a
mistake of overgeneralization. To avoid overgeneralization, the
initial impressions from observed santp:es must be supported by
relating what si adents are doing to the work they are producing.
This current work is then related to samples of past work from the
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last several weeks. The observed activities and students' work are
discussed with the teacher, and explanations of how the activities fit
in with the overall program for the year are requested. The
teacher's explanation is an important step in generalizing. Finally,
observations in the various ckssrooms should be related to
schoolwide programs an_ plans for programs. Reviewers should
discuss this relationship with the teacher, with people active in
planning, and with school leaders, especially the principal. By fitting
observation and explanation together in this way, it is possible to
construct a historical picture of the school program and tie it to the
observed experiences of students. It is this pia= and the tie to
students which provide the framework for generalizing from specific,
observed data.

Considering all stue. ent populations. In judging the extent to
which each aspect of the ping= matches the standards of the
quality criteria, reviewers mist cotmter all student populations.
When virtually all studeat populations receive curriculum and
instruction as described in the quality criterion, that aspect of the
program is recognized as high quality. If, however, a specific
population of students were receiving curriculum and instruction of
quality lower than that described in tbe criterion, the review team
would frame a suggestion for imporing the quality of program
received by those students.

Too impressionistic. While initial impressions are A valuable guide
for pursuing a line of investigation, they should be validated or
rejected by careful examination of appropriate evidence. This
evidence should include teachers' explanations, students' work, or
classroom observation. Initial impressk: s can be based on situations
which are not typical of the school. Reviewers are cautioned not to
let these impressions color the review without verifying awn.
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Too analytical. The reviewer should not just charge through the
school as an active information gatherer, ferreting and figuring the
whole time. This can lead to collecdng data simply for the sake of
collection rather than looking for the qualitative effect on the
program. Reviewers should give the school an opportunity to
disclose itself in its own way. Reviewers should, theiefore, spend
some time quietly allowing the atmosphere and tempo at that school
to present itself.

Personal bias for or ageinst specifk materrograms. Use
the criteria and procedures in dts manual. Reviewers should keep in
mind that what would not work in one situation may work in
another. Reviewers must be certain to observe how a program works
for the school; rather than judging how it would or did work for
them. Just because a program was best for a reviewer at his or her
school does not mean mat it should be judged as effective in another
school.

False positive. This costly mistake occurs when a school staff is
doing a poor or mediocre job, and the reviewer tells them they are
doing a very gwd job. When this mistake is made, the incentives
for improvement are undermined and the arguments for maintaining
the status quo are reinforced by the review.

False negative. Although this mistake can be most upsetting, it is
not always as bad as the false positive. Schools which are found to
be effective but not up to the quality criteria are often upset that
they did not receive a top finding (just as students used to getting
A's complain the most over B+ grades). In many cases, these
schools are strong and confident enougb in their self-study to brush
off the effect of a false negative. In some cases, however, ;specially
in schools which have made progress in developing more effective
programs, a false ne :ive rating can demoralizing.
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Reinforciak facades. An error is reflected when the PQR process
collams into a game. While concern for faimess is very important,
it is less important than concern for the reel job of educating
students.

Overattention to the technology and procedures of program qi lity
reviews may subvert the intended effects on alucation and ci a
"fair" but expensive and wasteful imme. Some school and disuict
personnel complain that trying to do well on the PQR forces them to
waste time building facades instead of teaching the students.
Reviewers should not reinforce facade bielding in schools which
want to do well. Reviewers should concentrate on students' learning
rather than, on the paraphernalia oi instruction.

Ongoing Discussion with the Leadership Team.

During the review, several times will be set aside for informal
and/or formal discussions with die leadership team. These meetings
serve to keep everyone abreast of:

How the review is proceeding

Areas in which kformation is incomplete or missing

Scheduling problems

Feedback on what has been learned about the program so
far

In addition, the meetings provide an opportunity for the team to
receive feedback about how the review is being perceived by the
school community and to receive additional information.
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Part III The Middle Grades Program Quality Review Process (cont.)

Ogring Meetings of the Review Team

Throughout the review, the reviewe,s must meet frequently to
ensure consistency in their perceptions of the program, the process of
review, and their concepts of areas for improvement.

The times that have been found to be most productive for
meetings of reviewers are:

Following the first few classroom visitsto establish
commonality of observation

Preceding group interviewsto determine questions to be
explored and issues to be raised

At the end of each day of the review--to discuss quality
fmdings and suggestions for those aspects of the program
needing no further clarification and to design strategies
for collecting additional information and* resolving
conflicts in information

Preceding the preliminary report to the leadership team,
at which time quality judgments and suggestions for
increasing the effectiveness of the insuuctional program
are prepared and the roles determined for the report to be
made to the leadership team. By the end of this
meeting, suggestions should be framed, based on what
has been learned about the school.

How the Report Is Developed

Preparation for the report of fmdings is concurrent with the
process of program quality review since the report is based on all
the information the review team and leadership team have gathered

30
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through the investigatory methods of observation, interview, and
review of documents.

Conferences of the review team members, held throughout the
review, form a basis for the report. A picture of the school emerges
from these conferences as reviewers:

Identify areas that require more information and plan
strategies to collect it through observation, interview, and
discussions with the leadership team.

Review the school plan and all documented information
gathered during the visit.

Compare information collected with the key ideas in the
quality criteria.

Identify potential areas for suggestions, recognizing the
school's own improvernest process.

Identify the local and regional assistance resources hy
curricular areas so that suggestions may be coupled with
the action plans.

Decide on the order of the preliminary report to the
leadership team, how the discussion is to be guided and
by whom, and the responsibility each reviewer will take.

Development of the Report of Findloq

Early on the last day of the review, after all observations and
interviews have been completed, the review team will meet with the
principal and the leadership team members who attended the review
preparation meeting. This meeting has four objectives:

76



Part III The Middle Grades Program Quality Review Process (cont.)

To report findings and suggestions

To select the three suggestions that will be developed
into action plans

To complete, in a collaborative effort, the development of
the selected suggestions. (This is done by elaborating the
general suggitstions prepared by the review team with
concrete details specific to the school and its planning
and implementation processes.)

To plan the best way of presenting fmdings to the entire
staff

During the development of the report with the leadership team,
the review team presents what it found when the members compared
the quality criteria to what they had learned about the program and
its impazt on the students. Questions about these findings will be
answered, information verified, and the analytical portionthe
information the team has collected that seems to identify what is
preventing a high-quality programof the report of findings will be
framed. The cooperation and collaboration of the leadership team
are ess,..ntial in providing suggestions that :ire meaningful and are
likely to produce results and in providing a bridge between the
review team and the rest of the school community so that
perceptions are viewed as valid.

It is important for all involved to recL.gnize that the report of
findings is developed at P working amting. After the major
findings of review are shared and discussed and the team's
recognitions of program strengths and suggestions are presented, the
main task of the meeting can be addresseddetermining which three
suggestions will be fully developed into aztion plans and which will
remain suggestions. In a mutual effort the review team and the
leadership team will build the selected suggestions into actior plans.

Also, a tentative calendar of implementation for the remaining
suggestions will be developed duriag the review. The completed
action plans will include proposed actvities, strategies for
implementation, resources needed, a calendar, persons rerponsible for
impletnentation, and ongoing planning and evaluation activities.
Fmally, :hese suggestions and action plans are woven into the report
of findings as a working document to be usen by the school to
guide further improvement efforts.

The lead reviewer must conduct the developmental meeting in a
way which elicits involvement from school staff. Many schools will
be knowledgeable about PQR practices and procedures and will be
ready to take an active collaborative role in the process. At other
schools, the leadership team will want the review team to assume the
majority of the responsibility for reporting to the school and framing
the action plans. It is the responsibility of the lead reviewer and the
team members to assess the readiness of the leadership team to
participate in the report of fmdings and to plan aztivities in
azcordance with the abilities of the sta'.

Report of Fmdings

The report is both a written and oral presentation, delivered at
the conclusion of a progrun quality review, which grows out of a
discussion of review findings between the review team and the
leadership team. It is the means through which the analytical
portion of the review is linked to assistance resources within the
school, district, county, and region and is then c)mmunicated to the
school community. h is the most critical element of the entire
review process.

The report communicates the following major elements:
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Part III The Middle Grades Program Quality Review Process (cont.)

Written feedback regarding the school's self-study
process, product, and recommendations for improvement

A summary statement that addresses student and school
performance data reflecting a match between the data and
the report of fmdings

A brief analysis of dr, school's implementation of the
action plans and suggettions from the previous review

The summary of findings of the school's curriculum and
instructional program compared to tit: quality criteria

The action plans and suggestions for improving the
effectiveness of the planned program, including the
resources available for supporting the aztion plan

The review process as a model for collecting ar.4
analyzing information about the planned program in a
way that results in improvements in the effectiveness of
the curriculum and instructional methodologies

These elements are woven together to provide information to the
school as to how the effectiveness of the program can be sustained
and/or increased.

A successful report of fmdings is a stimulus for continuing
program improvement. It not only confirms and extends the
knowledge that staff and parents have about their program but also
assists the school in gathering and organizing resources supportive of
the school's plan for impro-. emem

The information the review team has gathered at the site, its best
judgments about the quality of the curriculum and instruction, and
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the suggestions for increasing the effectiveness of the instructional
program are communicated in two phases:

During the development oi the rvort of findings with the
leadership team, the team recounts its findings, plans the
best way to present these fmdings to the staff, and col-
laborates on the development of selected suggestions into
aztion plans.

The report of findings, offered at an ,pen meeting of the
enexe staff, district representativ-t, council members,
parents, and community nwmb e. communicates imple-
mentation progress from the previous reviews, school data
analysis, self-study feedl Ads, the results of the analysis of
the school's curriculum and instructional program, recog-
nitions of program strengths, suggestions, and action
plans that address selected suggestions in a way that
encourages efforts to continue program improvement.

This two-phase reporting sequence helps determine that

The analysis of program quality will be presented in such
a way as to encourage improvement efforts at the school.

The suggestions and developed calendars are appropriate
and are likely to yield positive results.

The action plans will be complete and fully understood
by staff and reviewers.

The leadership team and school site council will become
aktively involved in the review and improvement proce-
dures so that they may use similar methods when other
curricular areas are to be reviewed within the school's
own self-study process.
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Part HI The Middle Grades Program Quality Review Process (cont.)

Delivery of the Report of Fmdinus

Following the developmental meeting with the leadership team
and the joini development of selected uaggestions into action plans,
the report of findings is presented to the remainckr of the school
staff, parents, and district office and community members.

This report may be presented by the review team or a combination
of the review team and the leadership team. The purpose of this
report is to:

Present the findings of the review to the school
community.

Provide the supporting evidence that contributed to the
analysis of the program.

Present the suggestions. Expand on the written
statements by sharing the ideas and recommendations of
the review team and the leadership team on how the
school staff and parents can use the planning/evaluation
process in their school plan And for continued program
improvemew,

Describe the action plans.

The fmal and lasting impression at the school will be a
professional, clear presentation that eff=tively recounts the analysis
of the planned program, reports the fmdings of the program quality
review, recognizes tbe strengths of the prouam, and frames the
school's improvement efforts throng* appropriate suggestions.

In r-xesenting the report, the review team and participating
leadership team members will:
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Emphasize that the te...w is of the whole planned
program, u-3i of '-zatividual classrooms or particular parts
of the program.

Explain how the quality criteria are used and how they
relstt v.: each other. -

Recognize the effort expended by staff and others in
implementing the program and/or their effort in
improving their program.

Present the findings, recopitions of program strengths,
suggestions for increasing program effectiveness, and the
Potion plans developed collaboratively ty the review team
and iendership team.

Provide feedback to the achool on the strengths and
weaknesses of their self-study.

Review the analysis of tbe implanentsavi of the
suggestions and action plans generated b7 the previous
review.

Thank the school .conuatmity for its hospitlity.

PROCEDURES AFTER. TIM REVIEW

Action Plass in School Plans

The repo( bf findings is a significakt portion of the ongoing
mooitoring Ann evaluation of the school program for the purpose of
modifying tho school-level plat-- Well written actica plans should-be
of significant scope and detail that they can be lifted from the report
and placed in the school plan. Action plans should co et8u2i



Patt III The Middle Grades Program Quality Review Process (cont.)

calendar of activities, designate responsibility, identify supporting
resources, and include an evaluation component.

Role- ro School Site Council and Leadership Team

In School Improvement schools, the school site council (SSC)
assumes an active part in monitoring the follow-up activities that will
grow out of the formal program quality review process and the
report of findings. In all schools the leadership team should take an
active role in the implementation of the suggestions as well as the
action plans.

The school site council and the leadersInp team could develop a
yearly written report Opt describes:

The progress being made in imok leniin action plans
and suggestions

The role plajee by school and distri A personnel in
implementation

How implementation of the pros, am has affected student
experiences and/or the school organization

Action plans and suggestions that have not been
implemented and the reasons why implementation did not
take place

Copies of the report could go to the membership of the school
site council and leadership team. school staff, school community
groups, district office, 10C21 boa:d of education, consortium
coordinator, and the California Department of Education.
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Role of School and District Staff

The decisions about who will assist in implemmting
recommendations or modifying the planned program rest with the
scholl and the district staff. For follow-up assistance in
implementing the action plans for program inicrovemett, the school
personnel contact their district resources, offices of county
superintendents of schools, the California Department of Education,
frivate or public institutions, staff development centers within their
areas, or whatever they decide would be best for them.

Program quality reviews are monitored by the California
Department of Educa.gon, and th.t results are used to provide
assistance to schools, districts, ots"!cts of county superintendents of
schools, and regional resources.

.



Not ctured:
Premeeting between principal
and lead reviewer

THE PROGRAM QUALM REVIEW PROCESS

1
SCHOOL'S SELF-STUDY

,a44itOralf ti._no44ik w
School reviews progam,
using the quality criteria,
and reaches conclusions

REVIEW PREPARATION MEETING

KNOWLEDGE of:
quality criteria, school plan,
school data summary,
curriculum

about program effectiveness. Team PREPARES:

lob
DEVELOPMENT OF REPORT OF FINDINGS:

The TEAM Leadership Team

The TEAM

Summary of findings

Recognitions of program strengths

o
Suggestions for increasing school
effectiveness

About our program:
how it's working, for
whom, where we're
going (Self-Study)

;IA!
LEA DERSHIP TEAM

COMPARE WITH:

Do

REPORT
OF FINDINGS
TO SCHOOL
COMMUNITY

Observing what's happening

Talking to school community

Reviewing records and documents

Talking to leadership team

Case studies/shadowing students

R1-viewing self-study

What comprises the program and how
it is affecting the students and adults.

0
ki Self-study compared with

findings suggestions presented
by the team. Selected suggest:,:r,s
developed into action plans. Report on quality of

program compared to the
quality criteria mnd
suggestions for improving
impact of the program on
all students.
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mom STAGES OF PROGRAM QUALITY REVIEW PROCESS FOR MIDDLE GRAD&imsin
PREPARING

REVIEWERS 1

I. Receive training.

2. Review curriculum
materials:

K-8 Model
Cumculum Guides
Frameworks and
handbooks
Caught ut the
Middle
Other curriculum
materials as

necenary

3 Study school matei-
als:

School plan
School data

sununary

Self-study report
CAP and the
school performance
report
Rep.irt of findings
from previous PQR
Other materials
from the school as
necessary.

I SCHOOL STAFF

I. Identify leadership
team and others who
have special respon-

sibilities during the
self-study.

2. Receive orientation
to program quality
review and self-
study.

3. Conduct the self-
stpdy, using the

guide for conducting
a self-study.

4 Summarize the
findings of the self-
study and prepare to
share with reviewers
on their arrival.

5 Send copies of the

selfstudy, school
data summary,

school plan, CAP
and the school

performance re,...ort,

and selected other

materials, if
appropriate, to the

Miewers.

Reviewers and leadership team

meet during the week prior to the
review to discuss self-audy and
materials received by the team, to
resolve last minute questions,
and to fmalize the schedule arta
procedures of review

Si

REVIEWERS I

1. Select a sample of
student ,. to interview

and to shadow through
their day at school.

2. Observe in

MOTs.

3. Conduct interviews,
both formal and
informal.

4. Review pertinent

documents.

5. Meet together

regularly to analyze
and synthesize what
students are learning
and to determine what
other Information is
needed.

SCHOOL S7AFF

I. Identify a group of
students available to
the review team for
shadowing.

2. Carry on with business
as usual.

3. Be prepared to share

their knowledge of the
program and its
Impact on the
students.

Reviewers and leadership
team meet regularly to
discuss the progress of the
review.
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I REVIEWERS I

I. Compare their collec-
tive knowledge about
the school program
and its impact on the
students to each

quality criterion.

2. Descnbe the current
quality of the program
in summary statements

of findings for each
criterion.

3. Identify recognitions
of program strengths
and -Jess of significant
improvement.

4. Identify areas of
suggestions for
increasing school
effectiveness.

5. Provide self-study
feedback.

Reviewers and leadership team
meet to review and discuss the
findings and to develop collabora-
tively suggestions for increasing
school effectivenesi into action

The entire school staff,
along with interested
students, parents, and
community members, are
invited to attend the report
of findings.

I. hnplernent action
plans developed with
the review team.

2. Review other
suggestions made by

tie team.

3. Using the tentative
calendar, plan how
these suggestions can

be implemented, by
who, with what
resources, and by
when.

4. Monitor carefully all
program changes,

modifying them as
necessary for

maximum effective-
ness.

The reviewers present the report of
findmgs, sharing their findings,
recognizing strengths and
suggesting irnprovements. The
leadership team may share the

?resentation of suggestions.

SS
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PART IV

THE PROGRAM QUALITY REVIEW CRITERIA

The criteria in this document incorporate the philosophy of middle grades education as highlighted in fang bt in the Middle: RIUralidiallicfgrin
for Yount Adolescents in California Public Schools, 1988. .They were developed jointly by the middle grades program quarsil ,...view task force
and the California Department of Education.

CURRICULAR CRITERIA

English-Language Arts

ECHOOLWIDE CRITERIA

Students in Transition: The
Culture of the Middle Grades

Mathematics
Curriculum of the Middle Grades

Science
Instructional Practices

Hirory-Social Science
Student Support System

Visual and Performing Arts
Improvement Processes

Physical Education

English as a Second Language

Foreign Language

&9
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ENGLISH-LANGUAGE ARTS

The English-language arts criterion promotes a meaning-centered
literature program which is planned and developed for all students.
Through such a !±rogram students gain (1) a :Aid body of
knowledge derived from a common cultural heritage reflecting the
contributions of the diverse ethnic and racial groups that make up
the United States; t2) experiences in confronting important human
issues; (3) personal, ethical, social, and aesthetic values; and (4)
effective listening, speaking, reading, and writing skills. The
program includes (1) tht, study of significant literary works; (2)
instruction which builds on students' interests, skills, prior

' t Arir.
-::z . ..c4.4; ri.

: .

Er I.ECTIVE

Curriculum

knowledge, and experiences; (3) the integration of listening,
speaking, reading, and writing; (4) the effective use of these four
processes in all areas of the curriculum; and (5) reading in all
content areas and writing across the curriculum.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, those students achieving
at a level significantly below that of their peen, gifted and tatented
students, students receiving special education instruction and services,
and students who are members of ethnic groups underrepresented in
colleges and imiversities.

1421$.0,40.;
,24:03x."'

ic..1260a

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

Significant literature is the basis of the English-language arts
program in which core works from a variety of genres selected
to accommodate a variety of cultural perspectives, individual
tastel, developmental concerns, and personal experiences are
studied in depth by students. Human dilemmas and values are
confronted, and higher level thinking skills ate employed as
students derive and convey meaning in order to clarify their
own understanding of basic human values

The ',addle grades curricuhun is pan of a systematic, articulat-
ed K-I2 program with outcomes resorting in new insights into
the human condition, knowledge that adds to students'
emerging world view, ability to think critically about ideas and
concepts, independence in wing the language ars ..aols, and
pleasure from reading quality literature for its own sake.

9 1
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INEFFECTIVE

A skill-based, worksheet-oriented program is provided in which
skills are taught in isolation and deal primarily with concerns
of reading levels and superficial treatments of values in safe,
diluted, or sterile texts dealing with trivial subjects or
condescending themes.

No grade-level continuity is evident. The curriculum is
fragmented from grade to grade or school to school.

9 2
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English-Language Arts (cont.)

INTEGRATED CURRICULUM

All students learn the language arts in a full, balanced, and
integrated curriculum which is literature-based, meaning-centered, and
which draws on students' experiences. The curriculum enables
students to gain knowledge and acquire skills through a planned
developmental program which helps them to achieve cultural literacy
and beco ae aware of values, ethics, customs and beliefs. The
processes of listening, speaking, reading, and writing are integrated
in a total learning program. All students receive teacher-directed and
student-centered instruction which helps them to comprehend,
appreciate, and respond to significant core literary works. They
come to value the four language arts processes as tools for
clarifying, expressing, and learning new ideas in all curricular areas.
Thinking skills are developed through the use of language arts across
all areas of the curriculum.

LITERARY WORKS

The school has established a literature program divided into
three major categories: core, extended, and recreational-motivational.
The core program includes works of literary merit that have been
carefully selected by CUrriClill101 planners and teachers. These
works are central to every student's instruction and are given
intensive attention on a classwide basis. Teachers help students
experience these literary works through careful and in-depth reading
as well as through other avenues such as hearing them read aloud, in
part or as a whole, or in seeing them performed on stage or screen.
They then use them as motivators of classroom discussion and
students' writing. The titles selected for the core list include all
genres, so that students experience a representative ampling of our
literary heritage in a systematic program whkh is articulated among
all grade levels. Although they are not considered the entire
language arts program, the CC,r7 works serve as key vehicles for
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introducing students to the intellectually stimulating world of
literature. Teachers are careful not to destroy students' interest in
literature by over-analysis and textbook treatment.

The extended program consists of works that students read on
their own or in small groups to supplement the classwork caaied on
under the core program. Teachers recommend titles which are
appropriate to students at this age level and their special interests,
needs, and abilities. The relationship of the core and extended
programs is built around themes, historical settings, types.of
characters, locations, curricular topics, or works of a particular author
or illustrator.

The recreational-motivational program consists of titles readily
available in the classroom, district, county, and public libraries. The
literary works read by the students are based on the recommendation
of teachers and/or librarians who are sensitive to the interests of
students in this age group. The students read on their own for
enjoyment and enlightenment, both in and out of the classroom.

LISTENING AND SPEAKING

Students develop effective speaking and critical listening skills
through applied oral language activities. These include frequent
experiences with varied literary waits read aloud, storytelling,
performing, and formal and informal presentations. Students share
verbal and written reactions about their reading and writing in both
teacher-directed and student-centered activities. They synthesize and
integrate their reflections on what ley heax and read into their own
speaking and writing.
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English-Language Arts (cont.)

READING AS A PROCESS

All students, including those with special needs, experience good
literature and engage in critical questioning and thinking about the
works. Students learn to read by reading. Even in the beginning
stages, they understand that reading means interacling with and
deriving meaning from print. Students develop reading fluency, they
develop decoding skills to the point where they are automatic and
require little conscious attention, so that they can concentrate on
constructing meaning of the text. Studems learn to adjust their
reading speed as appropriate for various kinds of printed matter and
purposes. Instruction helps students move into, through, and beyond
literary works. They are inspired to interact with the works, explore
and ask importa questions, find artistic value, and apply the
meanings of the works to their own lives. All students learn and
use a variety of reading comprehension strategies as they formulate
and answer questions about stories written by their peers and by
professional authors.

WRUNG AS A PROCESS

All students experience writing as a recursive process which
includes prewriting, drafting, responding, revising, editing, and
postwritink, activities. The core, extended, and recreational-
motivational readings frequently serve as the foundation or points of
departure for much of what students write. They are),ncouraged to
develop fluency before attending to form and corre6ness. They
write daily for a variety of purposes, audiences, and topics. Students
write in c variety of modes, focusing on the narrative modes in the
primary grades and progressing to the expository anodes in the higher
grades. Students develop their own voice as writers and see their
fmished products read, published, displayed, and recognized. The
conventions of writing, including correct usage, grammar, spelling,
punctuation, capitalization, and handwridng are azquired
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primarily in the context of the stages of the writing process as well
as through direct instruction when necessary.

INSTRUCTION

Students relate literature to their personal experiences and
connect new knowledge to previously learned concepts through direct
instruction, cooperative student interactions, and independent
activities. Students share the responsibility for and control over their
learning with their teacher(s) and their classmates. Independent
activities support and prepare students for small group discussions
and whole class interaction. Students we asked open-ended
questions which connect them to and go beyond the text. They are
encouraged to devise and ask their own questions. A balance of
multimodal approaches enables all students to participate and
succeed. Teachers model strategies for composing and
comprehending. Students learn strategies for monitoring and
adjusting their own learning when they encounte, difficulties.

CLASSROOM RESOURCES

Literary works of high quality are available at all grade levels.
Trade books, paperbacks, and carefully selected literary anthologies
are used to achieve the tools of the program. They include literary
selections of high quality and integrate listening, speaking, reading,
and writing. Publications available through the state textbook
adoption program are carefully sekcted in light of the foregoing.
Students use technology such as computers and audiovisual media, as
a resource for (1) discovering new information, (2) staring
information, (3) composing, (4) practicing and learning, and (5)
sharing information, ideas, and their own oral, written, and visual
expressions with others. The classroom arrangement provides for
small-group work; whole-class discussion; displays of student work;
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Enjlish-Language Arts (cont.)

independent work in listening, viewing, reading, and writing centers;
and a classroom library.

EVALUATION

Evaluation of students' strengths and progress in the language
arts program is systematic and ongoing, including a broad rrAge of
both subjective and objective assessments. Evaluation reflects the
purposes of the curriculum and includes (1) frequent self-assessment
and peer critique of writing and speaking activities; (2) teachers'
informal and formal evaluations of students' participation and
achievement related to both individual, group, and class objectives;
(3) evaluation by teachers of only final drafts of student writing, i.e.,
teachers should not try to edit early drafts of student writing.
Anecdotal information and data on students' performance are
collected, e.g., portfolios of studert work, tests, homework, etc.
Students' work is evaluated in terms of quality, quantity, type of
work, and growth. Feedback is provided regularly to students and
parents through test scores, grades, conferences, peer critiques, notes,
and awards or other forms of recognition. All students eaperience
frequent success, and the performance of various student populations
is monitored. Modifications in the instructional program are made to
promote the optimal development of each student.

PROGRAM SUPPORT

Teachers, die principal, and other adults express and demonstrate
enthusiasm for the language arts. They model effective speaking and
listeoing skills throughout the school day, and they read and write
along with and in view of the students. The school library contain.s
an extensive collection of books and nonprint materials of high
quality. Such material is available in languages other than English
for LEP students and in modes appropriate to the needs of the

44

101

special education students. Teachers and library personnel awourage
and assist students to select and use a variety of resources. They
provide instruction regarding the location and use of information
from various reference materials. District and site administrate%
teachers, and specialists support an integrated language arts
programthrough plannthg, staff development, and communication with
parents.

EXEMPLARS

Literary works selected represent

All genres or major literary forms, such as poetry, drama,
myths, fables, short stories, novels, essays, diaries,
biographies, speeches, and articles
Authors, both male and female, who exemplify the
diverse racial perspectival, styles, cultures, points of
view, and historical as well as contemporary attitudes
The full range of human moods and voices: comic,
romantic, tragic, satiric, melodramatic, etc.
Language use which is fresh, inventive, and worthy of
imitation
A depth of intellectual, social, and moral content which
is suitable in terms of the students' emotional and
intellectual development

Cultural literacy is fostaed. Students become familiar with
characters, places, and events; discuss unique cultural values,
perspectives, and experiences; learn idioms and often-quoted
lines; and increase their sore of knowledge of commonly shared
litany and historica/ references.

Instruction guides all students through a range of thinking
processes which is not based on the assumption that students
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English-Language Arts (coat.)

must acquire one type of thinking before being able to progress
to another. All students develop ther ability to predict, interpret,
compare and contrast, analyze, synthesize, evaluate, solve
problems, ask questions, and integrate meaning through
comprehending (listening and reading) and composing (speaking
and writing) activities.

All students lam to speak confidently, to listen attentiv.11y and
respectfully, and to trust that they will be heard.

All students take part regularly in a variety of formal and
informal oral language activities, such as:

- Small-group and whole-class discussions, question and
answer sessions, interviews, debates, speeches, reports,
panel discussions, etc.
Oral interpretations, choral reading, oral reading, readers'
theater, recitations, role playing, dialogue scripts, drama,
chanting, and singing
Conversation, retelling of familiar literature, original
storytelling, sharing of objects and experiences, and
telling of stories about pictures

In discussions wqb partners, small groups, and the entire class,
students learn to:

Define and express their thoughts and values and reflect
on them.
Respond to each others' insights and observations
Rephrase and clarify a point.
State opinions honestly, precisely, and tactfully.
Discover multiple viewpoints on a difficult issue
Negotiate and fmd common ground.
Recognize quality and appreciate artistic value.
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Through formal oral communication activities, such as speeches
and other presentations, students in the middle grades learn to:

- Prepare through interviews or teading.
- Assess purpose and audience.

Orpnize their thoughts.-
- Introduce, present, and summarize.
- Rehearse and practice timing.

Use logic and persuasion.
Employ efkctive delivery with appropriate eye omact,
gestures, trction, and voice quality.

Developmental language acquiaition approaches ate derived from
the body of knowledge on how all humans acquire sad expand
language. They involve purposeful teacher-child interaction in
which teachas:

Describe their own and students' activities as they occur.
Repeat what students say.
Restate ungrammatical or inconect student utterances in
the correct form, rather than directly correcting students'
errors.
Expand what students say by adding details in the
context of natural conversation.
Ask questions to which only the students know the
=Mt or for which multiple responses are approprisce
Use comextual clues to reinforce meaning.

- Ask referential or student-centered questions.

All students hear good literal= read Moue daily. Though this
activity, they hear common story patterns msd language rhythms,
enlarge their vocabulary, stretch *Ur comprehension abLaties,
develop a common background of content, and build a love of
reading.
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English-Language Arts (cont.)

All students engage in a daily program of sustained, silent
reading.

INTO literature Before reading or interacting with a literary
work, teachers employ strategies to evoke the students' interest in
the work and to connect them personally with it, such as:

Asking provocative questions about the work
Eliciting the students' related experiences and prior
knowledge
Eliciting students' guesses or hypotheses about the
content of the work
Providing an overview or synopsis of the work

: Offering biographical information about the author and
other interesting historical and factual information about
the piece
Doing an oral reading of a lively scene, showing a film,
or using outside resources, such as practicing authors and
other speakers

- Beginning with familiar, simpler works which share
common themes with the more complex work

THROUGH literature -- Students explore the work in depth
through:

- Reading and interacting with the work
- Discussing the abstract ideas, concepts, and values

encountered in the work
- Generating their own interpretations and responses
- Focusing on crucial quotations
- Engaging in dramatic presentations of the work
- Making predictions about what will occur in the piece
- Recording their reactions in literature logs
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Making journal entries of quotations or problems
confronted by the characters

- Designing artistic vismlizationt

BEYOND literature Interaction with the literary work is
followed by activities that help sttdrds pull their thoughts
together to reflect on bow the work relates to themgelves mid to
society, such as:

Discussing and writing their reacticos and insights
econsidesing mad reinterpreting their world views as a

result of the work
Developing an illustration showing relationships among
characters
Relating one piece of literature to mother
Dramatizing the work
Reading panel works among gems
Writing a new preface, a new eating, a change of scene
a script for readers' theater, interpretive questions,
summaries, imagined interviews, or sequels

New or difficult vocabulary is studied through the use of
contextual clues within the literary work and through discussion
before mad after the reading assignment. Words take on new
meaning and interest as students dramatize and illustrate them.

,

Students experience all of the fa:owing stages or steps in the
writing process:

- '''. -wilting activities in order to select a topic, identify the
° d audience, and determine the mode, tome, and

i d the writing
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English-Language Arts (cont.)

Draft activities in which the students manipulate
language to suit their meaning and purpose, °maize
details, and give evidence
Kozygeding activities in which students compare different
versions of the same piece of writing, consult with
individual students regarding that writing, and give oral
or written responses to what has been written
Raking activities in order to clarify thoughts and ideas,
literally re-seeing and rethinking the writing
Editing activities to improve style, diction, and adhere to
writing standards and conventions by:

editing the work!, of peers and other individuals
using an editing checklist or scoring guide for the
conventions of languagi.
using references or handbooks on usage,
grammar, and other conventions of writing

. conferring with teachers and peers

Postwriting activities which include evaluating the work
individually, with peers, and with the teacher, and such
aztivities as displaying student writing or publishing it in
classroom anthologies, newspapers, etc.

Students in the middle grades become familiar with and use the
rhetorical features and the conventions used in holistic scoring
guides for all modes of writing specifically tested by the
California Assessment Program.

Teachers create a positive climate for students with special needs
by:

Drawing them into activities
Supporting students' native language or dialect while at
the same time promoting the additive rather than the
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replacive acquisition of Standard American English
(SAE), i.e., students leant SAE without losing their home
languageor dialect.
Helping students realize that diet- ideas are important and
that they have something of significance to say when
they talk or write
Bolstesing self-confidence

Students work often in heterogeneous ability groups to
create group and individual products. These pairings or
grouPings:

Promote interdependence among students.
Frequently rotate roles, e.g., facilitator, monitor, re-
corder,etc.
Provide for significant participation by each member.
Encourage risk taking in an atmosphere of trust, mutual
respect, and support for individuals and their ideas.
Reward individual and group efforts.

The classroom is rich in materials which represent a variety of
genres, levels of difficulty, interests, and topics. Reference
materials are also available in the classroom.

Assessment focuses on students' strengths iD using language and
does not take up excessive classroom time at the expense of
instructional time.

A variety of measures are used in conjunction with classroom
assessments to detennine the quality of the language arts
program, such as:

CAP data
Frequency of use of the library/media center
Attitudes of students 108



English-Language Arts (cont.)

Extent of parent support, participatiNi, and satisfaction
Extent to which student work is displayed, published, and
rewarded
Quantity and types of student writings
Quality and types of special needs services
Outcomes for special needs students
Background and training of teaching staff

Teachers, library/media specialists, and students form book clubs
for recreational, classroom, and professional reading.

Teachers encourage parents to assist their children to succeed in
the program through activities by the parents such as:

Supporting the successful completion of homework
assignments
Responding to the writing of their cluldien
Modeling the reading of a variety of materials
Modeling effective listening, speaking, and writing
Having their children read to them and write for them
Having their children help thair younger siblings with
school work
Encouraging their children to make use of public libraries
Monitoring their use of television and radio

Library/media services and practices encourage students to
explore and use the library regularly for assigned language arts
activities and their own interests. Resources available in the
library/media center are plentiful, organized, well-maintained, and
of high quality; they include computers, books, films, video-
tapes, audiotapes, periodicals, dictionaries, and encyclopedias. In
using technological resources, students engage in interactive
activities that require critical thinking rather than short-answer,
workbook-type exercises.
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Teachers of language arts meet regularly with each other and
with other teachers; specialists, and administrators to review their
program, to verify that it links with other curricular areas, to
plan for students they share in common, and to plan
improvement struegies.

BESOURCFS

The following publications are avielai4e from the Bureau of
Publtations, Sales Unit, California Department of Education, P.O.
Box 271, Sacramento, CA 95802-0271 (phone: 916445-1260):

Bec2MiltgAliatiQusilicadffs, 1985.

CauskiLibraiddis_EbsationallsicaalarAm
Adalsictrcin_Califgaia.bblicAshods, 1987.

EngliskLuguagelastirameradicirSalifgarialiablia
kiwis, 1987.

a BIgliakidanuagLArkltialdSuEdulumSdrideara,
1988.

liandknklizilaaningin_Effsiiniatmouramaan
Ea2, 1988.

HoodbanklgalanniagALEffelainiiiidnimitin.
8412, 1986.

itazialidtatiscleacliing.lizida.mAiream 1987.

Rersgamodet 1986. (A
1988 annotated edition is also available.)
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MATHEMATICS

Mathematics is a powerful tool for helping students make sense
of their rapidly changing world. The curriculum is designed to assist
students in discovering and appreciating mathematical relationships
and their implications for present application and future opportunity.
Instruction should develop the students' abilities to enjoy and use
mathematics. The major focus of the core mathematics curriculum is
the development of essential mathematical undostandings in all of
the strands: number, measurement, geometry, patterns and functions,
statistics and probability, logic, and algebra.

Vdneltrar;,:'
M.004.5 ,# " 444,4's s'Ai4gie

Curriculum

af"

EFFECTIVE

Apply this criterion equally to all students, including average
students, limited-English-proficient students, thmt students achieving
at a level significantly below that of their peers, gifted and talented
studems. students receiving special education instruction and services,
and studenis who are members of ethnic groups underrepresented in
colleges and universities.

PROGRAM CHARACTERISTICS
EFFECTIVE VERSUS INEFFECTIVE

The faculty has examined the instructional materials and
assessment instmments (especially commercial tests) in use to
identify discrepancies between their explicit and implicit
instructional purposes, and the school's learning goals for
students.

All strands are incorporated and interwoven in the lessons; no
single strand receives dominant attention.

Most lessons involve several ideas. Students are presented
challenging complex situations to work on.

Problem solving is the context approach used consistendy for
acquiring mathematical ideas.

Iii 49

INEFFECTIVE

The school can say only that the topics listed in its minicab=
match reasonably with the topics covered by the instructionai
materials and assessment iv Iruments in use.

The program deals primarily with the rules of arithmetic, with
isolated lessons on geometry or algebra or statistics.

Each losson is about one sharply delineated topic. Problems
are chosen to fit the sum objective of the day's lesson.

Problem solving is a set of techniques studied separately, or
problem solving is something fitted in "as time permits."
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Mathematics (cont.)

The lessons include a variety of mahematical challenges for
students, including not only mathematical panes and puzzles
but also interesting quantitative problems drawn from other
areas.

All problems that students work on have either been generated
by the students or have been presented with an interpretation
that has meaning for them.

All students work on assignments they find intemsting; no
student is assigned to practice mechanical WEL

Inssons are designed to reinforce previously taught concepis
sad skills by requiring their use in a variety of new situations
with real wodd settings.

Students frequently work on assignments in which they
combine simple Alb to solve practical problems, such as those
involving ratio, proportion and percent.

Students perform calculations in a wide variety of meaningful
aettings, with particular attention to the degree of accuracy
needed in the result

Students consistently use numbers of all kinds, as a natural and
necessary part of making quantitative judgments or pledictions.

Students have calculators at all times.

Instruction

Students' major work is on questions/problems they haven't
teen before. They are expecte41 to lean from doing.

Students make conjectures or reach conchsions through oral
interaction with one another.
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Imams have problems of a thigh type, with little motivation
other that leaving and practicing a new textbook skill.

Many problems that students work on have been contrived;
they would never appear anywhere but in school. Purely
symbolic problems tore especially common.

Students with low achievement in arithmetic are given extra
computational practice instead of the work other students do.

When concepts and skills scpear more than once in the
auriculum, they are taught and practiced in the same way they
were oriOnally.

Each problem in an assignment makes me of only one skill.
Percentages, for example, may be calculated but are not used
in producing other results.

Students ofien do pmely symbolic arithmetic, with exact results
expected unless explicitly steed otherwine.

In most lessons students use only whole numbers; decimals
appear only in decimal lessons or in optional application
lessons.

Students are allowed to use calcolators in some lessons and not
ill Oben.

The teacher or the book ahows the students how to do
something, and they practice doing k.

Students mostly work individually.
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Mathematics (cont.)

Students leach their own conclusions and give their
evidence/masoning (sometimes to tbe whole class). The
teacher seldom acts as the authmity, saying that a tesult or
interptetation is correct.

Lessons are expected to get:srate new or broader questions
during a class. Students are expected to "may with"
questions overnight (or longer), to return to "incomplete"
issues/questions.

Perseverance is promoted. In most usignments students have
ample time to ponder, explore, misstep, consider, restart, press
on.

Student homewolk adds to the student's classroom program by
leading him or her to explore situations, gather data, or interact
with members of his or her family.

Assessmest

Assessment eves primary attention to students' larger
undeistandings.

Assessment relies heavily on stuckus' velbalizations, both
written and oral, during as well as after their work is done.

Assessment is based primarily on students' work over time.

4.4ftoW,
CURRICULUM

.6;

The teacher tells 6e students what they should have gotten
firm the lesson. fle/she says who is conect and why. The
teacher wraps op for the dim

There is a consistent interest in claw. The teacher brings
completion each day.

For nr)st assignments, the time availabk for "finishing' is
limited.

Homework is more of the same exercises performed in class.

nue are many discrete learning objectives" which draw
attention away from swims' larger undentandiags and me of
mathematics in situations with meaningful comitu.

Assessment is based primarily on the answers students get on
test problems.

Each assessmem is based on a lest liven a a specific time and
scored independent of any othr- a.

14:15;:e4-,:::01.0,44004:iik.M24.4V;V::144:341t'

The mathematics curriculum includes the major concepts and
skills of each of seven strands: number; measurement; geometry;
patterns and functions; statistics and probability; logic; and algebra.
The program maintains a balanced approach to the development of
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students' conceptual understanding, procedmal knowledge, and
problem solving ability. Students are expected to be automatic with
the single digit number racts rad with multiplying or dividing by
factors of ten. They demonstrate their "number sense" as they
calculate with facility and accuracy: calculations are made mentally,
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Mathematics (cool)

with paper-and-pencil, or with a calculator, according to the nature
of the problem and the use to be made of the result. Students do
not practice computational skills in isolation; rather, they are
consistently expected to produce numerical results, using realistic
data, for a wide variety of practical applications that have meaning
for them. Particular attention is paid to comparing quantities,
especially through the use of ratios and percentages.

The middle grades program concentrates on students' abilities to
discern mathematical relationships, reason logically, and use
mathematical techniques effectively. The curriculum is designed to
broaden their understanding vf key mathematical concepts rather than
focus on narrow textbook topics or vocabulary. All students have
the opportunity to become accomplished in the basic skills and
concepts of ntathematics as well as ro participate in higher level
course work. No student is limited to the computational aspects of
the number strand. A v igorous exploration and queationing program

in place rather than remedial instruction in low-level, mechanical
skills, especially for thow students with limited computational skills.
These students in particular are coached on underlying madames:cal
relationships that will allow them to study substantive mathematics in
high school. For students who, at the end of seventh grade, have
successfully completed the study of K-8 mathematics as described in
the Mohawks Framework, a full and complete first-year Algebra
course is provided.

IMPLEMENTATION STRATEGIES

Mathematical concepts and skills are learned as a pan of a
dynamic process which is organized around students' active
involvement in the learning process. Lesson feature predominantly
hands-on experiences. Students work in individual, paired, aid
small-group cooperative modes in which they learn from and test
ideas with one another. Uncertainty is accepted as a natural
condition of inquiry and persistence is actively encouraged aW
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acknowledged. Waddle grade students often watt on individual and
group projects some of which are assigned by teachers and others
which the students develop themselves. The projects vssy in
duration, ranging from one or two periods to a full semester.
Students are atom expected to do a pardon of their project outside
of regular clanroom dme.

Teachers model the &skins of provocative questions and help
students generate and refine their own questions. Teachers
continually stress that Audents are responsible for thinking and that
tbey must be persistent as they conjecture, hypothesize, and pursue
possibilities.

Each wudent takes an active role in problem solving. Students
are encoursgol to fotmulate and model problems, distinguish relevant
from irrelevant information, main information, make conjectures
and test their validity, analyze pasterns and relationships, use
inductive Ind deductive processes, identify or evaluate alternative
mathematical approaches, find and Iest solutions, and imespret results.
Students we challenged with both real world and abstract problems,
including simple and complex situation that requite their active
thinking rather than merely following learned proccdurn. Students
lean bow data can be used selectively to support differia; values,
opinions, and points of view. More broadly, studehts came to
appreciate both the power and the limitations of using quantitative
data to analyze and interpret the real world.

Scientific notation is used regularly, with particular attention to
the number of sigoificat figures that should be employed. Students
in the middle grades are expected to produce and mon results with
the precision that matches the type of data acd the use to which they
may be put. Calculators we conthmously available for individual
students' use inside mod outside of dass.
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Mathematics (cont.)

MATERIALS AND EQUIPMENT

Teachers and students routinely use concrete materials as well as
new instructional technologies, e.g., videotapes, compact discs,
microcomputers, and software programs. There are sufficient
materials and equipment for all students to participate optimally to
master the core mathematics curriculum. Equipment, software, and
materials, including realia and manipulatives, arc updated regularly to
reflect the latest developments in technology and mathematics
education. Students use the equipment and materials with confidence
and estimate with sufficient accuracy to recognize when a result they
have gotten with a calculator or computer is plausible.

ORGANIZATIONAL SUPPORT

Teachers have informal exchanges as well as formal scheduled
patterns of conferring with each other. They address the
achievement of individual students and student populations. The
principal, staff, and parents regularly discuss the mathematics
program in its own right and as an integral part of the curriculum.
They periodically consider modifications of materials, assessment
approaches, and instructional methodologies. Tlwough informal
observations as well as through formal evaluations, teachers assess
students' products and performance.

There is ongoing staff development for teachers and instructional
leadership roles are fostered. Teachers han opportunities for
professional growth and they serve as important resouroa for their
colleagues. The administration supports teacher experimentation and
accepts rie developmental nature of instructional and programmatic
improvements. The teachers often interact to coordinate departmental
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objectives and collaborate on ways to achieve those objectives for all
student populations. There are also formal mechanisms for
mathematics teachers to communicate and collaborate with other
departments so that mathematics becomes a mutually reinforcing
component of students' overall core curriculum.

OCICSOZSMNOWNXICONVOMO

EXEMPLARS

Instruction centers on students' understanding of concepts and the
relationships among them.

Students demonstrate their ability to think mathanatically by
their competence in constructing and inventing mathematical
solutions to problems. They learn to:

Formulate problems.
Analyze problems.
Select strategies for solution.

- Verify and interpret solutions.

Instructional objectives focus on students' ability to discern
mathematical relationships, reason logically, and use mathe-
matical techniques effectively.

Teachers and counselors consistently emphasize, for males,
females, and students with special needs, that each student has
the capability for mathematical thinking aid performing.

A complete, first-year algebra course is offered to all students
who qualify according to the Maibriudetftainewit

Regular monitoring of the students' work enables the teacher to
mocify lessons mid assignments to ensure that students are
productively engaged.
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Mathematics (cont.)

Instructional strategies ensure that underachieving students as
well as normally achieving students are engaged in tasks that
will help develop their capacity for mathematical thinking.

Regular meetings are used by the mathematics teachers to
develop and coordinate the objectives of the mathematics
program and collaborate on the implementation and evaluation of
those objectives.

Homework assignments are designed to provide meaningful and
creative experiences that supplement and reinforce classroom
activities.

RESOURCES

The following resource publications are available from the
Bureau of Publications, Sales Unit, California Department of
Education, P.O. Box 271, Sezramento, CA 95802-0271 (phone:
916-445-1260):

Handbook for Planning an Effective Mathematics
Erogram, 1982.

Mathematics Framework for COlfornia Public Schools,
1985.

Mathematics Model Curriculum Guide. K--8, 1987.
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SCIENCE

The core science curriculum includes earth, life, and physical
science for all students. Science instruction accommodates the
diversity of students' curiosity, interests, language ptoficiency, and
abilities. Active learning is a central feature of classroom
instruction, and teachers expect student creativity and commitment to
learning. The science curriculum is designed to present concepts of
increasing breadth and complexity at appropriate intervals throughout
the grade levels. The science program encourages students to take a
life-long interest in science and understand its effects on their daily
lives.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, those students achieving
at a level significantly below that of their peers, gifted and talented
students, students receiving special eduation instruction and services,
and students who are members of ethnic groups underreptesem in
colleges and universities.

PROGRAM CHARACTERRI a *CS
EFFECTIVE VERSUS INEFFECTIVE

EFFECTIVE

Students are exposed to a balanced science curriculum that
features life, earth, and physical science with emphasis on the
relationships of science and technology to modem-day life as
an adolescent.

In biological science, the emphasis is an him= ecology; this
cuniculum helps students understand themsrlves, and how they,
as organisms, St into the larger, N.-1;;;;:c4i world.

In physical science, the emphasis is on energy, sources, and
transformations; this curriculum demonstrates the relationships
among various were/ systems, how tbey differ, and how they
are similar

In earth science, the emphasis is on conserving ad utilizing
our natural resources wisely; this =huh= desakes
California's (and the wotid's) landfotms and geological
resowces.
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INEFFECTIVE

Science instruction features the life and eat* sciences, with
litde time spent oa physical sciems (chemistry, physics) or the
interconnections among the scienc s.

life sciences are aught as a taxonomic tow of the Wing
world, without drawing on the relationships of htunans with the
global environment.

Phyaical sciences sre taught with an emphasis on abstract,
symbolic fermeatations of energy systems.

Earth sciences are tmight as a litany of terms that &scribe
landforms, without describing the origins or implications of
such formations.
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Science (cont.)

The middle grades science program offers may
interdisciplinary connections with language ans, mathematics,
social science, and the arts.

Students receive three semesters of science inthuction. The
quality of instruction must show how concepts from one
cfiscipline (e.g., geology) relate to another (e.g., meteorology).

The total science program is action-oriented with students
working hard to understand science concepts deeply, with a
sense of how these concepts are manifested in their lives.

Science instructional materials involve students in learning by
doing., text materials engage students in the unraveling of
natural events and reveal how such phenomena impact a
modern, technological society.

"Loarning by doing" is the hallmak of middle school science.
"Doing" science can take many fauns, but the common
denominator is active learning.

All students receive a core science experience that builds on
the knowledge rod *ills learned previously by participating in
a variety of instructional activities.

Hands-on science experimenst take students to the realm of
science that is most intetesting, but reading about science can
be engaging if the stones ue lively and relevant to students.
Similarly, demonstrations, videos, simulations, and other
activities are "doing" science when student interaction is
frequent and meaningful.

Instructional activities that excise the child and stimulate the
adult are a sepias put of middle grade science instruction.

Science instruction at the middle grades begins to appeal to
more "aduk" levels of sophistication. Science instruction
begins to treat ethical issues, whete the values and positions of
others are respected and dealt with seriously.
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Students =rely have the opportunity to make connections
between scientific knowledge and processes and other
curriculum areas.

The science curriculum is an assembly of bits of knowledge or
*ill development with little effon made to place the subparts
of lessons inn., a larger context for learning.

Students experience science as a "thetotic of facts and
conclusions," ratitu than a search to understand natural
phenomena.

Science teus are outdated, dry, and provide lithe opportunity to
pique students' interest in science or scientific careers.

Instruction is focused on knowledge of WindifiC facts at the
recall and comptehersion level. Utile time is spent on placing
this information in the conies of larger conceptional schemes.

Instruction begins from a starting point that does not take
account of previous education or misconceptions about science.

Students spend most of their time in science class listening to
lectures, watching teacher demonstrations, mid performing
laboratory exercises whose outcome is already known.

Instruction is aimed at passive, low-level recall tasks that fail
to take account of students' developing "Aunty.

Science instruction randy provides students with the
opportunities to see real-world applications of science and
tedmology and their implications for society.
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Science (cont.)

THE SCIENCE CURRICULUM

The science curriculum is balancrtd, sequential, and rigorous. It
is balanced and devotes approximately equal time to the study of
life, earth, and physical sciences, with emphasil on the relationships
of science and technology to the life of young adolescents. Students
progress through the sequential curriculum and =punter tk: tic
scientific concepts repeated at higher cognitive levels and in different
contexts. Teachers continuously articulate and review the progression
of knowledge and experiences over the different grade levels. The
rigor, power, and limits of scientific inquiry are woven throughout
the science curriculum in terms of topics such as (I) the nature of
scientific investigation; (2) the values which underlie all scientific
endeavors; (3) the uses of qualitative and qualitative data; (4) tbe
differences between cause-and-effect and correlational data; and (5)
the use of metaphors, analogies, and models to explain the world
around us.

The middle grades science program also offers many interdisci-
plinaty connections with language arts, mathematics, history/social
science, and the arts. All students have equal access to science
instniction and enroll in at least three semesters in grades six, seven,
and eight There is a concerted effort on the part of administrators
and staff to encourage all students, regardless of gender, ethnicity, or
axademic performance levels, to become active science learners.

ACTIVITY-BASED INSTRUCTION

Science instruction is activity-based and builds directly won
students' previous knowledge, skills, interests, and background
experiences. Students explore both the topics anu :echniques of
scientific inquiry througa a variety of insuuctional activities.
Teachers are able to take into account and build upon individual
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student differences such as background experiences, interests,
curiosity, abilities, and language proficiencies. Regular opportunities
are provided for students to explore natural phenomena, a) apply
science knowledge to current situations, and to develop a positive
attitude toward themselves as successful and interested learners of
science. During direct teaching, the teaches varies the level and type
of learning environment and delivery in order to provide each
student with challenging presentations, follow-up activities, and
materials that stretch his or her understanding of the physical and
biological world.

RECOGNITION OF DEVELOPMENTAL CHARACTERISTICS

Science instruction recognizes the developmental characteristics of
young adolescents. It includes diicussions of ethical issues in which
the values and positions of others are respected and desk with
seriously. Students are encouraged to think broadly and deeply
about issues presented and discussed in a world-view contra.
Teachers encourage students to hypothesize, estimate, and make
inferences as they work at doing science. Doing science is fun for
students and is expected as a regular part of learning science.

Students' needs for interaction with their peers are recognized
and provided for iu active, student-centered learning activities *Joh
are central to the program. Students with diverse backgrounds,
needs, and interests work collaboratively mod cooperatively on
projects to produce mutually meaningful outcomes. Teachers also
design project activities to encange students so read scientific
writings, stories, and articles; create and develop graphs or charts;
write laboratory and research reports; and explain scientific materials



Science (coru.)

only. Collaborative work enables each student, regardless of
academic performance level, tet make a valuable contribution through
shared learning activities.

MATERIALS AND EQUIPMENT

The science program is fully supported by the school, district
administrators, and the community. There is a wide range of
inamictional materials available for science learning. Science texts
are up-to-date and supplemented by a variety of materials which
include laboratory specimens, scientific equipment, and an array of
simulations that emploY technology. naskscadadelSzakagum
Guide and kiglice.111MOROduS4goodogs are available in sufficient
supply as resources for all leachers to inplement fully their hands-
on science program. New educational technology is also readily
available and used in conceit with other instructional materials.

ORGAN/ZATIONAL SUPPORT

Science teachers are regularly involved in staff development
activities aimed at personal renewal and improved competence in
science education. They collaborate frequently on curricular and
instructional issues. The principal, staff, and parents regularly
discuss the science program as an integral part of the curriculum and
its role as it relates to the school's plan and other auricular areas.
Science teachers new to the program receive direct support from a
mentor teacher or science department chairperson to help them better
implement the science curriculum.

AccoMMagNaT46Z,11%*' icVMS05%
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In biological science, the curricuhms emphasizes the panorama of
life on earth, especially human Nology; students learn to
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understand themselves and how they, as organisms, fit inio the
larger physical and biological world.

In physical science, the curricuhun emphasizes the understanding
of physical mid chemical changes; students learn the Madan-
ships among various energy systems (e.g., heat, light, electricity,
magnedsm and sound), bow they differ, and bow they are
similar.

In math science, the curried= emphasizes conservation in the
utilization of natural resources. Students learn about California's
and tbe world's landforms and geological resources.

Science goals and curriculum are reinforced in other auricular
areas and in extracurricular, explorasory, and co-curricular
activities.

Students' progress in science is routinely monitored, and feed-
back is regularly given to students and parents.

Science instruction starts with cosmic materials and advances to
abstract reasoning. It develops conceptual understanding of the
facts, principles, and theoriee of science as the foundation upon
which the processes, techniques, and applications of science are
based.

Students observe and conduct expaiments to learn scientific
processes including:

Observing
Communicating
Comparing
Organizing
Relating
Inferring

131



Science (cont.)

Students work on science projects that:

- Start as teacher-directed and proceed to suident-centered
activities.
Are designed 90 that students of all ability levels and
language proficiencies can and do participate.
Regularly mix students of Meting interests and ability
levels.
Emphasize cooperative learning.
Maximize student interest and motivation.

Teachers lead discussions which challenge students to reason and
think about their own ideas, perceptions, and assumptions about
nature.

Students regularly have opportunities to hypothesae and test their
hunches in applying science knowledge.

There are sufficient equipment, materials, and supplies to
implement the science program for all students. The materials
and equipment are appropriate ..I the learning tasks and
objectives.

Technology, such as computer software, video programming, and
word processors, enhances the curriculum and improves the
productivity of students and teachers.

The school's adopted science textbooks are cuisent and consistent
with a *hands-on" approach to the teaching and learning of
science.

In addition to hands-on experiences, students learn science
content from field observations, teacher demonstrations, group
experiments, individual science fair projects, and a variety of
print and electronic media as part of their regular instruction.
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Community resources enrich the science program. Students have
the opportunity to interact with scientists, engineers, ad tichoi-
clang and field trips to science and natural history mr4eums, tide
pools, and nature trails are an important pan of the program.

RESOURCES

The following resource publications ay available from the
Bureau of Publications, Sales Unit, California Department of
Education, P.O. Box 271, Sacramento, CA 95302-0271 (phone:
916-445-1260):

.. Scialatigmaticalula.191GL 1982.

Scitart.ilallintga.sidikadm 1984.

icFramework1orCalifOrnia Public Schools 1978.

SsisacrattadeLQuicithmucaide,va, 1988.

SsisamlaktylindlnakiarSilifignialfughAsbok,
1987.
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HISTORY-SOCIAL SCIENCE

Students' thinldng becomes increasingly abstract and multi-
dimensional during these middle grades years. They are able to
engage in comparative analyses across multiple sets of data, reason
on the basis of differences among the data, and develop and test
hypotheses through deductive analysis. In the history-social science
curriculum, students consider a wider sweep of human affairs than in
the elementary grades. They follow the origins and development of
major Western and non-Western civilizations in the sixth and 2r..;:enth
grades. Grad- eight focuses on a revieiv of the major ideas, issues,
and events int -eding the founding of our nation and concentrates on
the period from the framing of the Constitution to World War L
Historical analyses must be both grounded in the lives of people and
events and supported by a wide variety of realia, manipulatives, and
other hands-on support materials. The emphasis on people takes
advantage of middle grades students' openness and receptivity to the
study of those who are different from themselves. Sufficient time is
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EFFECTIVE

1.1 awe(

devoted to specific periods of history so that each is studied fully
and in depth. The review unit at each level is designed to develop a
deepa understanding of previous material. In this way the study of
United States history is connected in grades five, eight, and eleven,
and the study of world history is connected in grades six, seven, and
ten. History is broadly interpreted to inclviie not only the political,
economic, and social arrangements of a given society but also its
beliefs, religions, culture, arts, architecture, law, and literature. These
areas are integrated with the other humanities and acrelated across
the other subject areas.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at a
level significar.dy below that of their peers, gifted and talented
students, students receiving special education instruction and services,
and studems who are members of ethnic groups underrepresented in
colleges &Id universities.

4+4XXIM:a.A:045R,45r.r
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PROGRAM CHARACTERISTICS:
EFFECTIVE VERSUS INEFFECTIVE

Specific periods of history and the people of that time who
made a difference are examined fully and in depth through the
study of literature of and about the people and period.

A wide variety of conczete instructional support materials
which enable students to make critical comparisons and to
draw valid inferences are used to take into account the natural
curiosity and energy ot r.liddle grade students.
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INEFFECTIVE

The curriculum is organized as a survey of great spans of
time. enly a textbook is used, little opportunity is
prmided kr the in-depth study of specific evt .ts, people,
or issues.

The history-social science curriculum is academic and
formal, with little time for student involvement in the
study and comparison of people, events, issues, and data.
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Ifistory-Social Science (corn.)

The history-social science cunicultnn is presented in a
humanities core, such as that descrthed in Caught in the
Itruldk.

The experiences of men and women of different racial,
religious, and ethnic poops are integrated at every grade level.

Controversial issues are presented howdy sad accnrately from
a variety of perspectives and within their historical and
contemporary contexts.

Original documents, newsmen, court decisions, and speeches
me used to eve an accurate portrayal of the times, events, and
issues.

The importance of religion in human history is included within
the history-social science curricuhan.

All students use a wide range of thinking strategies in the
history-social science class, such as detecting bias, recognizing
illogical thinking and propaganda, and reaching conclusions
based on solid evidence.

IlLitructiok reflects a wide variety of content-appropriate
teaching metbods that engage students actively in the learning
process, including reading literature, writing, debates,
simulations, dramatizations, cooperative learning, and
educational technology.

Students have opportunities to participate in schcol and
volunteer in community service programs and activities. They
are encouraged to use tbe community to gather information
relevant to their studies.

qpit4c2A;44,f,,;:;,!4,t
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Each disdpline in I'my-social edema is presented as a
separate and diraete subject Then is no connection with
Englith-languate arts, the mesas, or the visual and
performing ans.

The experiences of diverse poups are mentioned in texts
but are not fully developed.

In-depth explontion of controversial issues is avoided in
texts and in classroom discussions.

Students use the text as tbeir only source material for an
interpretation of historical events.

The role of religion in history is avoided or minimized in
texts and classroces discussions.

Instroctica for most students focuses on low-level tasks
such as memorizing dates, names, and places.

Inbzuction consists of reading tbe text, answering the
questions at the end of the chapter, and studying for tests.
Teaching methods and resources are not varied.

School and community service activities are not organized
to encourage student pasticipation. The classroom is
isolated from tbe community.
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History-Social Science (cont.)

GOALS OF THE CURRICULUM

All middle grades students learn history-social science within the
context of a lull, balanced, and integrated curriculum which is
enriched by literature and draws upon students' own experiences.
This cutriculum is aligned with the ffenary-Social Science

Grade Twelve (1988) and Clues in the Waddle (1987). It
incapnates three goals that enable students to gain (1) knowledge
and cultural understandinr, (2) democratic principles and civic
values; and (3) the academic and social skills necessary for their
effective participation in a democratic society and the world. For
each of these goals there are essential leanings which serve as
curriculum strands.

Middle grades students study a more multidisciplinary view of
human Wain dun do elementary students, and they focus on links
among the most significant issues, personalities, and events of
yesteiday and those of today. Although students develop
increasingly abstract and multidimensional thinking, historical
analysis continues to be grounded in the chronology of events and
the lives of people.

INTEGRATION OF CURRICULUM

The teaching of hirrory is integrated with the other humanities
and social science disciplines. Instruction in English-language arts,
the sciences, and the visual and performing arts is correlated with
the history-social science progrrms. The study of history includes
not only the political, economic, and social arrangements of a given
society, but also its values, beliefs, religion, culture, art, music,
dance, drama, architecture, law, literature, sciences, technology, and
its relationsEp to other societies.
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THE CURRICULUM IN THE MIDDLE GRADES

The course in grade six emphasizes the ancient world to AD.
500, including the early societies of the Near East and Africa, the
ancient Hebrew civilization, Greece, Rome, and the classical
civilizations of India and China. World history and geogranhy
continue in grade seven and focus on social, cultural, and
technological change from A.D. 500 through 1789. Studies focus on
Rome, Islam, and the African states; great civilizations of the
Americas; medieval cultures in China, Japan, and Europe; the
RInaissance and Reformation; and the age of exploration to the
Enlightenment. The grade eight course on United States history and
geography includes the study of major ideas, issues, and events
which fotmed the founding of America; it then focuses on tbe most
critical historical events from the framing of the Constitution to
World War I. For grade nine, students take two semestas of
substantive study in history-social science electives. Conran may be
one or two semesters long and should include significant topics such
as California in the twentieth century, geography, humanities and
comparative world religions, culture studies and anthropology,
psychology and sociology, women's and edmic studies, and law.

Each course in the middle grades program begins with a review
of major issues or ideas from earlier periods in history approached
from different maturity levels. It concludes with a unit specifically
designed to link the past to the present, and it focuses on a major
issue in modem times.

INSTRUCTION

Students learn history-social science concepts and skills through a
dynamic process of active involvement as indiviudals and as
members of small groups and whole classes. Instructional strategies
are appropriate to the content of history-social science and to the
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History-Social Science (cont.)

developmental characteristics of middle grades students. Learning is
challenging, exciting, and related to the lives of the students and to
other subject areas.

Activities include research and writing projects; reading and
analysis of primary source materials; the duly of humanities,
literature of and about historical periods strzlied, and storytelling;
simulations, debates, oral presentations, and dramatizations;
community service activities; individual and gimp projects; and
cooperative learning activities. Technology in a variety of forms
allows students to use and understand the pthtury methodological
tools of the social sciences. They begin to understand the influence
that information technologies have had 1111 the study and
understanding of geography, economics, politics, and other social
sciences.

Questioning techniques encourage student participation,
interaction, and use of higher-order thinking skills. hfiddle grades
students engage in problem solving as well as personal and group
decision making as they acquire, evaluate, and use information in a
variety of ways. Students 'le increasingly responsible for and in
control of their own learning. They employ a variety of cognitive
strategies to monitor and adjust their progress and their activities.
Students who are limited-English proficient have equal access to the
core history-sccial science curriculum for all students. The teacher
uses strategies ia English and the student's primary language, as
appropriate, and works collaboratively with support staff to ensure
that, as a group, limited-English-proficient students make normal
progress through the curricuhm at a pace and success rate
comparable to those of native English speakers.

CLASSROOM AND SCHOOL RESOURCES

Teachers bring the past to life through the use of lively texts,
literary works, and primary-source documents and materials as well
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as autuovisual materials such as archival films and tapes, computers
with telecommunications capacities, and mass media. Textbooks rad
accompanying materials are aligned with the goals of the state
framework. The school has an established list of literary works
which address all course descriptions and units of the history-social
science program. For limited-English-proficient students, materials
are available in their primary language and in English accompanied
by rich contextual support Instruction is supported in the classroom
and the school Wary by a wide variety of equipment and materials.
Students use audiovisual materials and technology as resources for
discovering and storing information, analyzing data, conducting
simulations, sharing information, and developing their own oral,
w, 'men, and visual expressions. The school library or media center,
local and national telecommunications services, the district
instructional materials center, community library, historical and
cultural centers, members of the community, and the local state and
national governments are actively used by teachers and students to
support and extend the classroom program.

EVALUATION

Evaluation of student progress in history-social science is
systematic and ongoing and is aligned with the state framework and
the CAP tests. Evaluative data, both quantitative and qualitative, are
regularly collected and used to improve the history-social science
program. Evaluation activities include a broad range of areas such
as the ongoing assessment of critical thinking and research skills;
writing activities; historical analysis; debate; cooperative problem
solving; public speaking; and sutveys of students, teachers, and
parents. Students have regular opportunities for self-assemment and
peer evaluation. Evaluative feedback is provided regularly to
students and parents through test scores, grades, conferences, peer
critiques, awards, and other forms of recognition. Progress of all
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Watory-Social Science (cont.)

students, including those with special needs, is monitored;
modifications are made in the instructional program, but not in the
curriculum, to promote the optimal development of all students.

PROGRAM SUPPORT

Teachers work as teams and include librarians when appropriate
to plan and teach the interdisciplinary humanities core. Teach, ,nd
site adminstrators express enthusiasm for the history-social science
program and allocate time to plan collaboratively for program
improvement, to coordinate and problem-solve during
implementation, to learn new and effective teaching practices, to
support each other in developing new skills and techniques, to
coordinate their activities for students they have in common, and to
accomplish intra- and interdepartmental articulation and integration.

Tune and resourcet are allocated for staff development activities
that are based on staff's assessed needs related to the framework.
Administrative support for the library or media center ensures a wide
variety of reference and research materials for the history-social
science program. Supplementary services for special needs
populations are provided to ensure that all students have access to
and succeed in the core histery-social science curriculum. The
school is successful in its organized efforts to seek and maintain
parent and community support for the program. Teachers and
students take advantage of community resources, Juch as institutions
of higher education; diverse cultural poops; senior citizens; primary
language resources; historical societies; museums and galleries; music
and performing artists; hands-on materials; artifacts; visual aids;
speakers; sites of historical and geographic significance; and city,
state, and national governments.
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Students receive 250 minutes of history-social science instruction
pee week, as saggessed in Canalkilialfiddk, within a
htunanities core of approximately two hours per day. Within this
core block ri time, students study English-language arts -s well
as history-social science.

In studying the basic tenets of the major religions and their
ethical traditions, students understand the impact and continuing
influences of these ideas on people, places, and events during the
periods under study and in their own lives.

Democratic values are modeled and taught by teachers in the
classroom, are prominent in the curriculum, and are incorporated
in the daily life of die school.

Problem solving is developed in individual and group projects,
debates, essays, sok-playing, writing, mock trials, classroom
discussions, and in applying critical thinking Io historical and
related contemporary issues, evema, and personalities.

Students perform a variety of application activities in an
interactive mode, such as producing video and radio scripts and
performances, creating time lines and maps, conducting
commimity-based research projects, volunteering for individual
and group eervice projects, undertaking local history projects,
compiling oral histocies, conducting classioom meetings,
pailicipeing in Vistory Day activities, conducting mock trials,
and participating in classroom and school elections.

Regularly assigned homewock engages students in short- and
long-tena problems that extend the issues of the classroom and
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History-Social Science (cont.)

challenge the student to thinking at a higher level. Homework
that requires writing is more frequent than other kinds of
assignments.

Teachers encourage parents to help their children to succeed in
the programs through a variety of activities, including:

Reading and discussion of current events in newspapers,
magazines, and the media
Reading and sharing books of literary merit, ficluding
but not limited to, historical fiction and nonfiction
Visiting historical places or sites in the community or
region
Modeling good citizenship and individual responsibility
for ethical behavior by voting, discussing public issues
and candidates for office, and volunteering for
comnumity service activities

Parents and other members of the community, including senior
citizens, are invited regularly to share information on their
culture and specific areas of expertise, such as careers, skills, and
oral histories.

Teachers utilize cultural events taking place in the community to
emphasize the variety of religions, languages, and ethnic and
cultural groups in California and the United States.

Teachers and other staff use information on program strengths
and weaknesses from the History-Social Science Program
Diagnostic Displays in the CAP reports and the School
Performance Reports to analyze and improve their program in a
systematic way.
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The school site council, parent committee, or other community
organizations regularly review the operation nd effectiveness of
the Program-

RESOURCES

The following publications are available from the Bureau of
Publications, Sales Unit, California Department of Education, P.O.
Box 771, Sacramento, CA 95802-0271 (phonc 916-445-1260):

CaligailLiblitigkile, 1987.

HistmlociaLSsisocranmeffiduarsaucinkidta
logouaungatideammagadranht, 1988.
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VISUAL AND PERFORMING ARTS

The visual and performing arts curricula enable all middle grades
students to acquire knowledge, develop skills, expand their creative
potential, and begin a lifelong involvement in an appreciation for the
arts. hEddle grades students' intr 3ectual, physical, social, emotional,
moral, and ethical characteristics are considered in the development
of all =is curricula. Students become acquainted with and value the
arts through experience, knowledge, and expression.

The arts curricula include dance, drama/theatre, music, and the
visual arts. They are planned and address the broad range of
developmental levels of all middle grade students. These curricula
reflect the unique characteristics of each of the arts, and they
integrate and interrelate the arts with each other and with the core

h).

EFFECTIVE

curricuhmn as appropriate. Students are taught the content and
techniques that make each of the arts unique and learn to see the
characteristics that the arts hold in common. Aesthetic perueption,
creative expression, historical and cultural heritage, and aesthetic
valuing are fundamental components upon which all instruction in
the arts is based.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at a
level significantly below that of their peers, gifted and talented stu-
dents, students receiving special education instruction and services,
and students who are members of ethnic groups underrepresented in
colleges and universities.

.
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PROGRAM CHARACTERISTICS:
EFFECTIVE VERSUS INEFFECTIVE

The written visual and peril:wiling atts curricula are systematic
and articulated through the grade levels. They include aesthetic
perception, creative expression, historical and cultural heritage,
and aesthetic valuing.

Adequate periods of time are provided in the instructional day
for the visual and performing arts curricula to provide all
students with an understanding of the ads in their li es and in
the wodd, past and pment.

All students are involved in opportunities to express themselves
creatively through the arts, both nonvetbally and verbally.
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INEFFECTIVE

The visual and perfonning arts curricula emphasize
production/performance with little or no attention given to
aesthetic percepdcm, (naive expression, historical and cultural
heritage, and aesthetic valuing.

The ats are not an euential pan of the curriculum for all
students. What is offered to the students who do panicipate
has little relation to the environment, wail cuknres, histoty, or
the ongoing need for human expression.

Arts experiences ate stheduled only for those who demonstrate
a talent for the subject.



Visual and Performing Arts (cont.)

All students explore many art forms as well as begin to study
chosen form in depth.

drama/theatre, music, and the visual ans are taught as
discrete disciplines and are integrated for enrichment into other
content areas.

Students are engaged in visual and performing arts activities
within the community, including attending a variety of
performances, visiting museums, and experiencing the arts

.mgh artists or touring groups brought to the school. These
activities are pan of the planned arts program.

The school liSrary and other district and local resources
provide stud= and teachers up-to-date ads reference materials
such as videotapes, instructional films, slides, an reproductions,
cassettes, reconki, scripts, reference books, software, and
published music to enhance, expand, and strengthen the arts
program.

The district and school have a policy in place to provide
support services, staff development and time for planning the
arts program.

There are storage facilities, adequate materials, and teaching
space at eat site for each of the arts.

There are a variety of measures used to assess uudent and
program success including data collected from attitudinal
surveys, teacher observations of performances/products,
critiques, and teacher-developed tests.

There are sufficient and reliable financial resources at the
school to implement the dance, drama/theatre, music, and visual
ans curricub.

Participating students are limited to few, if any, opportunities
to explore the arts, much less begin to study one in-depth for
eventual proficiency.

Dance, drama/theatre, music, and the visual arts are taught only
as separate disciplines with no connection to other arts
disciplines or other curricular areas.

There is little evidr ace that students participate in activities
outside the classroom or that artists or the community work in
partnership with the schools to enrich the arts program).

The school has limited arts reference materials available for
students and teachers, and appropriate resources are not
identified or made available.

'rum for planning and appropriate staff de mlopment is not
provided to support the ans program.

The school does not have adequate storage facilities for arts
equipment or materials or appropriate apace for arts instruction.

Assessment is infrequent and not considered as part of the
learning and improvement process for the students.

The basic visual and performing arts program relies on the
uncertainties of donations, student fees, fimd-raising events, and
grants for a significant part of its support



Visual and Perfcming Arts (cont.)
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CURRICULIJM

Thedistrict's visual and performing arts curriculum for the middle
grades is aligned with the Visual and Performint Arts Framework
for California Public Schools: Kinoergarten Through Grade Twelve.
It is part of the core curriculum for all students. Students receive
well-articulated and sequenced programs in the arts that build on the
knowledge and skills acquired at the elementary level and prepare
them for the high school program. The middle grades offer students
a time for individual growth, self-discovery, exploration, and
challenge. The intertsts, abilities, and talents of middle grade
students are emphasized and expanded. Students study, experience,
and create artistic works. These activities are supported by
instruction which teaches them to perceive, understand, and value
artistic works, styles, and artists as well as to value the arts in their
own lives. Students are able to ,lbserve, analyze, and critique the
arts and see the ways that people from various cultures express
themselves in the arts, both past and present. They prepare research
reports dealing with the arts in terms of cultural characteristics,
customs, legends, and/or the meanings associated with various slyles
and works.

All students take a course in one or more of the arts in the
middle grades. Students are also provided the opportunity to select
at least one of the four major arts disciplines for in-depth study:
dance, drama/theatre, music, or visual arts. These students are
expected to achieve not only the outcomes expected of all students
but also an increased ability to use the expressive and technical
qualities of their chosen discipline, learn about the history of the arts
discipline, and to engage in well-informed critiques of their own
work as well as that of others.
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INSTRUCTION

'
The artistic growth of middle grade students is enhanced through

diverse routes to learning. Me unique aspects of each arts disci-
pline as well as rhe commonalities across dit 'Anes are reflected in
instruction. Oth... Abject areas such as hist - axis/ science are
integrated into and enriched by the visual and performing arts
curriculum, e.t., studying the historical context of a work of art,
artistic period, architecture, or the artistic customs and preferences of
different peoples.

Middle uhool teachers use instruction in the mis to make
contributions to the intellectual, creative, and social development of
middle grade students. They cultivate students' critical listening rr
perceptual slcills through a variety of strategies such as cooperativ..
learning, peer critique, modeling, inquiry sad discovery, and open-
ended discussion. Arts from a variety of styles and periods are
analyzed, compared, and contrasted using appropriate vocabulary.
Teachers create a comfortable environment for the students through
modeling sad questioning techniques and encourage risk taking,
reasoning, and creativity. Instruction also draws upon the artistic
resources of the staff, community arts providers, and visiting artists
for enrichment.

The arts program promotes a positive school Ohnate which
encourages all students to share their creative talents with their peers,
school, ani community. Students with promising talent or
demonstrated interest are additionally coached to pursue the arts by
participating in assemblies, studio or stage experiences, individual or
group performances, and visual arts exhibits.
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Visual and Performing Arts (cont.)

PROGRAM SUPPORT

The district supports the arts programs through a board-adopted
statement of philosophy and sequential middle grade visual and
perfonning arts core curricula. This program is articulated with the
elementary and high school programs. There is a comprehensive
plan for the use of community resources which includes the use of
seats in residence, arts programs, performances, and visits to
galleries, museums, and historic sites

The district provides adequate support for the visual and
performing arts program. There is also released time for staff
development, program planning, school visitations, and collegial
coaching. There is evidence that higher education resources provide
middle grade students access to enriching experiences such as guest
artists, performances, and a wide variety of materials and equipment.

The arts program utilizes local artists, community expertise, and
additional arts resources to enhance the content and quality of
programming, e.g., private nonprofit arts organizations, parent support
groups, educational foundations, and individual corporations.
Community support is also demonstrated by parent volunteers in the
arts program and opportunities for students to attend and participate
in local arts events.

MATERIALS AND RESOURCES

The visual and performing arts program is provided with the
necessary materials, tools, equipment, resources, space, and
appropriate and safe physical facilities. Teachers and student° have
access to up-to-date textbooks, reference materials, i soucdonal films,
videotapes, sc..--44 and plays, musical instnnr.ents, published music,
scores, dance arrangements and compositions, and art reproductions
and slides. The smdents have access to a wide variety of media to
study and to express their personal artistic preferences and choices.
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The advice of arts specialists is employed in the selection of
appropriate resources, and community arts providers are utilized to
coach and enhance the program.

EVALUATEC:1

The evaluation component of the visual and performing arts
programs includes aesthetic perception, creative expression, historical
and cultural heritage, and aesthetic valuing.

Monitoring of the middle grades students' strengths and progress
is systematic, frequent, and ongoing. Varied assessment methods are
used in order to determine the quality of the program. These assess-
ments include (1) teacher and peer observation; (2) student
demonstrations and discussion; (3) oral and written test; (4) teacher
and student critiques; and (5) multidisciplinary presentations,
performances, and displays.

Data collection instruments include, for example, tests, audio and
video recordings, checklists, attitudinal scales, and community
surveys. The data collected documents varied aspects of the instruc-
tional program, including the extent of positive support and
participation; training of teaching staff; time allocated for staff
development, peer coaching/sharingjcollaboration; and the type and
quality of teacher end student questions and responses.

The results regarding the successes and weaknesses r...f the visual
and performing arts program are provided to students, teahers,
administrators, and the community.
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Visual and Performing Ads (cont.)
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EXEMPLARS

The curriculum is based on the Visual and Performing Ai is
Framework.

Instruction in aesthetic perception emphasizes the
individuals' ability to respond to the aesthetic elements of
a wear or event and appreciate it in greater depth. By
the end of the middle grades, students learn to identify
azcurately, expressively, and confidently a variety of
techniques, styles, artistic trends and movements,
conventions, and characteristics of particular art forms
and artists.
Instruction in creatymressi emphasizes creating,
performing, and interpreting. Students expand their
capability for imaginative thinking which is reflected in
their person! artistic expression through formal and
informal presentations of vocal and instrumental music,
theatre, and dance, and their production of visual
artworks. Unique individual responses are encomaged
and acknowledged by the teacher.
Instruction emphasizes the historical/cultural context of
creative artists, their work, their stylistic development,
and their effects on society in the past and present.
Instruction in aesthetic valuing emphasizes awareness
and response to beauty in its many forms. Students
study the sensory, intellectual, emotional and
philosophical bases for understanding the arts in order to
develop criteria for arriving at personal judgments about
their form, content, technique, and purpose.

Danc e

Through a variety of sequential learning experiences in uance,
the middle grades curriculum emphasizes techniques as a mode
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of self-expression and communication. The program is designed
for students to:

Develop body awareness, movement, efficiency, and
control by responding kinesthetically and creatively to a
variety of stimuli.
Express perceptions, feelings, and original movement in
images, improvisations, and compositions through dance.
Observe, interpret, critique, and value aesthetic expression
in dance.
Develop knowledge of and appreciation for the history
and diverity of cultural traditions, ideas, and values in
dance heritage.
Identify current dance forms and styles Pad the place of
dance in past and contemporary culture understand and
appreciate the discipline and training necessary in Wiled
dancing, and enjoy dance as an art form.

Drama/Theatre

Through a variety of sequential learning experiences, the middle
grades emphasize (11.1nm/theatre as an art form and academic
discipline. The program is designed for students to:

Experience and respond to dramatic elements, action, and
characterization.
Develop skills in storytelling, playmaking, acting,
playwriting, and play production.
Berme aesthetic criteria for observing, discussing, and
judging theatre.
Identify contemporary theatre forms and styles as well as
the traditional forms from throughout the world.
Become familiar with great examples of dramatic
literature from the past to the present.
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Visual and Perfotming Arts (cont.)

Music

Through a variety of planned learning experiences in music, the
middle grades emphasize student abilities to perform, create, and
understand music. The program is designed for students to:

Demonstrate skills through vocal and instnmiental
perfotmances.
Read and begin to write music as well as listen to,
interpret, and critique vocal and instrumental music.
Increase knowledge of the historical traditions, periods,
and performance styles of music, and explore qualities of
sounds which are expressive of different cultura.
Understand the elements of music as stated in the Mug
and Petforming Arts Framewort. K-I2 and learn and
apply criteria for appreciating certain selections,
performers, and composers.

Visual Arts

Through a variety of articulated learning experiences in various
visual arts media, the middle grades emphasize visual arts as the
study of art production, aesthetics, art criticism, and art history.
The program is designed for students to:

Express ideas, thoughts, and feelings using the elements
and principles of design in a variety of two- and three-
dimensional visual anJ media, both in individual and
grouP Projects.
Develop visual and tactile perception and reflect this in
their artwork.
Develop a written and spoken vocabulary for aesthetic
valuing and apply it in critiques of their own work and
the work of others.
Understand and value the nature, quality, and
co ntributions of the visual arts within their historical and
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cultural contexts, including works from American ethnic
groups and the major cultures of tbe world.
Discover the role of the visual arts in shaping their
personal and shared environment.

All students have access to diversified arts experiences that foster
their ability to create, respond to, analyze, and synthesize artistic
form, thereby encouraging intuitive, emotional and verbal
responses.

The visual and performing arts support and enrich the curricula
of history-social science, English-language arts, science, and
other subjects as appropriate.

Cultural literacy is fostered as students study the arts which:

- Reflect ideals, traditions, and values of cultures from
throughout the world.
Contribute to ceremonies and celebrations.
Reflect contributions of various ethnic groups.
Express personal values and the ideals of an individual.
Record the hopes, fears, aspirations, and anxieties of a
society as they reflect the inner life of a people and are
transmkted across generations.

- Study, understand, and appreciate cultural similarities and
differences expresud through the arts.

Teachers of the visual and perfotming arts model posiiive
attiardes and behaviors which encourage risk taking, experi-
mentation cooperation, empathy, and respect for the wort of
othas.

Students perkm and/or exhibit their works in class, the school,
and in the community.
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Visual and Performing Arts (cont.)

Students with the highest interest in arts are encouraged to
pursue the visual and performing arts beyond the classroom.

These students:

P ,ticipate in arts experiences that include a broad range
of activities, e.g., studio classes in dance techniques and
choreography, instmmental music programs and studio
classes, community theatre productions, and visual arts
studio production classes.
Work with artists-in-residence and other professional role
models.
Utilize community resources that extend utistic learning
beyond the classroom.

The arts program emphasizes the use of analysis and comparison
to encourage students to respect other points of Aew. Works of
art are compared and contrasted to identify the qualities that
make the works similar or different; this process promotes
precision, accuracy, flexibility, and experimentation.

The disuict plan includes recognition and sup ). xt for outstanding
teacher and student performances and/or works.

Students have ongoing opportunities for self-evaluation of their
arts performances, works, and compositions. All students
rei, ilarly participate in large group, small, group, and individual
critiques.

Teachers, adminisirators, and parents work together to develop a
written evaluation plan of the visual and performing arts
program. This plan is used to collect information regularly that
will enable the school to improve the arts program for all
students.
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RESOURCES

The following publications are available from tbe Bureau of
Publications, Sales Unit, California Department of Education, P.O.
Box 271, Sacramento, CA 95802-0271 (phone: 916 445-1260):

Qughtinit...11EddiraducationallstanigrAgung
Addaccamia_Califamainklialsbaoht, 1987.

ildidd_CltaklgiBB..61
Twelve, "Visual and Performing A.ts," 1985.

Ibility_Lthuialgaihnicisalshcals_Plioning,
Impkwsuling...iislaindy..AaLlemm_Quality_11mdm
1990.

QualitaataialgaigluthaalcAlangag.
Impluncating..alelLimdlanditagamilualitUratira,
1990.

Quality_LcitakillElfiddleSsiding.
1011/1110121thigh_littilsecisa,
1990.

Technoloa in the Curriculum. Visual and Perrocmitig
Aga, (resource guide), 1987

YinaLlatlitifill:MillLAnt litxkLCurriculum...Quidc.
Kindergarten Through Grade Eight, (in progress).

YitataLumiltrfcgmhigAilaramendUcc.Califgmia
Ettigar.34101L_Kiadapazakcegh_gradcawslys,
1989.
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PHYSICAL EDUCATION

The health and well-being of students is of utmost concern to
educators. Physical education, therefore, is vital in that it offers a
direct link to the essential skills that enhance all aspects of life:
physical, mental, emofional, and social. A well-developed physical
education program focuses on the goals of (1) physical aztivity;
(2) physical fitness and wellness; (3) movement skills and knowl-
edge; (4) social development and intecaction; (5) self-image and self-
realization; and (6) individual excellence. The program should be
developed within the context of a comprehensive approach to health
curricula.

INTEGRATED CURRICULUM

The physical education curriculum develops each student's
knowledge, skills, and values which support physical wellness,
efficient and expressive movement, self-direction, self-reliance, and
prosocial competence. The physical education curriculum is
developmental, acknowledges individual patterns of physiological and
psychological growth, and delineates grade-level expectations. The
program is well-planned and provides a link between wellness,
nutrition, lifestyle, and fitness. Daily activities are planned and
aligned with the goals and objectives of the physical education
curriculum. The program is flexible and encourages students to
explore new skill areas at their own pace. Units which review id
reinforce previously acquired skills while introducing new skills are
provided to acknowledge the vast physical changes students are
experiencing. The curriculum provides safe and orderly planned-
movement activities and exercises including organized play, rhythms,
dance, basic movement skills, physical fitness and wellness, games,
gymnastics, aquatics, and self-defense.
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Apply this criterion equally to all students, including average
students, limited-English-proficient students, those students azhieving
at a level significantly below that of their peers, gifted and talented
students, students receiving special education instruction and services,
and students who are members of ethnic groups underrepresented in
colleges and universities.
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INSTRUCTION
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The physical education instruction reinforces basic locomotor,
nonlocomotor, stability, and fundamental equipment manipulation
skills that enable students to expand and to apply information about
the relationships of time, space, force, and flow in human moiement.
Students ...eztice basic movements and complex patterns, and they
are encouraged to practice and apply their skills in individual and
group or team activities. Team and group aztivities emphasize goal
setting, following rules, teamwork, competition, and cooperation to
achieve common goals. The instructions continue to provide a major
emphasis on creativity and imaginative play. Students gain an
understanding of personal fitness to help them appropriately cope
with concerns about body image and personal appearance which are
particularly important at this self-conscious stage. Students practice
good hygiene and shower after strenuous activity. Students are at,le
to relate physical education to other disciplines such as science,
mathematics, health, visual and performing arts, and English-
language arts. Intramural programs that promote lifetime recrea-
tional interests are provided for all students in the school, regardless
of ability or skill levels.
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Physical Education (cont.)

INSTRUCTIONAL STRATEGIES

Physical education teachers establish a positive atmosphere and
motivate stueents through their own enthusiasm. Teachers plan and
employ a variety of instructional methods and teaching styles,
including modeling, guided practi-t, discovery, and problem solving.
These methods and styles accommodate the abilities, interests, and
goals of all students. Lessons are characterized by direct instruc-
tion, student involvement, structured individual/panner/group activ-
ivities, and pre-post evaluation. Lesson plans, teaching modes and
styles, activities, and equipment are adapted to promote the optimal
development of all students, including those with special needs.
Student progress is monitored through a wide variety of perfo:mance
and cognitive assessments. Students can verbalize the courst goals
and objectives and demonstrate an understanding of achievement
cx xtations for grading purposes. Student growth is measured both
in terms of grade-level norms as well as previous performance levels
of individual students.

SOCIAL SKILLS

Partici?ating students develop self-discipline and self-control,
positive self-image, prosocial attitudes and skills, and individual
excellence They perform tasks which increasingly require self-
appraisal and self-direction. Students learn in a non-threatening
environment in which success is not dependent on athletic ability.
The curriculum provides many opportunities for students to interact
with pets through teamwork and cooperation toward the
azhievement of common goals. As competitive activities are
introduced, students are specifically taught how to appropriately
compete. They acquire an understanding of the concept of fair play
and engage in its practice. Students expand their abilities to accept,
appreciate and support othen. Students who have exceptional needs,
including those with health problems or physical handicaps, receive
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assistance and are included in activities structured to maximize their
participation and success.

PROGRAM SIPPORT

Teachers participate in staff development opportunities which
address the current trends in physical education as well as strategies
for ensuring all students access to and progress through the
curriculum. Teachers meet regularly to assess the quality the
cuirkculum, the effectiveness of the program in terms of ,urient
growth and satisfaction, and to plan program improvemeaJ.
Physical education is part of an integrated staff development
program. Class size is comparable to other subject areas,
encouraging teacher attention to individual student needs. Facilities
and equipment are sufficient to ensure optimal learning and student
participation. Indoor and outdoor facilities and equipment are
adequately maintained and provide for a wide variety of activities.
Community facilities are utilized to supplement and enhance that
which is provided at the school. Extracurricular and intramural
activities are provided to extend opportunities for all students to
participate in ways which match their interests, goals, and abilities.
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EXEMPLARS

"Physical aztivity" refers to forceful, restful, and explosive-to-
quiet movements; a knowledge of the principles of movemerA as
well as the history, rules, and strategies of various activities.

"Physical fitness" refers to aerobics, progressive resistance
aztivities, endurance, stretching, and the promotion of an
appropriate reiative percentage of lean to fat body mass.
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Physical Education (cont.)

"Wellness" refers to the relationship between physical fitness and
exercise, nutrition, body composition, stress, sleep, prevention
and care of injuries, healthy life-styles, and hygiene.

"Movement skills and knowledge" refers to the development of
fme and gross motor skills, the aesthetic and exp:essive aspects
of movement, posture, transfer of learning, and ,ffectiveness and
efficiency in physical performance.

"Social development and interaction" itfers to a respect for self
and others, a sense oi fair play, an appreciation of individual
differences, prosocial attitudes and behavior, fair competition, and
control of aggression and conflict.

"Self-image and self-realization" refers to body 'mow ledge,
identity, coping skills for stress, self-control, ethics, personal
responsibility for well-being, creativity, aesthetics, and personal
potential.

Students experience daily physical education as a regular part of
a balanced curriculum. Instnictiona time is well planned and
meets minimum time requirements exclusive of recesses.

All instruction and activities are coeducational and reflect equity
in all aspects of the program.

Students develop and maintain a high level of fimess and
wellness by:

Evaluating personal responses to various levels of activity
by monitoring personal heart rate at rest, during vigorous
activity, and at the end of a designated recovery period
Calrilating personal calorie consumption and expenditure
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Identifying possible injuries which result from improper
warm-up in various activities and describing the benefits
of proper conditioning, warm-up, and cool-down activities
Identifying personal areas of stress and practicing
routinely a pasonal stress-reduction plan
Understanding the relationship of the cardiarespiratoty
system and the major muscle groups in aerobic exercises
Developing and maintaining personal recotds of scores on
health-related fitness tests and setting increasingly
challenging personal goals for improvement

Students develop effective motor skills, understand the
fundamentals of movement, and appreciate the aesthetics of
creative movement by:

Contrasting heavy and light qualities in movements such
as swaying, bending, twisting, and turning
Creating and performing a routine that illustrates
variations in time, firdte, spat*, and flow
Participating in individual and dual activities such as
badminton, wrestling, tennis, swimming, racquetball,
handball, golf, and archery
Demonstrating the ability to respond to external stimuli
in game situations with appropriate movements, e.g.,
catching batted ground and fly balls, passing a soccer
ball diagonally ahead to a teammate, and returning a
shuttlecock in badminton
Participating on a team in designated positions and with
specific responsibilities such as playing volleyball with
designated setters and hitters
Demonstrating a broadening understanding of die wide
varlet.- of physical activ'ty opportunities by completing
bon. .citten and oral projects on sports or activities not
commonly taught in physical education, such as horse-
back nding, boating, mountaineering, skiing, and curling
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Physical Education (cont.)

Analyzing the performance of others, such as identifying
strengths and weaknesses
Inventing a physical activity or game appropriate for an
imaginary culture on another planet
Developing an aesthetic appreciation of movement by
comparing the motions of athletes in sports with those of
performers in dance

Physical education instruction is related to other curricular areas,
including:

Health
Science
Mathematics
English as a Second Language
Nutrition
Safety/First Aid
Prevention and Treatment of Injuries

Students develop and maintain a positive self-image and exhibit
appropriate prosocial be!'aviors by:

Participating in activities that require group cooperation
for success, such as baseball
Working with, and learning to accept the decision of,
student and adult referees and umpires
Learning to modify rules and strategies to adapt a given
activity to the skills of diverse participants
Giving and accepting peer assistance in wor ing toward
skill improvement
Completing a report on an individual with a disability
who has achieved personal excellence in a sport or dance
activity, and discussing the personal qualities that
contributed to the individual's achievements.
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Students strive to achieve their highest personal level of physical
performance Ind participation by:

Monitoring personal scores in golf, archery, and other
individual activities and developing strategies for personal
improvement that minimize feelings of inadequacy
Recording their individual scores on physical fitness tests
and developin:.; plans for individual improvement
Participating in extracurricular physical activity programs
in addition .to participating fully in the school physical
education program, e.g., intramural sports, dance
ensembles, aerobics classes, and bicycling or tilling clubs

Teachers introduce, model, and provide guided practice for new
concepts and activities before students proceed on their own.

Students experience extensive time-on-task to develop skills;
equipment is provided in amounts that allow each student to
participate actively. When learning stations are utilized, adequate
equipment for each student is provided at each station.

Organizational strategies include large, small, yd flexible
groupirgs; cooperative learning; peer-tutoring; and indhidual
practice, study, and performance.

Students with limited proficiency in English are provided primary
language and sheltered English instruction to the extent necessary
for normal progress through the core physical education
curricultun.

All students are assessed at the beginning of the school year and
regularly throughout the year. Teachers use the results of
assessments to determine an appropri-te Fogram of instruction
and practice.

167



Physical Education (con...)

Standards for student performance and grading procedures are
vritten and communicated to all students and parents.

Teachers employ community resources such as:

WO

Recreation departments
Youth recreational and fitness programs
Community facilities
State and national parks
Educational technology
Doctors and hospitals
Community leaders
Business and industry

* The school and district administrations support the physical
education program by ensuring that sufficient trained staff,
facilities, equipment, and materials are available to implement a
high-quality program and by holding staff accountable for
optimal student development.

RESOURCES

The fc !owing esource publication is available frail the Bureau
of Publications, Sales Unit, California Department of Education, P.O.
Box 271, Sacramento. CA 95802-0271 (phone: 916-4454260):

nandbook for Physical Education: Framework for
Developing a Curriculum for California Public Schools,
1986.
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ENGLISH AS A SECOND LANGUAGE

The English-as-a-second langur ge (ESL) program is planned with
clearly stated goals and objectives for having students acquire native-
like communicative competence in English. The program enhances
students' self-confidence and promotes language proficiency for
personal, social, and educational purposes. The CIUTiC11111III moves
students from early to advanced levels of placiency in listening,
speaking, reading, and writing. Through both the curriculum and
instruction, students learn to accommodate the sociocultural
similarities and differences between the native language setting of the
home and the second language environment of the school.

FSL instruction develops students' abilities to use English as a
means of gaining knowledge, acquiring skills, and communicating
with others. It enhances higher order thinking across the ESL and
core curricula; promotes academic skills in the content areas; and
strengthens students' abilities to listen actively, speak fluently, read
efficiently, and write effectively. Students engage in both teacher-
directed and student-centered activities which are or simulate
authentic uses of English by native speakers. Teachers and students
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EFFECTIVE

approach learning as developmental and do not make unreasonable
demands for grammatical accuracy over communicative function and
tte natural stages of second-language acquisition.

Qualified teaching and support staff are sensitive to students'
needs. Materials accommodate students' interests, bukgrounds, and
levels of language proficiency. Identification and assessment
practices ensure recognition of students' strengths and result in
proper placement. Assessment for achievement is holistic and
competency-based and is aligned elm* with the content and format
of the ESL curriculum and instruction< There is active collaboration
and staff development among professional, paraprofessional, and
volunteer staff members in the program.

Apply this criterion equally to all students, including average,
limited-English-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and services;
and studeats who are members of ethnic groups underrepresented in
colleges and universities.

Maar; WM.
PROGRAM CHARACTERLSTICS

EFFECTIVE VERSUS INEFFECTIVE

There is a written description of what constitutes successive
levels of language competency, and students experience a
smooth transition between levels and schools.

Printed materials with authentic language and situations
correspond to students' ages and English proficiency levels.
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INEFFECTIVE

There is little or no atticulation between schools and levels for
ESL students.

Ail students use the sane texts regardless of ESL proficiency
level oe age; there are no materials for some students,
especially those who are preliterate. Printed materials often
contain overly simplified, contrived, or stilted text.
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English as a Second Language (cont.)

The ESL program is meaning-centered and literature-basest it
is supplemented when necessary v 'th direct bisnuction in
vocabulary, grammar, and prommaannu related in meaningful
ways to and in the context of the ESL and academic core
curriculum.

Non-English speakers who ate literate in their first language
have access to the core curriculum /trough both materials and
instruction in that language.

The ESL curriculum, materials, instructional practices, add
expectations reflect high standards and are consistent across
classrooms.

Technology (e.g., videos, films, recordings, tapes, ad
computers) provides a variety of language exptriences for ESL
students.

Instruction

ESL instruction is developmental in nature and allows students
to acquire English to their fullest potential at a pace
appropriate to their ages and developmental levels.

Various approaches appropriate to students' language levels,
acakmic proficiency, and communicative needs are used.
Approaches include frequent student-centered, activity-based
instruction.

Direct instruction in handwriting, sound-letter conespondence,
and pronunciation is based on assered need and is provided in
the context of the communicative, meaning-based ESL
curricuhun.

Cooperative, heterogeneous emperiences provide rich
opportunities fa student-student interactionsboth in ESL
across language gtoups and proficiency levels and within
content classes bemeen ESL and native English speakers.
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Material is often disjointed and skill- or grammar-based without
meafingful ties to literature or to the other featunes of the
English-language arts curriculum.

There are few or no materials in the student's native language
related to the core curriculum.

Instruction by teachers of the same levels diffins wady in
quality, content, and outcomes.

There is little or no technology available to ESL students.

ESL instruction is perceived as remedial, intended to coma
the language problems or deficits of the ESL students.

Whole-crass direct instruction is the dominant mode offered in
the ESL program.

Intensive drill and practice in handwriting, decoding,
mechanics, and minimal pair sounds predominate.

Teachers assign students to roles in groups which kep ESL
students from participating fully in class or from interacting
with native English speakers.
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English as a Second Language (cont.)

Students' home language; and adtural experiences are
incorporated into the cuniculnm and instruction.

Methods and materials of instruction instill self-confidence and
self-esteem.

In large groups, small groups, and dyads, students discuss ideas
and values related to the core readings, with instruction focused
on helping students develop new insights into their own lives
and those of ethers.

A range of thinking *As is taught in ite context of
worthwhile literature. A wide range of thialdng develops as
students read, write about, mad discuss the meanings they
discover through this literature.

Students in all subjects learn to use the writing proms%
flexibly, with attention to the different strategies necessary for
the different kinds of writing people actually do. WriLag .

instruction begins with encouraging fluency sod content before
correctness of fonn, handwriting, and spelling. Students focus
on making sense of what they read, write, and &scum aid
teachers assess progress in terms of fimetion and fluency rather
than correctness.

Oral language proficiency is encouraged through a variety of
listening and speaking activities fc,1 individuals and groups in
settings where meaning is sought and negotiated from literature
and mal-lik experiences.

Schooi Environment

MI adults responsible for tue instruction of ESL students
encourage the use and mastery of tbe language arts in all
subject areas. They introduce and model the listening,
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No effort is made to use the rich variety of lutguages and
attunes of the ESL students in class. Students ale &amines
forced to deny, relimpish, or ignote their heritage.

Students are often aiticized and corrected in public for their
English usage.

Skit sheets are oentral to the curriculum. &Anus passively
complete dall sheets and read controlled-vocabulary stones in
order to develop coma speech, complete pesculed writing
assignments, and comprehend conventional interpretations of
texts. Any fotmal teaching of litmature is limited to the study
of plot, character dr:elopment, vocabulary, and grammatical
structures.

Thinking is perceived as distinct, separate, and hi ichically
arranged levels. Thinking instruction is separated twin the
language development and content instruction.

Only low-level writing tasks are aught, often without purpose
and without Marporating students' pernosal ideas aid
experiences. Students are taught formulas for written ptoducts
(e.g., the five paragraph essay and the paragach with a fixed
topic sentence). The purpose is to manse *Pomadesl and
structural correctness. Handwriting and spellinb ate taught as
separate subjects apart from literature-based writing.

Only die best students are encouraged to speak, and the
activities are not connected to reading and Inking.
Oppottunities for self-expeession is intividual and group
seuings are limited. Verbalization casuists of one-word
responses to teachers' questions.

Instruction in the language arts is relegated to language arts
lessons. Teachers and other adults infrequently sham their own
readings and writings with students.
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English as a Second I..anguage (cont.)

speaking, reading, writing, and thinhug strategies that stucknts
are to employ.

The entire school community airports and models effective
listening, speaking, reading, and writing.

Planned curricular and extracurricular experiences facilitate
poMive student interactions inside and outside of dass with
native speakeis of English

ESL students receive general furl services supplemented by
categorical ftmding for emichment. There is a wide variety of
printed, audiovisual, and manipulative materials for all ESL
students at all levels of development and in all subject areas.

Home Dmvironment

Patents me encouraged te me tbeir most fluent language when
conmumicating with their children at home. There is frequent
systematic, and purposeful communication between the school
and homes of the ESL students.

Resources, both people and materials, from the ESL students'
communities are integrated into die curriculum.

Staff Development

The school's in-serv;ce programs frequently address:

Communicaion-based mual-oral dolls developmeat for
ESL students
Litaature-based curriculum and methods for teaching ESL
students
Tbe natme of learning and development of Wert oaks
thinking procewes
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Members of the school community are pathetic aboui the
importance of highly developed trogtr.ige arts abilities for ESL
students; the foals for thae stocknis is minimum proficiency
for survival purposes.

ESL students do not participate in extracunicular activities and
are kept in low-tract zes or instructional grows separate
from native speakers of English for the entire day.

ESL students receive services paid only from categaical funds
(Clapter 1, hfigram Education, E1A-LEP, etc.), which clieves
the district from funding basic ESL services. Materials fnr ESL
students are Embed primarily to tow provided for native
English speakess.

Parents are told to use only English even when they do not
speak it well themselves. Mese are few, if any, successful
*tempts to communicate with die patents or guanlians of these
student,.

The school has not acknowledged, identified, or utilized the
community resanoes or language groups represented in the
ESL program.

Them are rare opponimities for wader

In-service programs do not address second-language
development or strategies fu teackikg content to acm-sative
speakers.

The ESL CAT i itted from literature-based staff
development activities.
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ESL teaching competencies, including knowledge z.f
language acquisition, assessment, cross-cultural and
interpersonal conummication skills, and content-based
instromon
Writing process approaches
Collaborative implementation of staff development and new
teaching strategies, collegial problem-solving, and coaching
across curriculum mess

Assessment

Staff members ace trained and employ assessment makes
which include mithentic holistic MUSLTES aligned with the
modes through which students lexn the knowledge and skills
being assessed. The evaluation ef students' individual mid
group work in class over time is as important as formal amting
in assessing student progress.

Credit is granted for wait that meets tne district's iequirements
in subject-matter classes in the native language if the student
Theo are provisions or placing students basev '. on
demoistratal profiao cies. All ESL dames count toward
graduation requiem= 3 in Engfish-languag, ans.

Amiliary Support

All adults who interact with ESL students tiemonstrae high
expectations for these students age fropeatly recognize these
students' strengths and progress publicly.

The school library canals an extensive collection of materials
which provide access to the core animism for ESL modems,
inched* supplememary mid arhovisual material& These are
available in the native langrages of the modems as welt as is
English at a variety of prol:ciency levels, and there xe per-
sonnel available to assist stadents in taking advantage of them
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Only low-order cognitive skills are addressed in the training of
ESL staff.

ESL staff members are trained in rote drill mid practice and
me not updated on the integration of language processes,
thinking, and concept development for ESL and content
instruction. .

Approaches to teaching writing which emphasize form acd
correctness predomiaate. Staff members do not train together
across curriculum areas, nor do they solve probiems together or
coach each other on new strategies.

Staff member xe provided so trainiag in second-language
assessment and use paper-sod-pencil tests that are often the
same ones given to Native English speabss.

Graduation credit for English is sot granted for all E''', work.
Transcripts from other countries at: not used to gran subject-
matter aedit. ESL students must Isla ail classes in lelotep
order without allowance for previous aethtabk counework in
their pimary languor or for demonstrated competencies.

ESL students are perceived as slow learneis and xe placed in
remet-4 tracks or instructional groups for angualm and coment
instruction.

Few or no books in the modals' motive Wimp an be found
in the Mazy. Oaly books for native English speak= are
available. There is no nage of materials for begiaing,
intermediate, and advanced ESL 'indents, oar xe there
personnel to assist these students in the library. .
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English as a Second Language (cont.)

The school's guidance services, health services, and extracur-
ricular activities are accessible to students still acquiring
English.

The special nature of ESL poplations in texas of their refugee
oi immigrant status and possible migrant conditions are
addressed by the school to minimize their negative effects on
student learning

Teachers of other subjects recognize the special nee& of ESL
students and adjust their teaching accordingly by providing
sheltered or bilingual instruction.

t
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INTEGRATED CURRICULUM

The program integrates ESL instruction with the instruction that
students receive in the core curriculum. They learn the ethics,
values, customs, and beliefs that are prevalent in the United States
and achieve cultural literacy. The processes of listening, speaking,
reading, and writing are integrated throughov! ttz ESL curriculum.
Students learn to recognize and appreciate tLe interdependence of
oral and written language as they use both for znidestanding and
expressing ideas in a variety of fields of knowledge. They see
language as a means for thinking and creative expression.

The ESL curriculum is communication-based and is supported by
materials approrriate for students of preliterate to fluent English
proficiency. These include literary works from the core curriculum,
provided through P'"rfillt media when necessary for students whose
English proficiency does not yet petait them to experience the
works fully through print. Students are also offered comparable
selections in their r ctive language if they are literate in that

i

Little or no native language support is available for guidance
and health services, effixtively precluding student access for
those who speak little English. ESL students must wait until
they ham English skills to participate in extracurricular
activities.

The school policies reflect a lack of sensitivity or awareness of
the adverse circumstances of many ESL students and the
negative effects these conditions can have on student learning.

ESL students must wait until they have English proficiency
before they can effectively study other subjects. Teachers of
these subjects make no modification in their dirert instruction

EngEsh.
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language. The literature available to students in ESL programs
represents cultural and linguistic diversity in a variety of genies.
Intermediate and advanced students in ESL Fograms read the core
literature available for native English speakers.

ESL AND THE CONTENT AREAS

While they are developing English proficiency through ESL,
students are also acquiring English through content instruction. All
teachers use language in ways which ensure student comprehension,
and content instruction provides opportmities for students to develop
listening, speaking, reading, writing, and thinking skills in the
language of all the core subjectslanguas arts, mathematics, science,
history-social science, visual and performing atts, physical education,
foreign language, and other subjects included in the school's
cuthculum.
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English as a Second Language (cont.)

INSTRUCTION

Instruction is developmental and includes a variety of
communicative, meaning-based approaches which incorporate a range
of thinking skills. All students receive teacher-directed and student-
centered instruction which encourages them to respond effectively to
subject matter. Activities promote active individual and cooperative
learning. Instruction includes use of students' home languages and
cultural experiences, promotes self-esteem, and reflects high
expectations for all students. Classroom materials and activities draw
on reai life as well as on literature. Students' language p. "ciencies
are nurtured through a variety of oral and written language
development activitiei appropriately paced for students'
developmental levels. Instruction addresses language needed for
survival, for specific content areas, for varied social contexts, and for
critical thinking. It also addresses pronunciation, vocabulary, and
grammx for refinement of fluency within the context of meaningful
language and authentic activities. Students in ESL programs i-iteract
frequently with each other and with native speakers inside at...
outside of class in both formal and informal activities.

TRANSITION FROM ORAL TO WRITTEN ENGLLSH

Oral language development precedes and prenares stutients
specifically for initial reading and writing activities. ESL lessons
ensure that preparation for reading and writing in english is well
established, both aurally and orally, that erpectations for written
language are matched to oral language competence, that lessons ar .

based on students' prior knowledge, and that opportunides for the
integration of oral and written language skills are provided. The
district or school or both have written criteria and procedures that
guide the decisions of the subject matter and ESL teachers on when
to introduce students to formal English reading.

87

ESL methods and materials for students who are not literate in
English rely heavily on students' background experiences. With non-
literate students, teachers use pictures. real objects, gestures, audio-
visual materials, and other ways to convey meaning as students
develop essential oral language and literacy skills. Flexible grouping
ii. these aural/oral activities allows literate and nonliterate students to
work together.

SCHOOL ENVIRONMENT

The school community accepts students' home languages and
native cultures. Staff members also model the effective use of
English and encourage students who are ready to use English for
social and academic purposes. The school values and supports ESL
students' efforts to acquire English, and all school personnel
contribute to a climate of acceptance and welcome for these students
and their families. Planned curricular and extracurricular experiences
with native English speakers promote full access to school life for all
ESL students.

HOME ENVIRONMENT

The school staff maintains frequent contact with the home
throuih conferences, school events, and home visits. Parents are
encouraged to nurture their home languages and cultures as a means
of enrkhing their children's knowledge of their heritage fad
strengthening their self-concepts. Parents visit classrooms and share
experiences of their homelands.

EVALUATION AND ASSESSMENT

Student progress is evaluated by means that are consistent with
instruction. Both subjective and objective measures are applied,
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English as a Second Language (cont.)

including teacher observations, rating scales, studeat interviews,
informal tests, standardized tests, and appraisals of students' work.
The .stents and their parents have the opportunity to review the
data collected and to respond.

ESL program assessment consists of multiple measures of
program effectiveness, including achievement gains, staff and parent
support, and observed use of English both inside and outside the
context of the ESL program. Based on these data, changes in the
program are made to ensure each student's maximum achievement.

PROGRAM SUPPORT

The principal, teachers, and other school personnel are well
informed about the goals and objectives of the ESL program and
offer their enthusiastic professional and material support. Qualified
teaching and support staff are sensitive to and appreciative of ESL
students' potential and strengths. They take an interest in listening
to and speaking with the students about tbeir interests, backgrounds,
problems, and successes. They offer praise for students'
accomplishments in learning English and in using English to
communicate socially and during ESL and content instruction. The
budget of the school reflects ESL expenditures from both district and
categorical funds for materials, supplies, personnel, and staff traimng
necessary to carry out an effective ESL program. To ensure student
progress, there are appropriate staffing ratios, groupings of students,
and time to plan for active student learning.

Materials of many levels of difficulty are available in the
classroom and the media center. Both print and nonprint media are
used. ESL students use tapes, records, computers, and other
technology as resources for generating and receiving authentic
communications. The room . rangement allows students to work
individually, in pairs, in small groups, or as a .whole class. Peer
interaction with native speakers of English is encouraged, occurs
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regularly, and is effective in promoting positive social and linguistic
outcomes.

STAFF DEVELOPMENT

Collaborative staff development among professional,
paraprofessional, and volunteer staff members training in
communication-based second language acquisition and literature-
based Innate arts and subject-matta instruction in English for non-
native speakers. The training promotes strategies for higher-order
thinking, cross-cultural understandiug, and ESL reading and writing.
There are regular opportunities for collegial discussions and/or peer
coLching related to the staff development program. Adequate
planning time is provided for ESL and subject matter staff.

There is a program for the recruitment, selection, ard training of
staff to ensure qualified, well-prepared, 'Ind properly cre.lentialed
teachers. Teaching competencies include demonstrated proficiency in
spoken and written English; experience in learning another 'anguage;
understanding of other cultures; knowledge of first and seated
language acquisition theory and research; ability to use effective
second language teaching strategies for ESL and subject-matter
instruction; knowledge of the intetrelationships among bilingual, ESL,
and mainstream programs; and knowledge of first and second
language assessment.

AZOW.hc.woftk4V43(W,v:Pb=c44:§6MWM4F4

EXEMPLARS
Curriculum

The ESL cuniculum includes written standards of expected
student achievement in developing communication skills,
including :

- Preproduction levelfollowing simple commands
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English as a Secoud Language (cont.)

- intermediae fluency levelreading proficiency equal to aural
understanding

- Advanced leveldiscussions *bout personal history, leisure
activities, core-content subjects, and cisment events

Beginning ESL students grasp concepts through visuals,
pantomime, role play, native language use, and aim meaning-
based activities. Pc; the special needs, interests, cultural
backgrounds, and thilities of the intermediate and advanced
students, core, extended, and recreational works of literary merit
are selected.

A student-centered curriculum reflects students' own writings,
projects, and oral and written expressions of personal opinions,
ideas, and reactions to readings and activities. Students engage in
activities similar to those developed in the California Writing
Project: freewriting, drafting, responding, revising, editing, and
postwriting.

ESL and Content Areas

ESL and content teachers are familiar with the students' language
proficiencies and use this knowledge to facilitate students'
language And concept development.

Listening, speaking, reading, writing, and thinking are developed
in specific core subjects through such sheltered English
instructional strategies as:

Extensive use of audiovisuals, gestures; and (*her context
clues
Access to tative language support
Cooperative learning and other interact ve activities
Meaning-based reading and writing activities consistent with
the California writing and literature projects
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Instruction

Developmental language acquisition approaches :

Allow for the development of thinking and listening before
production.
Use language related to; real life.
Require teachers to expand on what studenW say by adding
detras natural to the context.
Involve questions for which multiple responses are
appropriate and which offer unique response orpoetunities
from students. .

Require teachers to restate ungrammatical student umrances
in correct farm to clarify communication rather than correct
student enon directly.
Follow a progitainon from preproduction, enly production,
speech emerg%. xe, intemediate fluency, and fidl fluency to
meet the range of needs tor preliterates, beginners,
intennediate, and advanced ESL levels.

Communicative ESL methods include total physical response
(TPR), the natural approach, suggestopedia, information gap
activities, the language experience approach, musk: and other
rhythmic techniques, poetry, storytelling, role play, drama,
reader's theater, games, affective activities related to confluent
education and values clarification, critical thinking and Foam-
posing, cooperative learning, and computer-assisted instniction.

Students acquire correct pronunciation, vocabulary, spelling,
handwriting, and grammar throtqh comprehemble input,
meaningful modeling, and practice in persomlized contexts, such
ss student-invented stories, individual spelling dictionaries, and
peer reading/wridng response groups for clarifying and expanding
written work.
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English as a Second Language (cont.)

Active student learning includes the promotion of cognitive
learning strategies:

Self-monitoringself-questioning, predicting
Rebearsalrepetition, copying, underlining
Elaborationpired associations, analogies, metaphors
Information organizingoutlining, miming, summarizing
Affectivefocusing attention, self-rewards, self-praise
Personalrelating to prior knowledge, personal experience,
and past events

In all classes teachers treat their perceived low achievers in ways
similar to how they treat their high achievers in terms of
opportunities to respond, help in responses, and positive
feedback: they create situations where all students' ideas are
impodant.

Students are provided an additive la iguage environment in which
they atquire a second langnage xit abandoning their mother
tongue.

Transition from Oral to Written English

Preparation for reading and writing includes aural comprehension
activities and having students read first that which they already
understand and can produce orally (e.g., the language experience
approach).

Written standards for transition from onl to written English for
ESL and content =us focus on students' strengths in using
whole language to understand and communicate ideas, whether it
be tbe language of language arts, mathematics, science, ..1story-
social science, visual and performing ards, physical education, or
foreign language.
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Initial literacy activities include pantomime, maaipulatives,
picture-word files, copying and copy-change writing, invented
spelling, choral reading and recitation, directed reading/writing
and thinking activities, and native language support.

School Environment

Students observe classified and certificated staff and adult
volunteers effectively communicating in English with ESL
students.

Students in ESL programs participate in the full range of
cocurricular and extracurricular activities, including sports, music,
publications, and academic and social clubs.

College preparatory and gifted and talented programs include a
proportionate number of students in ESL programs.

Students receive their share of general fund services before
categorical funds are used for supplemental services.

Home Environment

Teachers encourage parents to help their students to succeed in
the program by visiting classes, encouraging homework,
monitoring use of television and radio, and listening to and
talking with their childrm in their strongest language.

Initial and frequent home-school links include phone calls, parent
conferences, school events, home visits, notes sent with students,
and letters in a language the parents understand.

Information about student progress is shared with parents, and
they are given oppornmities to collaborate in decisions affecting
their children's education.
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Wish as a Secona Language (cont.)

Claswoom Resources

The classroom has a variety of print and nonprint materials to
meet the needs of all proficiency levels of students, including
picture files, story files, maga7ine3, books, tapes, computers, and
other means for generating authentic communication. For
intermediate and advanced ESL, resources in literature match the
English4anguage mts curriculum in tenns of versions in the
native language, adaptatioas, and nonprint forms such as
videotapes and video disks.

The tables, chairs, ar.d des are arranged to facilitate individual,
pair, small-group, and whole-class activities.

Evaluation and Assessment

Students are placed on the basis of multiple criteria. Progress is
measured through formal and informal means, including
observation, proficiency scales, writing samples in tht 'wive
language and English, other student work and portiolios,
criterin-referenced measures, and selected norm-referenced
instruments.

All staff who work with ESL students receive training on
interpreting assessment information, including observation
instruments, rating scales, informal and standardized tests, and
appraisals of student work.

Program Support

ESL teachers and other teachers meet regularly to plan strategies
and materials which are effective for various populations to
maintain high standards of expected student achievement and
promote student strengths.
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The. school !ibrary, heal& office, guidance services, rend other
services actively support the needs of students in ESL programs
at a level equal to services provided for native English speaker&

Support for the core curriculum includes:

- Different modes of instructionvisual, auditory, cooperative,
competitive, primary language, :Waned English

- ffigh-intensity experiences involving frequent feedback,
additional practirl, and lower student-adult ratios

- Varied activities aad resources in order to meet the
specialized instructional needs of the ESL population

Staff Development and Preparation

The ESL staff receives training in communicative ESL
approaches, including natural language, language experience,
directed reading and thinking, and literature-based English-
language arts consistent whit the California writing and literatme
PROM

Classroom teachers and ESL staff meet regularly to learn from
and support each other. Their cooperative efforts ensure that
tbeir courses are developmental and are articulated as students
progress through the grades. CoRege-bound students meet
university requirements, and all students develop competence in
English-language arts.

ESL teachers hold appropriate credentials and demonstrate
competencies to work with students in the ESL program,
includini

- Demonstrated proficiency in spoken and written English
- Experience in learning another language
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English as a Second Language (cont.)

- Understanding of other cultural systems
- Knowledge of first- and second-language acquisition theories
- Ability to use appropriate teaching strategies
- Knowledge of the interrelationships among bilingual, ESL,

and cadent-area core curriculum and instruction in English
- Knowledge of first- and second-language assessment

....leasures

RESOURCES

The following resource publications are available from the
Bureau of Publications, Sales Unit, California Department of
Education, P.O. Box 271, Sacramento, CA 95802-0271 (phone: 916-
445-1260):

Bffsening_a_mcgutitadas, 1985.

EasliAblanglan AggaramotaLicccalifffigaiubik
Schools. K-12, 1987.

a Engiish-Lanpage Arts Model Curriculum Guide. K-8, 1988.

Foreign Lanayage Framework for California Public Schools,
1989.

liandimiazilgoning.saffcgthsaaulauKchwam
102, 1988.

Handimiatx_pjuning_aiaffer
1986.

Model Curriculum Staadarska42, 1985.

Practical Ideas for Teackin Writing as a Process, 1987.
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ftssomanduulkagat_212,- 1989.

BCOSIBICIlddikitiillailLidilffiBMIULABBoliled
Mum, 1988.

Rcomnundet Ikadistain.iiimitutc.101, 1986.

The following resource publication is available for $10 from the
University of California, Los Angeles, Center for Acadanic
Interinstitutional Progams (UCLA/CAIP), 405 Hilgard Avenue, Los
Angeles, CA 90024:

Literature for All Students: A Sourcebook for Tochers,
1985.
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FOREIGN LANGUAGE

The foreign language program develops students' proficiency in
using die language to gain and give information for personal, social,
professional, and educatlonal purposes. This proficiency also
includes cultural literacy relating to the societies that speak the
language.

Foreign language instruction is student-centered and
commimication-based, and classroom business and learning activities
are conducted in the foreign language.

1:VP

Curriculum

Classroom activities include listening, speaking, reading, and
writing_ about useful content. The language used is authentic,
reflecting the language spoken and read in a society that uses the
language. Assessment is holistic and competency-based.

Apply this criterion equally to all students, including avaage,
limited-English-proficient, underachieving, and gifted and talented
students; students receiving special education instruction and services;
and students who are members of ethnic groups underrepresented in
colleges and universities.

L.::

V.,

EMCTIVE

PROGRAM CHARACTERISIICS
EFFECTIVE VERSUS INEFFECTIVE

Experienciag and learning about the wodd through a foreign
language is the dominant activity in the foteign language
program. Leaning activities are organized to develop a steady
vowth in commrmicative proficiency. ffigher levels of
proficiency are stained by repeated use of language functions
at increasingly higher levels. Communicative practice takes
place in actual or simulated everyday simsions.

Students encounter cross-cultural similmities and differences in
their communicative tasks, and culture is MI integral aspect of
the language acquisition prows.

The language of the teacher and all learning materials are
representative of what is beard and sad in societies where the
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INEFFECTIVE

Structure drills and exercises are the major student activities.
Language components are memorized aid practiced as isolated
entitiej . ffigher levels of proficiency are viewed as mote
vocabulary, mote complex grammar, more difficult texts to
translate, and fewer granmatical ans. Opporrenties for
authentic communication se limited.

Culture is treated as a separate issue. Students learn about
customs, traditions, institutions, foods, and social formalities in
separate lessons.

The language used is contrived and out of contra It is
chosen to illustrate certain linguistic: forms and pasems.

194



Foreign Language (cont.)

language predominaies. Significant literature serves as the
source of much of the language used and modeled and is
chosen to enhance students' general knowledge and
understanding.

Instrudion

Students acquire communicative proficiency by copstantly
comprehending and using the language, demonstrating
compehension of new expressions before using them. They
practice complicating in meaningful contexts and realistic
situations.

Students practice and interact in pairs and small groups. They
gain and give information in varied, individual ways. They
move about, handle props, legf0V, demonstrate, pantomime,
use technology, play roles, write notes, and read while
acquiring communieative competencies.

Students use the language freely, and they probe and
expenment beyond what has ;teen learned &toughly.
Teachers encourage such efforts and guide and support students
in develoftg new ways of exptession. They provide
opportunities for students to engage in negotiation of meaning,
divergent thinking, and open-ended interaction.

Students enjoy using the language outside the classroom. They
are stimulated and guided to interact socially and to read the
Vaguage for pleasure.

Students move throuvb a variety of interesting, well-paced
activities during an insuuctional period.

Content

Language leaning experiences focus on useful content.
Through communicative activities students expand their
knowledut of the other culture and people, of other subjects in
the local curriculum, and of international issues.
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Literature is often translated and often chosen for its aesthetic
reputation or gtartmtatical structures.

The teacher kads the students through structme drills arid
illustrates and explains the rules. The leacher has students
memorize exptessions snd dialogues and recite them without
checking for understanding. The whole class often engages in
choral response.

Teachers instruct and guide students primarily on a whole-
class basis. They provide scripted dialogues for student
interaction. Students aze required to remain in assigned seats
under direct teacher control most of the time.

Teachers constantly collect students when they make erross.
They require students to remain within the safe bounds of
carefully controlled language material and lessons.

Teachers prefer students to use dm language under direct
teacher supervision. Reading is selected and assigned by the
teacher, and assigmnents are checked for correct grammar,
usage, interpretation, or tramistiom

Teachers stay with one torn, lesson, or unit until it is
completed.

Language leaning canes on language stzuctures. hfmintal
importance is attached to context or to the information that is
transmitted by the angeluses.



Foreign Languat: (cont.)

Us.M105,

Materials and Resources

Mmeria Is swot the development of communicative
proficiency. Exerciies and activities we commimication-
centered, comextualized, and content-focused.

Computers are used to stimulate communicative activities of
various kinds, especially so.dent-student exchanges. Videos
and films provide commuuicative stimuli sod information in
culturally authentic settings and situations.

%PPM

The district samosa an aniculated K-12 program in several
foreign languages with communication-based curricula,
ippropriate materials, and trained teachers. The school staff
values foreign language instruction and promotes student
enrollment.

Evaluathon

Evaluation procedures match the communicative objectives of
the program. There is ongoing assessment of die kinds mid
quality of messages students can underataid sad produce.
Students me placed in the pogrom on the basis of a
communicative proficiency rain. Proficiency testing measures
a student's perfonnsace while engaged in a communicative
activity.
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Materials ate designed to provide explanations and exercises of
language components, such u grammar, pronunciation, and
vocabulary. Exercises and lasguage activities ate often
dim:canceled, mechanical, and *mow-wafted. Lesson
f nose and sequence ale dictated by the order in which Latin
pammar has been traditionally taught.

Computers provide opportunities for supplementary language
analysis mid drill oriy. Student thieractios is limited to
generaticg psedoennined answers and ojoindess. Video and
film provide traviognes or passive encounters with the target
odium.

The district provides a few semesters of fonip language
ixntivction ie one or two lumps, with little provision for
artiodalion or proficiency-based placement. The district makes
do with an outdated mind= guide and ostdatad materials.
Counselors sad adminiormoo do not actively support and
pram growth in the foreign language program.

Evaluation instments measure knowledge of meaner and
vocabulary. Objective tests piedominaie; students choose the
ben mowers or imam. Raceme* is based en a student's
previous grades and comes completed.

.. .................
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Foreign Language (cont.)

CURRICULUM

The foreign language curriculum consists of a core of usefnl
communicative functions, content, and cultural features. Students
employ the language in realistic situations that include listening,
speaking, reading, and writing in approptiate adtural contexts. Tbe
curricuhan also includes culturally appropriate gestures, facial
expressions, and voice modulations; social conventions and everyday
living activities; academic subjects and literature; occupations; and
current events. Students develop proficiency in getting and giving
information in the language, expressing feelings, evaluating and
commenting, regulating activities, organizing speech, and ensuring
understanding. They practice these language functions in such
contexts as traveling, shopping, eating, personal affairs, education,
occupations, social customs, the arts, science, curient affairs, politics,
government, house and home, public services, and interpersonal
relationships. Specific themes and topics are chosen to meet
students' interests and needs. Languages offered include several from
Europe or the Pacific Rim, classical languages, the native languages
of students at the school, American Indian languages, or American
Sign Language.

INSTRUCTION

Communication-based instruction develops students who can use
the language to get things done. After initial language modeling and
input by a nativelike model, students engage in communicating most
of the instructional time. Instruction is student centered, involving
much interaction in the foreign language between students, atedents
and teachers, and students and materials. Tbe teacher serves mainly
as a language model, coach, and facilitator, encouraging students to
use the language freely without fear of constant cosvection. Small-
group xtivities are employed often to promote maximum interaction.
Students are motivated to extend themselves beyond their most
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comfortable range in all language modes in order to develop higher
levels of communicative competence. Learning activities are varied
and fast-paced. Teachers provide studeats with suggestions and
opportunities to use the language beyond the classroom.

MATE'ALS

Written and audiovisual materials provide stvdents with authentic
language and cultural encounters for practice in communicating.
Computers serve as communicative partners or links with partners.
Materials and technologies are used also to stimulate interaction
between students in the classroom Common objects, models,
cutouts, drawinp, and pietism are used as trigger coommnicative
activities; students ask questions, express feelings, tell stories, write,
hypothesize, and read in the target language.

SUPPORT

The school district allots sufficient resources to the foreign
language program and provides for a stv lent/teacher ratio that
facilitates communicative activities. Teachers have time to meet and
plan an effective program. The district has an articulated R-12
foreign language program with a placement procedure based on
proficiency in the language. Only qualified foreign language
teachers ar- ,Agned to teach foreign languages.

EVALUI1TION

Evaluation measures how well students can understand and
produce messages le the foreign language. Criteria include the
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Foreign Language (cont.)

quantity of specific functions and vocabulary the students can use in
conummicating, the cultural literacy exhibited, structural accunity,
fluency, and pronunciation. The major consideration, however, is a
holistic assessment of the degree to which messages are being
understood as intended. The degree of success of the students in
communicating, using authentic language or real-life situations,
determines the effectiveness of the foreign language program.

STAFF DEVELOPMENT

There is a planned staff development program that supports
instruction for communication-based language mquisition. Teachers
have a role in such planning and have time for peer observation,
peer coaching, regular collegial discussions, and problem-solving.
Opportunities are provided to meet with outside consultants, attend
conferences and workshops, and visit other successful programs.
Teachers are urged to travel or study abroad, 'participate in teacher
exchange programs, attend university classes, try new teaching
strategies, awl share new ideas with their colleagues.

WAY.42:*<SGMOZOV:537.44r/4055'4'

EXEMPLARS

The foreign language program is guided by a curriculum that:

Delineates the core communicative fimctions and content to
be acqrtired by students at each profkiency level
Suggests effective instructional strategies for attaining
communicative proficiency in the classroom
Desert:hes expected students' performances at each successive
stage of proficiency
Prescribes assessment procedures for determining students'
attaiment of proficiency objecth
Emphasizes cultural skills and knowledge as integral parts of
language acquisition
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- Suggests materials and activities for enhancing students'
learning of the core curriculum

During the more elementary stages of foreign language learning,
students:

Listen to and comprehend talk about basic objects and
actions.
Follow and eventually give simple commands and
illstrUCti0118.
Understand references to numbers, colors, weather, time, and
so forth.
Emulate basic cultural conventions and fonnalities, including
gestures and body language, and learn about cultural
differences.
Understand and respond to basic greetings and leave-taking
expressions, using appropriate words, gestures, and

Learn about and practice holiday traditions a.s celebrated in
tbe target culture.
Practice writing messages that have been conveyed orally and
read for information in a variety of genres.
Listen to and comprehend stories mid respond to questions
about the stories; pantomime or act out what Is heard.
Take put in simidated evesyday activities, such as buying
things, eating, talking about the weather, preparing foods,
visiting the doctor, following directions, enumerating, playing
games, mid identifying things and people.
Listen to and comprehend videoMpes, recorded conversations,
stories, and film excerpts, and work with specially designed
COMpler program.
Interact with more advanced students or native waken.

During stages of foreign language learning beyond the elementary
or novice levels, students:
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Foreign Language (cont.)

Engage in simple conversations about everyday topics with
some spontaneity.
Narrate simple series of events when cued by a picture series
or other stimuli.
Describe the basic physical qualities of things and people.
Play conversational roles in simulated, unrehearsed, everyday
situations.
Retell simple stories they have heard, read, or seen enacted.
Exchange information, recordings, videos, mapzines, and so
forth with a class in a count/ where the target language Is
spoken.
Simulate telephone conversations, Winding the calling and
answering routines encountered in the target society.
Work on projects in the foreign language, according in
individual interests, involving various aspects of the cultukt
and country where the language is spoken.
Prepare short talks on topics of individual interest.

Students in more advanced levels of instruction:

Display considerable evideire of grammatical control when
engaged in conversation.
Engage in discussions beyond basic everyday conversation
that relates to students' personal histories, leisure-time
activities, cuffent events, and literature.
Write letters, zompositions, and stories.
Read literature appropriate to their age and language
proficiency level.
Participate in aztivities featuring careers involving or
requiring proficiency in I foreign language.
Work on 100er-order thirtking &ills in the target language.
Write longer compositions and essays in the foreign
language, using approaches simily oJ those in the California
Writing Project
Write and act in skits and short plays.
Use te language outside the classroom.

203 98

RESOURCES

The following publications are available from Bureau of
Publications, Saizs Unit California Department of Education, P.O.
Box 271, Sacramento, CA 95802-0271 (phone: 916-445-1260):

Foreign Lampage Framework. for California Public School&
K12, 1989.

Handlmakitsilanuing_calkainicnisnIAnsuita
erucam, 1985.

Model Curriculum Standards. 9-12, 1985.

SlilleMenL4!L.C.
-.4 4 -414 ;L-.4-444-4

ankh, 1988.

TirlacitsyjnibtSlairadirr._EszcialAnguast (resource
guide and diskette), 1987.
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STUDENTS IN TRANSITION:
THE CULTURE OF THE MIDDLE GRADES

The culture of a school reflects the vision and the basic
assumptions shared by members of the school community. A
school's culture not only reflects its shared values, sense of mission,
dominant ideas, philosophy, and history but also serves to guidd the
way people within the school community carry out their work and
how they think about the school. Students in the middle grades are
in transition from childhood to adolescence. Their intellectual,
physical, social, emotional, moral, and ethical development as they
progress through the middle grades has profound implications for
how the school is organized and operated and for the nature of the
instructional program provided to them. Students in the middle
grades

STUDENT-CENTERED PHILOSOPHY

should i engaged in a lively, playful, exploratory encounter with a
horizon-expanding curriculum and a faculty who love teaching it and
who are committed to the successful development of each student.
This criterion descnbes such a middle grades culture.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, those students achieving
at a level significantly below their peers, gifted and talented students,
students receiving special education instniction and services, and
students who are members of ethnic groups underrepresented in
colleges and universities.

A student-centered philosophy permeates the culture of the
middle grades. Administrators, teachers, other staff members, and
pwents are committed to providing a program in which all students
experience daily excellence in curriculum and instructional practices
in an enviionment that provides multiple oppoitunities for each
student's abilities and personality to unfold. Staff members are
knowledgeable about the developmental characteristics of young
adolescents; they care about the intellectual, physical, social,
emotional, moral, and ethical development of the students as well as
their academic whievement. Teachers enjoy working with the
students, and they communicate that enjoyment directly and
continuously through their interactions with them. Teachers believe
that they can and do make a difference in the lives of their students,
and they reach out to them with energy, excitement, respect, and
creativity.
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CURRICULUM

The curriculum, the instructional practices employed, and the
organization of the school all reflect the developmental characteristics
of young adolescents. The master schedule of the school conveys
the student-centered philosophy of the middle grades; it offers every
student the opportunities to realize the full benefits of the school
progiam. A combination of extended blocks of learning time and
other shorter periods, a variety of instructional methods and
materials, and advisory and group guidance activities are routinely
used to accommodate the cote curriculum, as well as exploratory and
elective courses, and to achieve the academic, social, and personal
objectives of students in the master schedule. Faculty members
recognize the importance of the students' relations with their peers
and design instructional strategies and employ other activities which
capitalize on these relations. Study skills ate a part of each
student's preparation for success in the middle grades and high
school.
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Students in Transition: The Culture of the Wfiddle Grades (cont.)

Small groups of teachers share students in common and have the
time and facilities to work collegially in planning curriculum and
instructional activities which will most effectively engage their
students in the school program.

SCHOOL CLIMATE

The atmosphere of the school is lively yet orderly, playful yet
purposeful. A sense of the joy of learning pervades the classrooms.
High academic standards are supported by every member of the staff
and reinforced daily in interactions with the students. All students
are expected to achieve these standards and teachers rel.pond to their
frustrations with understanding, humor, and posistence. There are
rewards, recognition, and incendygs for all expressions of student
excellence in every area of the curriculum and other achoolwide
activities. In addition, teachers, guidance staff members,
administrators, students, and parents have jointly embraced high
standards for personal and social behavior which are systematically
reinforced in the daily conduct of school activities. The standards
are clearly stated, widely communicated, and justly administered.
The rules emphasize positive qualities; restrictive measures for
controlling negative behavior are minimal.

A POSITIVE SCHOOL SPIRIT

A positive school spirit is evident throughout the school.
Students are proud of their school and enthusiastic about the school
program. They like being at school and feel valued by their
teachers, the administrators, and other staff members. Students know
what is expected of them academically and socially, and they wott
persistently to meet those expectations. Teachers, guidance staff
members, and administrators continuously strive to create and
maintain an environment that enhances the self-esteem of each
student. They are dedicated to providing timely and appropriate
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guidance to help students transition successfully through the middle
grades and are positive role models for the students. Thiough
thoughtful guidance and counsel and with examples drawn from
literature, history, the visual and performing arts and humanities, all
staff members work to instill in each student the traditiov2. values of
commitment to hard work, personal responsibility, honesty,
cooperation, humor, the joy of learning, self-discipline, freedom,
appreciation of human diversity, and the importance of education.

SCHOOL LEADERS

The principal and other school leaders stimulate activities that
focus the creative energies of the organization so that the mission of
the school shapes the everyday behavior of teachers and students.
They also provide guidance and support to teachers striving to refine
their skills and knowle*.- 'Teachers are encouraged to be
innovative; to try new melhnds, materials, and activities; and to
evaluate continually their effoits to engage all their students more
fully .*.n the learning tasks. There are frequent informal discussions
of educational issues among staff members. Teachers work together
to plan an instructional program that challenges each student to learn
while recognizing tbe specify developmental requirements of these
students in transition. Collaboration among staff members to
improve the quality of their program and the experiences of their
students as they transition through the middle grades is a hallmark of
the school.

THE PARENTS

The parents of middle grade students know and understand the
focus of the middle grades program. They act as partners with
teachers and other staff members in helping their children develop
the skills, knowledge, attitudes, and values that will prepate them for
the broadest possible range of academic pursuits in high school.



Students in Transition: The Culture of the beddle Grades (cont.)

The administrators and teachers readily enlist the support and active
involvement of parents in the middle grades program.
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EXEMPLARS

The culture of the middle grades reflects total staff commitment
to academics, the study skills and habits which support than, anu
a pervasive sense of caring about each student's needs and goals.

In their day-to-day interactions, teachers, administrators, and other
staff members reassure and encourage the students as tbey
transition from childhood to adolescence, from the security of
self-contained classrooms to the confusion and pressures of many
classrooms and teachers, from teacher-directed learning to more
independent learning. They recognize that studems are forming
values which they will hold for the rest of their lives, and they
reinforce and model the values appropriate to an educated citizen
in a democratic society.

Staff members and administrators like middle grades students,
and they are knowledgeable about the developmental
characteristics of the students. The school program is designed
to be responsive to the developmental characteristicz of young
adolescents. These characteristics include but are not limited to:

High energy levels
Resdessuess
Growing ability for reflective thought
Peer orientation
Curiosity about seg and others
Uneven physical development
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PsychoLgical changes resulting from honnonal and other
chemical changes
Growing capacity to engage in moral and ethical
reasoning

The master schedule reflects the student-centered philosophy of
the school and responds to the transitional nature of the students
through the provision of

Advisory classes
Homerooms
Academic cotmseling
Individual and group guidance activities
Extracurricular, cocurricular, and intramural activities

The atmosphere of the school is lively with playfulness and
humor, yet purposeful about the academic development of each
student. Teachas and administrators actively promo1e the joy
and satisfaction of learning.

There is a schoolwide commitment to academic excelknce and
high standards of personal behavior. Teachers and administrators
model such behavior in their daily interactions with students and
each other through v.v. a LOWS SS:

- Expecting that all students will Pttain the standards set
and providing encouragement and support as students
work toward tbor- standards
Showing respect at each other in all day-to-day activities
Displaying persistence sod humor in their relations with
students and with each ohm
Showing that they enjoy waking wifit the students and
that they care about the academic, personal, and social
development of each studem

210



Studenu in Transition: The Culture of the Middle Grades (cont.)

Students help define standaids of behavior. Parents are
knowledgeable about and support the academic and behavioral
standards and they reinforce these standards at ham

Students feel secure at school. They display politive values and
attitudes toward themselves and others. The school buildings and
campus are clean, well cared fw, and are free of sny evidence of
graffiti or vandalism.

Teachers regularly talk with individual studente regarding
personal and social issues in order to affirm the students' self-
worth, encourage problem solving, and to ameliorate negative
influences which have the potential to compromise academic
achievement.

Teachers:

- Serve as advisors to individual students.
Have regularly st.heduled conference times.
Communicate periodically with the parents of all their
students.

Teachers, administrators, and other staff members work iogether
to define and sustain a schoolwide cultwc that Maids intel-
lectual values and lifelong commitment to learning in all
students. They involve students in lambs tasks that encourage
twin to confront and seek to resolve the issues that will shape
the framewat of their adult values. They teach stady skills,
study habits, and cognitive strategies which students need as a
foundadon for academic success in high school mid beyond.
Tbey know their subject areas and they enjoy teacbing.

The principal and other leaders express commitment to the
common prerties and goals of die school program sod concern
for excellence in teach* and learning. They provide the time,
materials, and suppon necessary fw staff members to collaborate
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in planning and implementing curricular and instructional
improvement. They encourage initiative, creativity, and
Imovation aniong teachers, and they respect and give recognition
to their work.

Communisation between die school and the parents is ongoing.
Parents are informed about the school program sod how their
children ate performing at school. Parent panicipation in school
events is actively solicited.



THE CURRICULUM OF THE MIDDLE GRADES

The subject matter of the middle grades is centered in a
common, comprehensive, academically oriented curriculum which
comprises the core of knowledfr which all educated etizens should
possess. All middle grade students are actively engaged in learning
this core curriculum. In addition, middle grade students have
opportunities through other curricular activities to explore divergent
ways of thinking, feeling, and believing; to experience new academic
disciplines; to understand and contrast various cultsres, people, lm-
guages, and ways of living; and to explore different career options,
their own special interests, and various bobby and leisure-time

COMMON CORE
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All middle grade students experience a common, comprehensive
core curriculum in reading/literature, language arts, mathematics,
science, history and geography, visual and performing arts, and
physical education. This curriculum emphasizes the major ideas and
themes of each discipline and is designed so that each student will
develop a broad background of knowledge and the abilities to think,
communicate, and learn which are essential to success in secondary
and post-secondary education. In learning this core curriculum,
students are becoming increasingly more able to perceive relation-
ships and to make connections between what they we learning in the
different disciplines. By relating literature to historical events; by
connecting the lives of people to achievements in mathanatics,
science, and the arts; and by developing greater understanding of
how these events and people have helped shape the world in which
we live, students increase their perspective of who they are, how
they fit into the world around tbem, and how that world functions.
All students have opportunities to explore beyond the core in each
discipline as well as to learn its major concepts and skills.
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activities. Participation in these activities enables students to
establish friendships with other students and adults in a variety of
contexts. This criterion focuses on the total cutriculum of middle
grade studentsthe common, comprehensive core, exploratory, and
elective curricula as well as extracurricular, cocurricular, and
intramural activities.

Apply this criterion equally to all students, including limited-
English-proficient students, students achieving at a level significantly
below their peers, gifted and talented students, and students making
normal progress in the district's core curriculum.

DEVELOPMENTAL CHARACTERISTICS

The core curriculum capitalizes on the academic, social, and
personal developmental characteristics of young adolescents. It is
designed to relate to adolescents' heightened curiosity about
themselves and the world in which they live and to emplasize issues
of growing impostance to diem. These issues include ethical, moral,
and social concerns of particular significance to them mid luunanity.
These issues are tbe focus of reading, writing, and discussions within
each discipline. The young adolescents' awakening abilities and
interests in reasoning sre also the foundation of most major
assignments and discussions. Problem solving, spatial reasoning, and
logic are central to daily activities in mathematics. Hypothetical
thinking, speculation, and verification are regular activities for all
students in science. Critical thinking and ethical reasoning
characterize activities in literature mid history. Aesthetic judgment
aid creative expression are developed in vistrtl sod performing arts.
Similarly, the young adolescents' need to be active is treated as a
strength; in all disciplines there is frequent use of projects, concrete
materials, fieldwork, library research, and small-group activities. As
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The Curriculum of the Middle Grades (cont.)

students progress through the curriculum they are encouraged to take
increasing responsibility for and control over their learning.

EXPLORATORY/ELECTIVE CURRICULA

Middle grade students have many opportunities outside the core
curriculum to explore a variety of new and interesting skills,
knowledge, and experiences through the exploratory curriculum and
to enhance their skills through the elective curriculum. All students
participate in the exploratory and elective curricula. Neither a lack
of mastery of academic and personal skills nor limited proficiency in
English restricts students' participation. The scheduling of
exploratory and elective courses ensures that all students at each
grade level have access to these course..

The exploratory courses allow smdents to survey broad themes
and topics of potential interest to them. They open doors to new
categories of knowledge and skills and they give students a
broadened sense of the scope of academic, vocational, and avoca-
tional possibilities available to them as adults. Students are
encouraged to explore courses which expose them to many new
skills, facts, understandings, and experiences rather than specializing
in a few courses of particular interest to them. Exploratory and
elective courses as well as extracurricular, cocurricular, and
intramural activities are directly related to the knowledge, skills, and
values being developed in the comprehensive core curriculum and
give added meaning and purpose to the total curriculum experienced
by the middle grade students. The elective courses allow all
students to pursue their particular interests in the visual and
performing arts, foreign languages, the practical arts, and other areas
complementary to the core. Students are enthusiastic about the
exploratory and elective courses they are taking. The instructional
strategies and materials that teachers use capture students'
imagination and hold their attention. Teachers also are enthusiastic
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about these courses, and they teach them with the same thoughtful
preparation and presentation that they use in teaching the core
curriculum.

EXTRACURRICULAR, COCURRICULAR, AND INTRAMURAL
ACTIVITIES

Extracurricular, cocurricular, and intramural activities are open to
all students. Staff members offer a rich variety of activities, and
they encourage all students to become active participants. The
students enjoy the activities and gain self-esteem from the sense of
pride they derive from successful participation. The extracturicular,
cocurricular, and intramural activities promote positive interaction
between teachers and students. Teachers are able "to help students
excel in a wide variety of activities, to gain the recognition of their
peers and other staff members, and to develop a greater sense of
connection to the school.
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EXEMPLARS

All students experience a full, balanced curriculum which
includes:

Language Arts, including literature
Mathematics
Science, including Health
History-Social Science, including Geography
Visual and Performing Arts
Physical Education, including Health
Advisement
Elective/exploratory courses
Extracurricular, cocurricular, and intramural activities
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The Curriculum of the Kiddie Grades (cont.)

Teachers identify and use issues of primary importance to yotmg
adolescents as the basis for assignments and related educational
experiences. These issues inchide:

Who am I?
Who carer about me?
What and whom do I care about?
What kind of person do I want to become?
What do I have to do to become such a person?
What kind of society and world to I want to live in?
What can I do to make such a society and world?

The staff provides that, within the total curriculum experienced
by the students, there are:

Extended blocks of unintermpted instructional time for
selected core curriculum courses, e.g., English-language
arts and history-social science
Interdisciplinary instructional planning
Team, collaborative, and independent teaching modes
Regularly scheduled planning time for teachers and
teacher teams
Diverse elective and exploratory curAcula
Extracurricular, cocurricular, and int/emu:al activities
which do not conflict with insuuctional time assigned to
the core curriculum
Access by all students to the full range of the school's
curricuhnn offerings and to all school-based learning
resources including media centers, labs, studios, shops,
gymnasiums, music moms, and other specialized facilities
Access to varied types of counseling aid guidance
including student advisory and health support services
Accomplishment of administrative tasks (e.g., attendance,
lunch counts, ani ticket sales) without interrupting time
regularly allocated to instruction in the core curriculum
Innovation and experimentation with varied time
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configurations of the day, week, month, or semester
according to course priorities and instructional
requirements

The major areas of the common core curriculum are developed
through direct refetence to the state's curriculum frameworks,
handbooks, curriculum guides (K-8), and the ModelCutticalmn
Studank.

The course of study for all students includes enrollment in the
common core ;anima= and participation in selected elective
r- 4 expkwator: curricula inespective of individual strengths or
...Ammo in basic *ill development.

Exploratory and elective comes augment, enrich, and supplement
the core curricuhin. They are offered as a regular pen of the
school's weekly schedule but never mbstkuie for the core
cutriculum. All students have the opportuity to learn a foreign
language as part of their elective program.

Exploratory courses provide a wealth of hands-on everiences for
students.

Teachers share with the students their particular talents
and interests drough active learning activities and
through the expkwatory courses.
Teachers use the exploratory courses to tq out new ideas
and innovative instructional strategies.
Students are encouraged to pursue their imerests ii the
topics of the explocatory courses beyond the length and
scope of the course.

Teachers fully utilize the resources of the commtmity when
developing explotatory and elective coursti, including the talents
and skills of the parents and other community members.
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INSTRUCTIONAL PRACTICES

This criterion focuses on the instructional practices wed by
middle grades teachers to involve their students actively in learning
the facts, concepts, and higher-order thinking skills of the curie-
uhnn. This criterion addresses the extent to which instruction (1)
capitalizes on the developmental characteristics of the young adoles-
cents; (2) uses active learning strategies; (3) Promotes interactive
learning through the use of questioning techniques, cooperative learn-
ing activities, and group or individual projects; (4) develops thinking
and communicatiou skills in all areas of the curriculum;

and (5) teaches students learning strategies and study skills through
lessons and assignments that are designed to help students become
indepaident karners.

Apply this criterion equally to all students, including limited-
English-proficient students, students achieving at a level significantly
below that of their peers, gifted and talented students, students
receiving special education instruction and services, and students
making normal progress in the district's core curriculum.
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INSTRUCTIONAL PRACTICES

Teachers use instructional practices that are appropriate to the
structure and substance of the subjects they teach and to the
developmental characteristics of the middle grade audents. Teachers
offer a Waited diet of direct instruction, student-centered learning
activities, and other strategies that capture the eagerness and enevgy
of the students. Instruction accommodates the diversity of students'
learning styles, interests, and developmental readiness; the content to
be learned; sad the individual strengths of teachers. Students are
actively involved intellectually and physically in their learning tasks.
Teachers build upon students' curiosity about themselves and their
world, channeling their energies into quests for information through
discussions, organized research, projects, presentations, and
performances. All students are involved in these learning activities.
Teachers capitalize on students' interest in their peers by structuring
small-group learning activities, including student study groups. They
organize cross-age and peer tutoring, and they expect students to
learn with other students as well as independently. Teachers
periodically use grouping practices which allow all students high,
average, and low achievers to work interdependently with one
anodic: toward common goals.
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HANDS-ON ACTIVITIES

Students have many opportunities for hands-on activitien. They
explore sources of written information, including original source
documents, and use their increasing research capabilities to find
answers through their own efforts. They work individually and with
their peen on projects that require them to integrate knowledge of
facts, understanding of ideas, and conceptual models which they
either encounter or create. These projects enable them to draw upon
the most important ideas, concepts, and *ills being learned in core
curriculum while challenging them to master increasingly complex
mental processes.

QUESTIONING TECHNIQUES AND STRATEGIES

Teachers utilize questioning techniques that give all students
opportunities to participate equally, that give them time to organize
their thoughts, and that help t'bem reach conclusions based on reason,
values, and evidence. There is a bulaace between questions designed
to elicit a right answer and those designed to elicit students' penional
judgments, perspectives, and background experiences. Students have
many oppottimities to use higher-order thinking slrills. They analyze
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Iristructl,.. Practices (cont.)

and synthnize information, pose questions at a variety of levels,
explore and experiment in explaining their reasoning, apply different
strategies and solutions to problems posed by their teachers or peers,
and evaluate the proposed strategies snd solutions. Teachers
establish classroom environments which encourage thinking and
intellectual risk taking. Assignments increasingly challenge all
students to use the =the& of thought and communication which are
conventions of the subject being taught.

At each middle grade level and in each subj6ct area, students
learn dr most apFopriate and effective strategies for approaching
and completing anignmerus. They develop a variety of learning
strategies and study skills to use in independent study, group work,
and tutorial instruction. They use these skills and strategies to
explore new categories of knowledge and to pursue personal
academic goals. Teachers work with all students as they progress
through the middle grades to empower them to become increasingly
more responsible for and in control of their own learning.

MATERIALS FOR INSTRUCTION

The instructional materials that students use validate, extend,
enhance, and enrich the core curriculum. The materials actively
involve the students in their learning activities, encourage them to go
beyond the core curriculum, and expand their independent learning
abilities. Assignments are challenging, varied, engaging, develop-
mental, coordinated, and outcome-oriented. Teachers make use of
nonprint materials, including technology and commtmity resources, as
well as fiction and nonfiction to supplement textbooks. Students
understand the purpose of their arsignments, what they are expected
to do, and what the7 will learn by completing the work. They
receive timely feedback on their completed assignments, and those
experiencing difficulty are given extra assistance or alternative
assignments. Homework is assigned regularly and oade a part of
daily lessons.
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STUDENT EXPECTATIONS
,

Expectations for students' learning are clearly defined and
consistently reinforced. Grading policies and standards me known to
all students and parents and me monitored to ensure equitable and
uniform application throughout the school. Teachers use a variety of
assessment procedures to evaluate student progress, and students are
regularly informed of their *ogress and given specific suggestions
for improvement. Parents also ere kept informed of their childien's
progress and are given a role in helping their children improve their
academic work.
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EXEMPLARS

All teachers are knowledgeable in the subject(s) they teach, and
the instructional strategies they utilize are particularly appropriate
to the structure and substance of each subject area. Teachers
woak together across the grade levels mid in interdisciplinary
teams to plan the most effective instructional soaves. The
instructional strategies used at each grade level reflect the
intellectual, social, and physical maturational level of the
students.

Teachers uae hands-on activities, real-life situations, a variety of
questioning strategies, usignments of individual and grow
projects, and a wealth of insnuctional materials, including
instructional teclmology, to engage each student in active learn-
ing of the curriculum.

In posing questions to their students, teachers give students time
to think and compose their answers; they randomly call on
students and give all students equal opportunity to answer, recite,
and demonstrate their knowledge and skills.
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All smdents are equally involved in active learning activities; no
students are excluded because of academic ability or limited
proficiency in English.

Hetelogeneous giouping is a feature of the school. Ability
grouping and tracking are sot the only grouping strategies ci the
classroom or the school organization.

Students are encouraged to invest in each other's success at
school through peer tutoring, group injects, peer assistance
activities, and so forth.

Instructional practices in schools with high concentrations of
students in poverty reflect the students' need for acceleration,
rather than remediation. Instructional settings and practices for
these students are rich in experiences and materials that enhance
the core curricuhun. For all students experiencing difficulty in
learning, the curriculum, instruction, and advisement me designed
to help and enrich rather than remediste.

Lessons and assignments in all curricular area are designed to
teach students to become collaborative as well as competitive and
independent learners. Teachers ensure that each student:

Understands the task to he accomplished, knows ways to
accomplish it, and knows ways to evaluate her or his
progress toward completion of the assignment
Knowt how to fmd new information; how to relate the
new to what is already known; how to at quo:taps,
foonulate and test hypotheses, and present findinp and
conclusions; Ikro to develop models and other methods
for displaying or describin !Ablest: and solutices; and
bow to reflect upon the changes in perception, attitude,
and values that accompany new knowledge and
understandings
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Has the essential study skills, kerning strategies, and
ccafidence needed for independent and collaborative
learning

Students experience a complete learning cycle when learning new
content

- 'They are prepared for the new coolest.
- The cosiest is anodaced.
- The students apply the coment, first with sadism and

feedback, mit then kulepeadendy.
- Finally, they nada the coMent to new situations,

synthesizing it with other content.

Teachers use homework so exteed regular clusroom experiences
and to help students develop increased responsibility for their
own learning.

Homework assignments:

Arouse curiosity, raise questions for father explocation,
and foster self-discipline.
Give students a chance to try out in practical ways die
things they are leaning in the classroom.
Are reepooded to immediately and with clarity by the
maples teacher.
Are coordinated among the curiculan was by tbe
assigning teacher to avoid ovesioading tl students.
Are often desiped to involve parents as teachers,
lumen, audience, and supporters of th t. student's
kerning experiences.

Teachers povide an way of instructional asterisk for studenu
to use as took in achieviag curricular goals. The materials
include textbooks for basic information; trade books to extend
and enhance cultural literacy: jot. -nal articles, newspapers, and
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editorials to reflect public opinion; and essays to provoke
students' reflective thought. The library/media center is well-
used by all students.

Teachers encourage and challenge all students to use technology,
such as videos, microcomputers and software programs, and
calculators in completing assignments, working on projects, and
conducting library and hands-on research.

Teachers use a variety of foonal and informal assessment
procedures to monitor students' achievement in the core
curricuhan and students' development of critical thinking skills,
problem-solving abilities, creative expression, social responsi-
bility, cultural literacy, moral and ethical reasoning, and progress
toward becoming independent as well as collaborative learners.
Use of true-false and multiple-choice tests is limited
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STUDENT SUPPORT SYSTEM

The student support system is designed to help students select
and follow a course through the academic program of the middle
grades which will meet their personal, social, and academic goals
while helping them cope with the fears and uncertainties of being an
adolescent.

The surg.xt system is tied to the developmental characteristics of
the middle is, Ade student, and it reflects the attitudes, behaviors, and
values that the adults at the school hold for the students. All staff
members, the parents of the students, and the students themselves
participate in the delivesy of the services of the support system.

SCHOOL SERVICES

The student support system provides each student with those
school services which the student needs in order to maximize his or
her physical, academic, personal, and social goals. All students are
aware of the information they need in order to make thoughtful,
timely decisions about school curriculum and its implications for
their future academic and career choices. Teachers and other staff
members not only understand the focus, scope, and flow of their
academic program, they also know how it connects with the curricula
that precede and follow the middle grades. Through regular
discussions, they help their students become aware of how topics of
study in the various subject areag ielate to each other, both across
grade levels and as separate disciplines, and how what they are
learning in these grades is preparing them for high school and
beyond. Open and ongoing communication among guidance staff
members and teachers ensures thzt each student receives timely,
accurate, and specific guidance and advice in making academic
decisions that keep open the full range of future academic and career
options. All teachers perceive themselves as a critical part of the
student support system Through affirmation and motivation that

I l

The support system demonstrates the care which people invest in the
education of these students in transition and the hopes they have for
them now and in the future.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, those students p.-..lieving
at a level significantly below that of their peers, Ofted and talented
students, students receiving special education instruction Ed services,
and students who are members of ethnic groups underrepremnted in
colleges and universities.

encourage students to exert their highest and best soholastic eft:Vs,
teachers work with guidance staff to help each student develop a
clear concept of his or her potential as a student and as a human
being.

ACADEMIC CHOICES

Parents are aware of the academic opportunities, course choices,
and the consequences of academic decisions made during the middle
grades. They are knowledgeable of the relationship between the
mitidle rade and high school curricula -(1 are able to encourage
and support their children's efforts to attain their highen academic
goals.

All students participate in advisement activities. Time is
regularly scheduled for advisement. Administrators provide timely
and helpful support to the advisors, including in-service activities,
and there is an established curriculum with clear objectives mutt zily
agreed upon by the advisors. Administrators and staff members
consider advisement an integral and essential part of their school
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Student Support System (cont.)

program. Parents are knowledgeable about advisement and support
the objectives of advisement.

SCHOOL PRACTICES

Teachers, administrators, and other staff members are sensitive to
the developmental status of each of their students and are willing to
adapt all school practices to their students' intellectual, biological,
and social maturation. Staff believe they are significant in the lives
of the young adolescents enrolled in the school and deliberately
enhance student-adult interaction in order to personalize the student
support system and to reach out to each student. Guidance staff and
teachers are proactive in working with students experiencing
academic, personal, or social difficulties. The design of instructional
and guidance procedures and activities involves them in long-term,
helping relationships with their students so that teachers or other
staff members get to know all the students. Students help other
students through peer assistance and cross-age tutoring. Students are
able to help each other overcome difficulties that are getting in the
way of achieving success. They also build bridges to the adults so
that students needing help can take advantage of the professional
services available in the school and community, specifically health
support services and social services systems.

EQUAL ACCESS

All students have equal access to the services of the student
support system, including students of ethnic groups underrepresented
in colleges and universities, limited-English-proficient students,
students at risk of dropping out, and other students with special
needs. They have full access to services designed to help their
developmental transition from childhood to adulthood, to open
channels of communication, to participate in cocurrinular and
extracurricular activities, and to overcome any difficulties which may
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5e an obstacle to their optimal development. All students are taught
study skills and cognitive learning strategies which help them better
meet the demands of the core curriculum and become successful
students. The school program provides a vartiety of support services
and strategies to promote all students' success in the regular
program. Delibaate, affirmative, and serious efforts to help at-risk
students succeed in the middle grades permeate the school support
system.

EXEMPLARS

The student support services promote the devel of
students' character, enhance the potential for on of
their academic goals, and provide for the and emotions:
health needs of the students.

Students know why they are in school, why they are taking the
courses they are taking, what they will take next, and how the
courses they are taking fit together to fotm the basis of the skills
and knowledge they will need to be successful in high school.
They also see relationships between what they are learning now
and postsecondary academic and vocational choices.

Teachers have a comprehensive grasp of the core curriculum and
a broad knowledge of the academic program. They also have a
thorough understanding of the curricular strands that flow from
the elementary grades into the middle grades and the connections
between the middle grade courses and the high school
curriculum.

Teachers in all disciplines have frequent opportunities to
discuss together the scope and flow of the curriculum
offered their students.
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Student Support System (cont.)

Teachers have many opportunities to work together on
interdisciplinary teams and to develop interdisciplinary
matesials within the comprehensive core curriculum.
Teachers periodically meet with high school teachers to
discuss the match between the middle grade curriculum
and the expectations for high school inshmen.
Teachers meet at least annually with elementary teachers
to compare the curriculum of the elementary feeder
schools to the curricular expectations of the middle
grades.

Teachers and guidance staff strive to ensure that all students
understand the consequences of their academic choices and how
future options and opportunities can be restricted or expanded by
these personal educational decisions.

Each student is well known by his or her teachers and the
guidance staff. There is sufficient communication between
teachers and guidance staff so that each student receives timely,
accurate, and specific academic counseling.

Parents are actively involved in the academic counseling of their
children. Through regularly planned activities such as parent-
teacher conferences, covversations with guidance staff members,
schoolwide meetings, and home-school communications, they
know what courses their children should take so that no options
are later closed to them.

Through academic counseling and other student support services,
students develop a clear concept of their human potential and the
affirmation and motivation that inspires them to strive to become
their best.

A student-study-team approach is used to ensure professional
guidance and collaboration in addressing students'specific needs.
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Other student support services include teacher advisement, group
guidance, peer advisement, and counseling and guidance services.

The resources of the community, including health support
services and social services systems, have been identified and are
being used to provide physical and emotional support to students.

To the extent feasible, students have the same advisor throughout
the middle grades.

The advisement program includes:

- Orientation to the middle grades program
Study skills
Understanding of self and others

_ Awareness of values
- Decision making and goal setting
- Career information
- Other information and activities as established by the

school staff

Cognitive learning strategies are taught to all students and
include:

- Rehearsal: repetition, copying, underlining
- Elaboration: mental images, paired associations,

analogi
- Organization: grouping, ordering, outlining
_ Comprehension monitoring: self-questioning, self-testing,

self-reviewing
- Affective: alertness, anxiety control, focusing, ignoring

distractions, self-rewards, self-praise
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Student Support System (cont.)

The student support system is es readily available and fully
utilized by the average achieving students as it is by students
who excel academically and lose wik0 are perceived to be at-
risk.

A fundamental premise Gf the student support system is that all
students can succeed, iticluding thou identified as being at-risk.

Teachers get to know each of their students. Through
the use of interdisciplinary teams, students are known by
a team of teachers who work together on a daily basis.
A mixture of heterogeneous grouping and ability
grouping is used throughout the school to support the
various learning styles of students.
Cooperative learning strategies are used to help students
experience success at the assigned tasks and to develop
identification and friendship with their peers.
Alternative learning strategies and formats are utilized for
students who are experiencing difficulties with the
curriculum.
Tutors and mentors are used for one-to-one interactions.
Students are challenged to work on specific, concrete
assignments, including individual and group projects
which have a direct relationship to the "real world,"
rather than on abstract, meaningless repudiation.
All students, including those with acute basic skill
difficulties, are able to explore the thoughts and feelings
embedded in the subject matter of the core curriculum.
Cultural support systems have been established for
students from varied ethnic backgrounds, including those
with limited proficiency in English.
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All students have scheduled access to school-related healin
support services. These services include:

Instruction in general health practices, safety, and first aid
Early identification of communicable diseases
Dental, vision, and hearing screening
Detection and referral of cases involving child abuse,
substance abuse, suicidal tendencies, pregnancies, obesity,
and other types of potentially life-threatening situations
Identification and linkage with community health agencies
and services
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IMPROVEMENT PROCESSES

The in.provement processes are the means by which schools can
make their vision 4 reality. The improvement processes include the
procedurti used staff members, administrators, parents, and
students to p, implement, and evaluate improvements in their
curriculum and instructional program. This criterion focuses on how
these improvement processes support and promote the quality nf the
curricuhan and the instructional program, the environment and
culture of the school, the skills and knowledge of the staff, and each
student's learning. A key goal for the school as an organization is

WrA:

COMMON UNDERSTANDING
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the institutionalization of effective improvement processes as routines
in the day-to-day life of the school.

Apply this criterion equally to all students, including average
students, limited-English-proficient students, students achieving at a
level significantly below that of their peers, gifted and talented
students, students receiving special education instruction and services,
and students who are members of ethnic groups undenepresented in
colleges and universities.

The improvement processes us"d by staff members,
administrators, parents, and students me the pathway to the vision
they hold of what school can be. They enable the development and
articulation of a common understanding of what all students will
learn in school, how they will learn it, and how they will be
supported as learners. These improvement processes are dynamic,
valued by the school community, and routinely used for renewal and
improvement. The resulting improvement goals reflect a strong
academic orientation; a pervading consideration of the intellectual,
physical, social, and emotional characteristics of the students; and
concern for their moral and ethical developinent.

IMPROVEMENT PROCESSES

The improvement processes are comprehensive but realistically
scheduled. Curriculum refonn and development are carried out in
concert with the state textbook and cumcnIum adoption cycle. In
each area of the comprehensive core curriculum, curriculum and
instructional practices are regulark, reviewed, the achievement of
specific groups of students analyzed, improvement areas developed,
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and changes implemented and periodically evaluated. The
exploratory and elective curricula are similarly evaluated, as are
extra-curricular, cocurricular, and intramural activities. All student
populations are considered in every area of the school program.
Staff commitment to developing an orpnization which is responsive
to students' stagta of development in the middle glades is clear and
pervasive. Thoughtful consideration of the general developmental
characteriltics of young adolescents, as well as the specific
characteristics of students at risk of not fulfilling their academic and
personal potential, is reflected in school improvement decisions.

SCHOOLWIDE DECISION MAKING

Schociwide daision-making processes are clearly defmed and
widely I nown. The processes used ensure broad collaboration
among staff members, administrators, students, parents, and
community members and are appropriate to the decisions to be made.
Issues are studied and deckled by appropriate groups of faculty
members and others who will implement the decisions reached.
Expertise from outside groups is sought and utilized to expand the
scope of improvement possibilities. In addition, teams of staff
members from the different disciplines plan together to develop



Improvement Processes (cont.)

interdisciplinary instructional strategies. All staff members are
encouraged to initiate action toward common goals in creative ways
that capitalize on their strengths.

SCHOOL LEADERSHIP

The principal provides leadership to the entire school community
as it systematically strives to bring its vision for the school to life.
The principal and other school leaders promote and support
COUtillUDUE personal and organizational renewal in all aspects of the
promm. Time and other necessary resources are allocated to a
regular process of analyzing and evaluating a broad range of data
about performance, morale, and motivation of the studezus and staff
members, the organization of the school, and the implementation of
the instructional program. These data become the basis for
discussions about the effectiveness of the school program and for
decisions about bow the program should be improved. From these
discussions, plans for improvement are made and implemented. The
resulting improvement plan serves to remind faculty members and
others of the agreements they reached and to provide an
improvement map for all to follow. There is a system for
monitoring improvement efforts to ensure they are being carried out
and that they are achieving the desired results.

PROFESSIONAL DEVELOPMENT

Professional development activities, which are collegially planned,
carried out, and evaluated, enhance the Imowledge and skills required
to achieve academic goals and to respond to the developmental
characteristics of middle grade students. The activities reflect the
collective and individual goals and requirements of the district and of
all members of the school community; they are taken seriously by
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each staff member. Staff interaction on important curricular,
instructional, and developmental issues helps sustain high staff
interest in professional growth and development.

SUPERVISION OF INSTRUCTION

Supervision of instruction is designed to enhance professional
growth and development, and the process is carried out in an atmos-
phut of congeniality and support. Faculty members share a
collegial responsibility for high-quality curriculum and instruction and
for the well-being of their students; there exists throughout the
school a defmable professional ethic about teaching and learning that
is readily accepted by the teachers and encouraged by the administra-
tors.

EXEMPLARS

The improvement processes are those procedures used to evaluate
the effectiveness of all parts of the school pro gam, to plan
necessary improvements, to put the improvements into operation,
to monitor their implementation, and to make changes as
necessary to ensure that the planned improvemer lo in fact
improve the quality of the school program. TV ancipal and
other school leaders articulate the vision for the school and use
these improvement processes to -make that vision a reality.

Each area of the comprehensive core curriculum is reviewed
periodically.

The review of each area of the curriculum is based on
the appropriate state CUITiCtli11111 framewAc and K-8
curriculum guide, as well as other curriculum and
instructional resources.



Improvement Processes (cont.)

The impact of curriculum and instruction on each
identifiable student g oup is analyzed, including average
students, students with special needs, gifted students,
boys, girls, the different minority students, rtudents with
limited English proficiency, average students, arid so
forth.

- Following this assessment, specific improvements in
curriculum and instruction are planned and appropriate
instructional materials are selected.
These improvements are implemented and carefully
monitored, with changes being made in response to
critical needs as identified by the teaching staff.
I

All staff members are knowledgeable about how to reach
decisions to change the way things are done at school. They
feel that they have ready access to that process whether the
change relates to a standard classroom procedure, curriculum
content, particular instructiwal strategies, specific glade-level
activities, or schoolwide policies and practices.

Time is provided regularly for teachers to work together and
with others in planning and monitoring program improvements
and in solving problems as they arise.

In school improvement schools the school site council is at the
center of the improvement process:

Council members participate in the assessment of the
program, set priorities for improvement efforts, and in
collaboration with other teachers and parents, establish
improvement goals and objectives and design strategies
for achieving those goals and objectives.
Council members determine how the available resources
will be used to achieve the goals and objectives and
participate in monitoring the effectiveness of the
improvement activities.
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In all other schools there are established and readily accessible
procedures for involving parents and community members in
planning improvements. Compensatory education and bilingual
education advisory councils are directly involved in planning
improvements in the program experienced by the studtats they
represent

The assessment program is comprehensive and ongoing. It
includes a wide variety of data on student achievement and
program effectiveness. These data are routinely used in planning
improvements in curriculum, instruction, and student support
services.

The broad-based collaborative planning process results in the
following:

Standards and expectations for students' achievement and
behavior are known and implemented throughout the
school.
The efforts of everyone at the school are focused on
achieving the goals and objectives of program
improvement
Curricuhnn, instruction, and evaluation are in alignment
in each curriculum area.
Services for students with special needs are coordinated
with dm students' regular instructional program through
collaborative efforts of the faculty members serving those
students. Efforts are made to avoid intrusion into regular
instructional time as services are provided. There is
neither fiscal nor educational supplanting of the core
program for specially funded students.
The resources at. the school are focused on achieving the
improvement goals and objectives.
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Improvement Processes (cont.)

The school planning process is viewed by faculty members as
the evIerrial element in their efforts to develop and maintain a
high-quality instructional program for all their students.

Collaboration among staff members is a schoolwide character-
istic. Teachers share their good ideas and successful practices
with each other; they help each other refine their instructicaal
skills; ttley share what they know about the developmental
charactelistics of the students in general as well as those of
specific students thi.ly share.

Teachers are the piimary architects of professional development
activities. They play the major role in defining the content,
design, and implementation of school-based staff development
activities. These activities are clearly linked to both the district's
and the school's visions and goals.

Staff development activities are designed to address individuals',
grade-level, and school-level priorities and to represent the
commitment of the staff to continue to grow intellectually, to
gain new skills, and to refme existing skills.

All staff development activities use effective teaching practices,
including presentation of theory, modeling or demonstration,
practice under simulated conditions, structured or open-ended
feedback, coaching for application, and the use of teacher
surrogates, including aides, tutors, and mentors.

District and school administrators support staff development
activities through their participation, allocation of time, and use
of focal and personnel resources.

Supervisors of instruction have been well prepared to carry out
their task and teachers as well as the supervisors look upon
classroom observations or discussions as a means of further
increasing their competence as effective, caring teachers.
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